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WEPDAD

Ogretmenlik Egitim Programlari
Degerlendirme ve Akreditasyon Dernegi

Prof. Dr. Cemil OZTURK

EPDAD Yonetim Kurulu Baskani

SUNUS

Sayin Yiiksekdgretim Kalite Kurulu Baskanim, Sayin YOK Yiiriitme Kurulu Uyem, Sayin Talim ve Terbiye Kurulu
Baskanim, ulusal ve uluslararasi kalite kuruluslarinin saygi deger temsilcileri, degerli katihmcilar! Uluslararasi
Ogretmen Egitimi ve Akreditasyon Kongresi'nin acilis oturumuna hos geldiniz. Sézlerime baslarken sizleri
sayglyla selamhiyorum.

EPDAD 06gretmen egitiminde mikemmeliyet vizyonuyla 2012 yilinda kurulmus bir kalite ajansidir. Bu misyon
dogrultusunda bir yandan Tirkiye'de 6gretmen egitimi programlarinin dis degerlendirme ve akreditasyon
sistemini kurup yiritmeye baslarken diger taraftan da kalite glivencesi ve akreditasyon alaninda farkindalik,
kdltir ve bilginin gelistirilmesine yonelik calismalar yapmistir. 2012-2014 yillarindaki faaliyetler daha ¢ok bu ikinci
grupta olmustur. 2015-2017 yillarinda sistem insa etme dénemini yasayan EPDAD, altyapisini kurmayi basarmistir.
2017 yilindan itibaren Yiiksekdgretim Kalite Kurulu (YOKAK) tarafindan tescil edilen ajans, 2020 yilina kadar Tiirkiye
ve KKTC'de toplam 74 programi akredite etmistir. Halen degerlendirilme siirecinde 55 program bulunmaktadir.
Bugtin itibariyle 175 civarinda degerlendirici yetistiren EPDAD 300 civarinda géniilliiden destek almaktadir. Ozetle,
asli is olarak program degerlendirme ve akreditasyon faaliyetleri yapan kurulus, ayrica akreditasyon kilttrina
genisletmek, biling diizeyini arttirmak ve topluma hizmet gibi sosyal katkilarda da bulunmaktadir.

YOKAK tarafindan tescil edilen EPDAD, Orta ve Dogu Avrupa Akreditasyon Kuruluslari Birligi (CEENQA)'nin tam
Uyesidir.

Uluslararasi Ogretmen Egitimi ve Akreditasyon Kongresi (International Teacher Education and Accreditation
Congress: ITEAC) EPDAD'In yaptigi en onemli faaliyetlerden biridir. Zira EPDAD'In tanitim, bilgi ve deneyim
paylasimina yonelik hedeflerine hizmet etmektedir. ITEAC' 2020 Covid-19 Pandemisi slrecinde uzaktan
ogretim ve akreditasyonun surdurilebilirligini saglamaya yonelik caba ve deneyimleri paylasmayi amaglamistir.
Bu nedenle kongre programinda sinirli sayidaki bildiriden ¢ok yerli ve yabanci kalite kuruluslari tarafindan
gerceklestirilen deneyimlerin anlatilacagi oturumlar 6ne ¢ikmistir. Bu durum salgin siirecini hep birlikte en az
zararla atlatmamiza zemin hazirlayacaktir.

Maalesef salgin dolayisiyla ITEAC' 2020 ¢evrim ici olarak yapilmaktadir. Kongrenin basarili gegmesini diliyorum.

Son olarak bu kosullarda ITEAC 2020'nin gerceklesmesinde emegdi gecen herkese tesekkir ediyor; farkh
ortamlarda bizi izleyen tiim bilim insanlari ve egitimcilere bir kez daha saygilarimi sunuyorum.

Gelecek yil bu kiiresel afetten kurtulmus halde yiiz yiize bir Kongrede bulusmayi dilegiyle...
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Degerlendirme ve Akreditasyon Dernegi

Prof. Dr. Cemil OZTURK

Chairman of EPDAD Administrator Board

PRESENTATION

Dear Chairman of High Education Board of Quality, Dear Member of Higher Education Board Executive Council,
Dear Chairman of Turkish Education Board, respectable representatives of the national and international quality
organizations and dear participants! Welcome to the opening session of the International Teacher Education
and Accreditation Congress. | greet you with respect as | start my speech.

EPDAD is a quality agency which was established with a vision of excellence in teacher education in 2012.
In line with this mission it began to establish and conduct an external evaluation and accreditation system
of teacher education programs in Turkey on the one hand and did studies to develop consciousness, culture
and knowledge in the areas of quality assurance and accreditation on the other hand. The activities between
2012 and 2014 mainly occurred in the second group. EPDAD which was in a period of establishing the system
between 2015 and 2017, managed to establish its infrastructure. The agency which has been registered by the
High Education Board of Quality (HEBQ) since 2017, accredited a total of 74 programs in Turkey and in the TRNC
until 2020. There are still 55 programs in the evaluation process. Training nearly 175 evaluators today, EPDAD
receives support from nearly 300 volunteers. In brief, the organization which basically deals with program
evaluation and accreditation activities, also makes social contributions such as extending the accreditation
culture, increasing the consciousness level and serving the public.

EPDAD which has been registered by the HEBQ is a full member of the Central and East European Network of
Quality Assurance Agencies in Higher Education (CEENQA).

The International Teacher Education and Accreditation Congress: ITEAC is one of the most important activities
conducted by EPDAD. It is because it serves the goals of EPDAD concerning publicity, information and
experience sharing. The ITEAC'2020 has aimed to share the efforts and experiences concerning the sustainability
of distance education and accreditation in the Covid-19 Pandemic process. Therefore the congress program
has highlighted the sessions on the experiences of domestic and foreign boards of quality, rather than limited
number of notices. This will enable us to survive the pandemic process with minimum harm all together.

Unfortunately the ITEAC' 2020 is carried out online due to the pandemic. | hope that the congress is successful.

Finally | thank everyone who have contributed in realizing the ITEAC' 2020 under these conditions and pay
respect to all scientists and trainers following us in a variety of medium one more time.

Hoping to meet you face-to-face in a congress freed from this global disaster next year...
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Prof. Dr. Burhanettin DONMEZ
Republic of Turkey MoNE, President of The Board of Education

He was born in Tokat in 1959. He completed his elementary, middle, and high
schools in Tokat. He received his bachelor’s degree (1983) and master’s degree
(1986) in Educational Administration, Supervision, and Planning from the
University of Ankara, Faculty of Educational Sciences. He also completed his
doctoral education in the same field of study at the University of Inonu in 1992.

He had worked as a civil servant, teacher, and administrator for (central and

P provisional organizations of) the Ministry of National Education for about ten

& years. In 1987, he started to work as a faculty member for the University of Inonu.

. v He has been working as a faculty member at the University of inéni for more than
z ° 30 years. Within this period, He has performed various administrative jobs such
%@ Glé? as a head of department, director of program, vice dean, director of institute, and
faculty dean. In the Deans Council of Faculty of Education, He has carried out the

tasks of the councillorship for two periods and presidency of the council for one
period. Also, He has worked for the Study Group of Teacher Training of the Council of Higher Education.

He has attended various symposiums and panels related to education and delivered many speeches to several
conferences. Prof. Dr Burhanettin DONMEZ who is the co-author or/and editor of eight books has a great
number of articles published in national and international journals. He is married and has two kids.

Prof. Dr. Burhanettin DONMEZ
MEB, Talim ve Terbiye Kurulu Bagkani

1959 yilinda Tokat'ta dogdu. ilkokul, ortaokul ve liseyi Tokat'ta okudu. Lisans (1983) ve yuksek lisans (1986)
egitimini Ankara Universitesi Egitim Bilimleri Fakiltesi Egitim Y&netimi Teftisi ve Planlamasi bdliimiinde,
doktora(1992) egitimini ise inénii Universitesinde ayni alanda tamamladi.

Memuriyete 1978 yilinda basladi. 10 yil kadar Milli Egitim Bakanhgi merkez ve tasra teskilatinda memur,
O0gretmen ve yonetici olarak ¢alisti. 1987 yilinda 6gretim elemani olarak tiniversiteye intisap etti. 30 yili askin bir
stiredir dgretim lyesi olarak inéni Universitesinde calismaktadir. Bu siire icinde anabilim dali baskanhgi, bélim
baskanlhgi, dekan yardimciligy, enstitii midurlagu, fakilte dekanhdi gibi cesitli idari gorevlerde bulundu. Egitim
Fakultesi Dekanlar Konseyinde (EFDEK) iki donem Uye, bir donem Baskanlik gérevlerini ylrattu. Yiksekdgretim
Kurulu Ogretmen Yetistirme Calisma Grubunda gérev yapti.

Egitimle ilgili cesitli sempozyumlara ve panellere katilmis, cok cesitli konferanslar vermistir. Ortak yazari ve/
veya editdrii oldugu sekiz kitabi olan Prof. Dr. Burhanettin DONMEZ 'in ulusal ve uluslararasi dergilerde cok
sayida makalesi bulunmaktadir. Evli ve iki cocuk babasidir.
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THE PANDEMIC PROCESS AND THE FUTURE OF
TEACHER TRAINING PROGRAMS

Prof. Dr. Burhaneddin DONMEZ

President of the Board of Education

First of all, | would like to thank everyone who organised and contributed to the organisation of this event and
brought us together remotely during the pandemic.

As stated in the relevant documents, the Higher Education Quality Council of Turkey was established to examine
the education training, research-development and management policies of higher education institutions in
line with our country’s and Higher Education Council’s objectives and priorities and evaluate the outputs of
these processes accordingly.

The main purpose of EPDAD, a subsidiary of YOKAK, is to contribute to the improvement of the quality of
education given in education faculties in Turkey by carrying out accreditation, evaluation and information
studies for the education programs of education faculties.

As you know, the theme of the congress, which was held for the fourth time this year, is“ Continuity in Quality
Assurance in the Process of the Covid-19 Pandemic’, now then, if we need to talk within this framework and to
stay focused on these, we can go through the main goal, quality, and continuity, as another concept.

Now then, if we are talking about education and our area of interest is education programs, which is the case,
programs do not exist for decorative purposes, they exist to be implemented. Programs determine the content
of the teaching and what the applications will be. Why, because they aim to equip pre-service teachers with
the competencies that a teacher must-have. Let alone the pandemic conditions, when we ask the question “to
what did extent the applications in a few programs accredited in education faculties in normal conditions, that
is the pre-pandemic period, overlapped with the content of the programs?”it doesn’t seem possible to answer
the question satisfactorily. What | mean is that monitoring accredited programs by meeting the minimum
requirements, which is to say continuity, is on the agenda.

Here, the most important aspect of the problem is the subject of faculty members, the issue that the aim of the
programs and practices in the education and the aim of the faculty member do not overlap remains a major
problem. While the faculty member is striving to do research and get published to advance in their academic
career, the practical dimension, which is very important in the teaching profession, is being neglected. As if
this were not enough, | would like to remind you that some of the faculty members who in education faculties,
attend field courses, did not graduate from education faculties and they do not have a pedagogical formation.
There is more. | would like to briefly talk about the understanding that has been ignored until now and has
turned education faculties into scapegoats.

In Turkey, teachers who graduated from faculties of education, that is, faculties whose main purpose is to train
teachers, do not make up half of the current teachers, in other words, more than half of the current teachers are
not graduates of education faculties. You may think“so what? They received a pedagogical formation certificate
in the end’, however, this is the most critical point, I've tried to explain it for years but some insisted on not
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understanding, they ignored it. If the faculties that are the source of teaching want to train teachers, if they care
about teacher training, they have to arrange their field courses accordingly. Unfortunately, it is not possible to
say that the faculties of science and letters, the faculties of Fine Arts or the faculties of theology, almost full of
students who think of becoming a teacher, have acted with such sensitivity until now. In other words, EPDAD
only focuses on the accreditation of the programs of education faculties, not teacher training programs.

Now let’s talk about the pandemic, universities are doing distance education because of the pandemic, this
situation applies to education faculties. Yes, distance education is not a concept that we are unfamiliar with
within our education system, it has begun in correspondence courses and universities, especially Anadolu
University, Istanbul University and Atatlirk University are still conducting distance education. | can even say
that it is more qualified than formal education in many fields. Especially in terms of assessment.

But today, the issue in question is here is that distance education experiences of education faculties and
learning losses due to the pandemic. Nobody should deceive themselves, including the accredited programs.
This isn’t working out. Teachers cannot be trained without qualified face-to-face training and applications. You
can't teach how to whistle by books. You can't learn to swim without getting into the water.

But we also know that distance education is a fact of our lives now and as it is often said nothing will be the
same as before. It is still not clear what the new normal will be, but | believe | can make some contributions to
help them adjust the clarity.

That is, extraordinary periods speed up history, and we can come to the point where we would arrive in ten
years maybe in a year. This is what happened in distance education. Considering the outbreak conditions in this
respect, it has created a very good opportunity for the programs to be reviewed in higher education, especially
in education faculties. YOK did the right thing and abolished the tutelage over the faculties of education. From
now on, faculties of education will make their programs. Maybe they will teach some courses or some parts of
some of the courses remotely. This situation may make the work of EPDAD a little more difficult, but it will also
contribute to the education faculties to prove their adequacy.

So, how will the education faculties make their programs, what will they pay attention to while doing it, will
this not cause chaos? What kinds of problems will be experienced in terms of teacher quality and sustainability,
of course, it is too soon to say anything about these, what | can say about these is living is problem-solving.
To solve the problem, education faculties need to find solution partners and start working together as soon as
possible.

At this point, the most important solution partner is, of course, the MoNE, Yes there is university autonomy.
There is scientific freedom but this is not being a nonconformist. First of all, it is necessary to ensure overlap
between the goals of the student and the goals of the instructor. To be more precise, as the MoNE, if
universities want we can inform universities about what kinds of teachers we would like to have by drawing
a general framework. If they want, we can draw this framework together. But it should not be forgotten that
the buyer and the consumer of the product they produce is the MoNE. Universities have to take into account
customer satisfaction. Since the MoNE will select teachers by exams, the quality of this exam, in other words,
the evaluation criteria for selection should guide the programs of education faculties. However, if the faculty
members in education faculties and other faculties that are the source of training teachers have the mentality
of “no matter how big the mosque is, the imam recites what he knows” just as it used to be and act however
they like without taking into account the objectives of the program, students’ objectives and continue to go
to teaching institutions for KPSS, it would be “the same old story” and this is now what we want. That’s not the
solution to the problem. | will say it one more time, regardless of the name, if all students go to these faculties
to become teachers, even if the administrators of these faculties and YOK are not aware of this, there is a shift
in purpose in these institutions. Institutions that do not serve their purpose cannot be efficient. They would
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waste energy. They would waste the country’s social capital. This situation is not sustainable. These institutions
have become ZOMBIES. Do these undeads think they are invisible? It's great “I am a walnut tree in Gillhane
Park, neither you are aware of it, nor the police” They must make up their minds. Scientists cannot be found in
the faculties entered with the minimum score. First of all, it should be questioned how these students graduate
from the Physics, Mathematics departments entered with 180 points. Let’s not persecute these young people.
If all of these faculties are the source of teachers and even 50% of teachers come from these institutions, why
is the threshold placed in education faculties not placed in entrance in faculties such as Science and Letters,
Fine Arts, Theology. The sea is full. The need for teachers has reached a saturation point. We do not need a large
number of unqualified teachers, but a small number of qualified teachers. In other words; QUALITY, QUALITY,
QUALITY!

Universities should stop resisting MoNe's demand for quality. Still, some faculties and administrators continue
to abuse students. They oppose the threshold and the training of teachers at the postgraduate level for the
fear of no students. These faculties insist on continuing the formation programs at the undergraduate level and
they want to give the formation themselves. What they want is to give a formation certificate to every graduate
student, regardless of their qualifications, and to say while promoting their faculty that their graduates can
become teachers by getting formation. Things like how many people are appointed or what is the success of
the students in entrance exams, how many people have gone to KPSS courses for years, the shrinkage in the
employment area, etc. things don’t concern them at all.

Friends, the mouth doesn’t sweeten by saying honey. You can not achieve quality by saying quality. It's better
to do fewer things than to say many. For this reason, there is too much to be said but | will keep it short, let’s
not forget that the quality of any education system is not above the quality of the teacher.

This is why;

1. We have to train the teacher well.

2. Those who want to become a teacher from the faculties of the field and those who want to work in the
field must be trained in separate programs. These faculties can’t produce a tick-all-the-boxes product like
a Swiss army knife. If all their students want to become teachers, these faculties must question themselves
and review their programs. No matter what the name of the faculty is, these faculties are eager to become
faculty of education. But we don't need this many education faculties in the country.

3. The programs of Education Faculties need to be renewed/updated urgently.

Forthis purpose, educationfaculties should cometogetherand determine theircommon denominators.

«  Education faculties must be in intense cooperation with MoNE as the employer institution while
determining these common denominators and determining and raising the teacher model that the
country needs.

The programs of education faculties should be focused on practice and social-emotional learning skills
should be at the centre of the program.

«  While preparing these programs, the objectives and achievements of the courses prepared by the
MoNE should be taken into account, and teacher candidates should be trained as program literate.

- EPDAD should take an active role in this process and monitor the process.
«  Finally, all this should be done as soon as possible.

As | end my speech with these words, | want to thank EPDAD and its management who made it possible for us
to express our opinions even though remotely, everyone who contributed, and the participants who listened
with patience and interest, best regards.




ITEAC'2020
(ONGRESS BOOK

SALGIN SURECI VE OGRETMEN
YETiSTIRME PROGRAMLARININ GELECEGi

Prof. Dr. Burhanettin DONMEZ

Talim ve Terbiye Kurulu Bagkani

Oncelikle Salgin kosullarinda uzaktan da olsa bu etkinligi diizenleyen bizleri bulusturan, diizenlemede emegi
gecen herkese tesekkiir ediyorum.

Yiiksekodgretim Kalite Kuruly, ilgili dokiimanlarda ifade edildigi gibi yiiksekégretim kurumlarinin, Ulkemizin
ve Yuksekogretim Kurulu'nun hedefleri ve 6ncelikleri dogrultusunda egitim-6gretim, arastirma-gelistirme ve
yonetim politikalarini planlama ve uygulama sureclerine bakarak, bu siireclerin ¢iktilarini degerlendirmek
amaci ile kurulmustur.

YOKAK'In bir alt kurulusu olan EPDAD'In temel amaci ise, egitim fakiilteleri egitim programlariicin akreditasyon,
degerlendirme ve bilgilendirme calismalari yaparak Tirkiye'deki egitim fakiltelerinde verilen egitimin
kalitesinin ylkseltilmesine katkida bulunmaktir.

Bu yil  dordiinclisi diizenlenen kongrenin temasi bildiginiz gibi “Covid-19 Pandemisi Siirecinde Kalite
Guvencesinde Sireklilik” simdi bu ¢cercevede ve zeminde kalmak tizere konusmak gerekirse belki 6ncelikle asil
amag olan kalite ve bir diger kavram olarak siireklilik Gizerinden gidilebilir.

Simdi dyleyse, egitimden so6z ediyorsak ve ilgi alanimiz egitim programlari ise ki dyle, programlar sis olsun
diye degil, uygulanmak icin vardir. Ogretimin icerigini ve uygulamalarin ne olacagini belirler. Neden ciinkii bir
meslek olarak 6gretmen adaylarina bir 6gretmenin sahip olmasi gereken yeterlikleri kazandirmak ister. Peki
birakalim salgin kosullarini, normal sartlarda yani salgin 6ncesi donemde egitim fakiltelerinde akredite edilen
birka¢ programda uygulamalar programlarinicerigiile ne l¢tide ortlisiiyordu diye sordugumuzda buna tatmin
edici bir cevap vermek pek mimkuin goériinmuyor. Ne demek istiyorum. Asgari kosullari saglayarak akredite
olan programlarin izlenmesi yani streklilik gindeme geliyor.

Burada sorunun en 6nemli boyutu tabii 6gretim Uyesi konusu, egitim fakiltelerindeki programlarin ve
uygulamalarin amaci ile 6gretim Gyesinin amacinin értiismemesi hala ¢ok buyik bir sorun olarak karsimizda
duruyor. Ogretim Uyesi bir an énce akademik kariyerinde ilerlemek icin yayin yapmaya, arastirma yapmaya
calisirken, 6gretmenlik mesleginde ¢cok dnemli olan uygulama boyutu ihmal edilmektedir. Bu yetmiyormus
gibi egitim fakiltelerinde gorev yapan, alan derslerine giren, egitim fakiltesi mezunu olmayan, 6gretim
Uyelerinin bir kisminin pedagojik formasyonunun olmadigini da hatirlatmak isterim. Dahasi da var. Bugiine
kadar gérmezden gelinen, egitim fakiltelerini glinah kegisi haline getiren anlayistan da bu vesileyle ¢ok kisa
s0z etmek isterim.

Turkiye'de egitim fakulteleri, yani asil amaci 6gretmen yetistirmek olan fakdltelerden mezun olan 6gretmenler
mevcut 6gretmenlerin yarisi bile degil, bir baska deyisle, mevcut 6gretmenlerin yaridan fazlasi egitim fakultesi
mezunu dedil. Peki ne olmus, formasyon almislar ya diye bilirsiniz, fakat zurnanin zirt dedigi yer tam da
burasi, yillardir ben bunu anlatmaya calistim ama bazilari anlamamakta israr ettiler, duymazliktan geldiler.
Ogretmenlige kaynaklik eden fakiilteler gercekten 6gretmen yetistirmek istiyorlarsa, 6gretmen yetistirme isini
onemsiyorlarsa, alan derslerinde de buna gore bir diizenleme yapmak zorundalar. Neredeyse tamami 6gretmen
olmayi dustinerek giden 6grencilerden olusan fen ve edebiyat fakiltelerinin, Glizel Sanatlar Fakiiltelerinin ya da
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ilahiyat fakdltelerinin bugtine kadar boyle bir duyarlikla hareket ettiklerini s6ylemek maalesef miimkiin degil.
Bir bagka deyisle EPDAD 6gretmen yetistirme programlarini degil, sadece egitim fakiltelerinin programlarinin
akreditasyonuyla ilgileniyor.

Simdi gelelim salgin konusuna, salgin nedeni ile Giniversiteler uzaktan egitim yapiyor, dolayisi ile bu durum
egitim fakulteleri icin de gecerli. Evet uzaktan egitim egitim sistemimizde ¢ok yabanci oldugumuz bir kavram
degil, bizde mektupla dgretimle baslayan ve basta Anadolu Universitesi, istanbul Universitesi ve Atatiirk
Universitesi olmak tizere Universiteler bir alanda uzaktan egitim yapiyorlar. Hatta bir cok alanda yapilan érgiin
egitimden daha nitelikli oldugunu da séyleyebilirim. Ozellikle 6lcme degerlendirme acisindan.

Fakat buglin burada s6z konusu olan egitim fakultelerinin uzaktan egitim deneyimleri ve salgin nedeni ile
ortaya cikan 6grenme kayiplari. Akredite programlar da dahil olmak Utzere kimse kendisini kandirmasin bu is
olmuyor. Nitelikli bir yiiz ytiize egitim ve uygulama olmadan 6gretmen yetistirilemez. Kitaplardan ishk ¢almayi
O0gretemezsiniz. Suya girmeden ylizme 6grenemezsiniz.

Fakat sunu da biliyoruz ki, artik uzaktan egitim hayatimizin bir gercegi ve sik sik sdylendigi gibi hicbir sey
eskisi gibi olmayacak. Yeni normalin ne olacagi hala ¢ok net degil ama bu netlik ayarini yapmalarina katkida
bulunmak amaci ile bazi katkilarda bulunabilirim saniyorum.

Soyle ki, olagan ustl donemler tarihi hizlandirir ve normalde 10 yilda gelecedimiz noktaya belki bir yilda
gelebiliriz. Nitekim uzaktan egitim konusunda boyle oldu. Salgin kosullari bu acidan ele alindiginda yiiksek
ogretimde; ozellikle egitim fakiltelerinde, programlarin yeniden gézden gecirilmesi icin ¢cok giizel bir firsat
ortaya cikardi. YOK'te dogrusunu yapti ve Egitim Fakiilteleri Gizerindeki vesayeti kaldirdi. Artik egitim fakdilteleri
kendi programlarini kendileri yapacaklar. Belki bazi dersleri ya da bazi derslerin bir kismini uzaktan verecekler.
Bu durum EPDAD'In isini belki biraz zorlastiracak ama egitim fakultelerinin rlstlinl ispat etmesine de katkida
bulunacaktir.

Peki egitim fakulteleri programlarini nasil yapacaklar, yaparken neye dikkat edecekler, bu bir karmasaya neden
olmayacak mi? Ogretmen Kkalitesi ve siirdiiriilebilirlik acisindan ne tiir sorunlar yasanacak, tabii ki bunlara
iliskin bir sey soylemek icin erken olmakla birlikte soyleyebilecegim sey su yasamak sorun ¢cézmektir. Sorunu
¢6zebilmek icin egitim fakdltelerinin kendilerine ¢6ziim ortaklari bulmalari ve birlikte calismaya bir an 6nce
baslamalari gerekir.

Bunoktada en énemli¢éziim ortagitabii ki MEB'dir. Evet Universite 6zerkligi var. Bilimsel 6zgiirliik varama bu basi
bosluk degildir. Oncelikle 6grencinin amaclari ile dgretim elemaninin amaclarinda bir drtiismenin saglanmasi
gerekir. Daha acik konusmak gerekirse biz MEB olarak, Gniversiteler isterlerse nasil bir 6gretmen istedigimizi
kendilerine genel bir cerceve cizerek bildiririz. isterlerse bu cerceveyi birlikte belirleyebiliriz. Ama unutulmasin ki,
trettikleri Griiniin alicisy, tiiketicisi MEB'dir. Universiteler miisteri memnuniyetini dikkate almak zorundalar. MEB
o0gretmeni sinavla alacagina gore bu sinavin niteligi, bir baska deyisle secmedeki degerlendirme kriterlerinin
egitim fakiltelerinin programlarina yol gosterici olmasi gerekir. Fakat egitim fakultelerinde ve 6gretmenligi
kaynaklik eden diger fakultelerde 6gretim elemanlari “Cami ne kadar biyuk olursa olsun imam bildigini okur”
hesabi eskiden oldugu gibi programin amaglarini dikkate almadan, 6grencinin amaclarini dikkate almadan,
kendibildiklerini okurlarsa, dgrenciler KPSSicin dershanelere gitmeye devam ederlerse, “eski tas eskihamam”bu
bizim istedigimiz sey degil. Sorunun ¢6zimu de bu degil. Tekrar séyliiyorum, adi ne olursa olsun 6grencilerinin
tamami 6gretmen olmak icin bu fakiiltelere gidiyorlarsa, bu fakiiltelerin yoneticileri ve YOK bunun farkinda
olmasa bile, bu kurumlarda amag kaymasi vardir. Amacina hizmet etmeyen kurumlar verimli olamazlar. Bosa
enerji harcarlar. Ulkenin sosyal sermayesini israf etmis olurlar. Bu durum siirdiriilebilir degildir. Bu kurumlar
ZOMBI haline gelmislerdir. Bu yasayan éliiler kendilerinin gériinmez olduklarini mi saniyorlar. Ne giizel “Ben bir
ceviz agaclyim Giilhane parkinda ne sen bunun farkindasin ne de polis farkinda” Allah askina bunlar deve mi,
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kus mu bir karar versinler. Taban puanla girilen fakiiltelerden bilim insani yetismez. Oncelikle bu 6grencilerin
180 puanla girilen Fizik, Matematik bolimiinden nasil mezun olduklarinin sorgulanmasi gerekir. Bu genclere
zulmetmeyelim. Bu fakdltelerin hepsi 6gretmenlige kaynaklik ediyorsa, hatta 6gretmenlerin %50'den fazlasi
bu kurumlardan geliyorsa, neden egitim fakiiltelerine konulan baraj Fen Edebiyat, Giizel Sanatlar, ilahiyat gibi
fakiiltelere giriste konulmaz. Arkadaslar deniz bitti. Ogretmen ihtiyaci doyum noktasina ulasti bize cok sayida
niteliksiz 6gretmen degil, az sayida nitelikli gretmen lazim. Bir baska deyisle KALITE, KALITE, KALITE!

MEB'in kalite talebine Universiteler direnmekten vaz gecmeliler. Hala baz fakiilteler ve yoneticileri 6grencileri
istismar etmeye devam ediyor. Ogrenci gelmez korkusuyla baraja ve dgretmenin lisans Ustii diizeyde
yetistirilmesine karsi ¢ikiyorlar. Hatta bu fakilteler lisans diizeyinde formasyon programlarinin devam etmesinde
israrcilar ve formasyonu da kendileri vermek istiyorlar. istedikleri mezun olan her égrenciye niteligi ne olursa
olsun, bir formasyon belgesi vermek ve fakiltenin tanitiminda mezunlarinin formasyon alarak 6gretmen
olabildiklerini séylemek. Kag kisinin atandidi ya da giris sinavlarinda 6grencilerin basarisinin ne oldugu, Kag
kisinin yillardir KPSS kurslarina gittigi, istihdam alanindaki daralma vb. seyler onlari hig ilgilendirmiyor.

Arkadaslar bal demekle agiz tatlanmaz. Kalite demekle kalite olmaz. Cok sey sdylemektense az sey yapmak
daha iyidir. Bu nedenle sdylenecek cok sey var fakat uzatmayacagim, unutmayalim ki, hicbir egitim sisteminin
niteligi 6gretmenin niteliginin Ustiinde degildir.

Bu nedenle;

1. Ogretmeni iyi yetistirmek zorundayiz.

2. Alan fakiltelerinden 6gretmen olmak isteyenlerle o alanda calismak isteyenler mutlaka ayri programlarda
yetistirilmelidir. Bu fakiiltelerin isvicre cakisi gibi her derde deva bir iriin Gretmeleri mimkin degil.
Ogrencilerinin tamami égretmen olmak istiyorsa, bu fakiilteler kendilerini sorgulamalilar, programlarini
g6zden gecirmeliler. Fakiltenin adinin ne oldugu 6nemli degil, bunlar egitim fakiiltesi olmaya heves
etmektedirler. Fakat tlkenin bu kadar egitim fakultesine ihtiyacimiz yok.

3. Egitim Fakdltelerinin programlarinin acilen yenilenmesi/glincellenmesi gerekmektedir.
«  Buamacla; egitimfakiilteleribiraraya gelmek suretiyle bir ortak calisma yapmali ve asgari mistereklerini
belirlemelidirler.

«  Egitim fakilteleri, bu asgari mustereklerin ve dlkenin ihtiya¢ duydugu 6gretmen modelinin
belirlenmesinde ve yetistirilmesinde, isveren kurum olarak MEB ile yogun bir isbirligi yapiimalidir.

«  Egitim fakiltelerinin programlari uygulama agirlikh olmal ve programin odaginda sosyal duygusal
o6grenme becerilerine yer verilmelidir.

«  Programlar hazirlanirken mutlaka MEB tarafindan hazirlanan derslerin hedef ve kazanimlari dikkate
alinmali, 6gretmen adaylari program okur yazari olarak yetistirilmelidir.

EPDAD bu sirecte etkin bir rol Gstlenmeli ve streci izlemelidir.
«  Son olarak, butlin bunlar bir an 6nce yapilmahdir diyorum.

Bu sozlerle konusmama son verirken, uzaktan da olsa disiinlerimizi ifade etmemize firsat veren, EPDAD’ a ve
yonetimine, emegi gecen herkese, sabir ve ilgiyle dinleyen katilimcilara tekrar tesekkiir ediyorum, bu etkinligin
hayirlara vesile olmasini diliyorum. Saygilar sunuyorum.
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Prof. Dr. Valéria CSEPE
President of Hungarian High Education Accreditation Committee (MAB)

Valéria CSEPE, president of the Hungarian High Education Accreditation
Committee was appointed in 2016 for two and in 2018 for six years on common
nomination of the president of the Hungarian Academy of sciences and the
minister responsible for high education as requested by the High Education Act
of Hungary. She is research professor at the RCNS Brain Imaging Centre, professor
of cognitive psychology and neuroscience (University of Pannonia), ordinary
member of the Hungarian Academy of Sciences and member of the Academia
Europaea. She worked for two years as Humboldt scholar at the University
Munster, Germany, and conducted further research at several internationally
recognized research institutes and universities as visiting professor. Recently
she is member of an international collaboration on ‘mesosience’ initiated by
the Chinese Academy of Sciences and principal investigator and chair of the
Education and Training Committee of Neo-PRISM-C project granted by the
Horizon 2020 Marie Curie European Training Network program.

Her research focuses on the behavioral and brain correlates of typical and
atypical cognitive development from infancy to adulthood. The research group
of Neurocognitive Development founded by her at the Brain Imaging Centre of
RCNS investigates brain correlates related to the development of spoken and
sign language, reading development and disorders, music as well as executive
functions and probabilistic learning with various brain and behavior methods.
She has more than 350 publications, including several highly cited papers, journal
articles, monographs, edited books, book chapters and conference papers in
English and Hungarian. She acts as regular reviewer for high impact international
scientific journals as well as for different research foundations, committees and
scientific councils.

Valéria Csépe served as deputy secretary General of the Hungarian Academy of
Sciences, elected for two three-year-terms (2008-2014), being the first female
in such a high position there. She chaired the Hungarian Academy of Sciences’
Presidential Committee on Public Education from 2008 to 2016. From 2012 to
2018 she worked in the strategic committee of the International Council of
Science (ICSU) as elected member and took part in the preparatory works of
the International Science Council (merger of ICSU and ISSC). Between 2017
and 2020 she led as principal investigator the national curriculum redesign and
implementation EU project in Hungary. She is member of the OECD’s Education
2030 focus group and of the Research Precariat Scoping Group (Global Science
Forum activity) of the OECD.
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Prof. Dr. Valéria CSEPE
Macaristan Yuksekogretim Akreditasyon Kurulu (MAB) Bagkani

Macaristan Yiiksekogretim Akreditasyon Kurulu Baskani Valéria CSEPE, 2016 yilinda iki, 2018 yilinda alti yilhigina
Macaristan Bilim Akademisi baskanligi ortak adayliginin yani sira Macaristan Yiksekogretim Kanunu geregince
yuksekdgretimden sorumlu vekil olarak tayin edilmisti. RCNS Beyin Goriintiileme Merkezi'nde arastirma
gorevlisi, bilissel psikoloji ve nérobilim (Pannonia Universitesi) dgretim tiyesi, Macaristan Bilim Akademisi tabii
liyesi ve Avrupa Akademisi Uiyesi olarak gérev yapmaktadir. iki yil boyunca Almanya Miinster Universitesi'nde
Humboldt alimi olarak calismis ve bircok saygin uluslararasi arastirma enstitlisii ve Universitelerde konuk
ogretim Uyesi olarak ileri arastirmalar gerceklestirmistir. Su an Cin Bilim Akademisi tarafindan baslatilan
‘mesobilim’ Gizerine uluslararasi bir isbirliginin tGyesi ve Horizon 2020 Marie Curie Avrupa Egitim Agi programi
tarafindan gerceklestirilen Neo-PRISM-C projesi Egitim ve Ogretim Kurulu asli arastirmacisi ve baskanidir.

Arastirmalari, bebeklikten yetiskinlige tipik ve atipik bilissel gelisimin davranigsal ve beyin bagintilarina
odaklanmaktadir. RCNS Beyin Goriintlileme Merkezi'nde kendisi tarafindan kurulan Norobilissel Gelisim
arastirma grubu; cesitli beyin ve davranis yontemlerini kapsayan konusma ve isaret dili gelisimi, okuma
gelisimi ve bozukluklari, mizik ve yonetsel fonksiyonlar ve olasilik¢i 6grenme ile ilgili beyin bagintilarini
arastirmaktadir. ingilizce ve Macarca dilinde cesitli cok atifta bulunulan makaleler, dergi yazilar, monografiler,
dizenlenmis kitaplar, kitap bolimleri ve konferans makaleleri dahil 350'den fazla yayini bulunmaktadir. Farkh
arastirma vakiflari, komiteler ve bilim kurullarinin yani sira yiiksek etkili uluslararasi bilim dergilerini diizenli
olarak incelemektedir.

Valéria Csépe, Macaristan Bilim Akademisi'nin Genel sekreterligine U¢ yillik ddnem (2008-2014) igin iki kere
secilerek bu denli yiksek bir pozisyonda gorev yapan ilk kadin olmustur. Macaristan Bilim Akademisi'nin
Baskanlik Komitesi'ne 2008'den 2016'ya kadar baskanlik etmistir. 2012 ve 2018 yillari arasinda Uluslararasi
Bilim Kurulu (ICSU) stratejik komitesinde secili liye olarak gorev yapmis ve Uluslararasi Bilim Kurulu (ICSU ve
ISSC birlesmesi) hazirlik calismalarina katilmistir. 2017 ve 2020 yillari arasinda Macaristan'da AB projesi ulusal
mufredat yeniden tasarimi ve uygulamasinda asli arastirmaci olarak liderlik etmistir. OECD'nin Egitim 2030
odak grubu ve Arastirma Prekarya Kapsam Grubu (Global Bilim Forumu faaliyeti) Gyelikleri bulunmaktadir.
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ROLE OR MISSION?
THE NEW ALLIANCE OF ACCREDITATION AND
TEACHER EDUCATION'

Prof. Dr. Valéria CSEPE?

President of MAB (Hungarian High Education Accreditation Committee)
Budapest, Hungary

Globalization, climate change, digitalization, fast changing technologies, COVID-19 pandemic. All these
challenges need educated people of broad range of competencies and extreme capacity for fast and successful
adaptation to abrupt and multiple changes never seen before in such a density. Therefore, educational policy
and practice have been the subject of unprecedented convergence worldwide in the quest for so-called 21st
century skills.

These are only some of the reasons why many countries on top of the usual educational reform aim at curriculum
redesign and the integration of the knowledge- and competence-based approach. All programs and projects
of different scale aim at establishing a dynamic, resilient and quality-focused education, sometimes even
without involving in-service teachers in the planning. However, at least when reforms introduced get to the
implementation phase the change potential of tin-service teachers and quality of teacher education are in the
spotlight. Although both issues are important, they are represented in the quality assurance (QA) of education
to a different extent. Although the accreditation (institutional and program) in general performed by a QA
agency evaluates the initial teacher education (ITE) per se, measures of the so-called learning outcomes may
include the indicators of labor market success of teachers got their diploma at the given institution. Moreover,
the success of schools highly depends on the quality of teachers related the quality of initial and in-service
teacher education evaluated by different bodies using various measures often not linked.

QA Policies in Initial Teacher Education in Europe

Policies for assuring the quality of initial and in-service teacher education usually aim at three main goals.
The first is how to secure a recruitment and selection procedure of high success rate in order to assure the
quality of students who enroll in teacher education. This task in generally left for the recruiting universities
and teacher colleges although there are good practices initiated by other stakeholders. The second is how
to apply the accreditation policies and high level, standardized, transparent QA evaluation (accreditation)
performed by agencies who monitor and assure the quality of teacher education institutions and their
programs. While the standard and guidelines for institutional accreditation use general indicators, the ex
ante and ex post program accreditation of initial teacher education show high variation in the European

1 This paper is the elaborated version of the presentation held on December 19, 2020 on the International Teacher Education and Accreditation
Congress organized by EPDAD.

2 The author is the appointed president of MAB (Hungarian Accreditation Committee), ordinary member of the Hungarian Academy of Sciences
and the Academia Europa, member of two expert groups (Education 2030, Research Precarity). She is research professor of the ELKH RCNS
Brain Imaging Centre (Budapest) and professor of neurolinguistic and core member of the Multilingualism Doctoral School at the University of
Pannonia (Veszprém).
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High Education The third spans policies and agencies governing certification or licensing. However, while
changes introduced by QA policy and practice affect all higher education programs, theirimpact on teacher
education seems to be weaker. Special questions of the teacher education is weather the teacher education
is in alignment with the curriculum reforms going on in many countries and if accreditation processes can
facilitate the expected changes at all.

Although many countries have different views on the useful components and indicators of quality assurance,
a successful standardization of the accreditation was performed by introducing the ESG (Standards and
Guidelines for Quality Assurance in the European Higher Education Area) by all members of the European
Network of Quality Agencies (ENQA). Moreover, the European Quality Assurance Register (EQAR) launched its
database (DEQAR) in 2018 that allows a broad range of users to easily access quality assurance results based
on the ESG, and to download the corresponding reports. The fifteen years history of ESG is characterized
by sequential changes. The first one proposed and prepared by ENQA in co-operation with the European
Students’ Union (ESU), the European Association of Institutions in Higher Education (EURASHE) and the
European University Association (EUA) was adopted by the Ministers responsible for higher education in 2005.
Considerable progress has been made since launching the first ESG and this is valid for QA and for other Bologna
action lines such as the qualification frameworks, recognition and promotion of the use of learning outcomes
contributing to a shift towards student-centered learning and teaching. As a result of participative revision of
the ESG 2005 started in 2012 and the new version (ESG 2015) was adopted by the Ministers responsible for
higher education ten years after launching the first one. Although the ESG 2015 provides a firm though general
basis for successful implementation, several higher education areas, and teacher education is one those, need
a profession-related refinement and a tailored QA procedure.

The special QA demands on teacher education have already been in focus by the time of adoption of the
ESG 2005. Already the European Commission’s (EC) publication in 2006 (see the Eurydice 2006) reported on
the most important accreditation components of a QA system and a comprehensive summary pointed to the
importance of accreditation criteria of the initial and in-service teacher education. The Eurydice analyses (2006,
20711a, 2011b, 2011¢, 2013) served as fertile ground in a few countries for developing suitable indicators for
special evaluation and accreditation purposes. One of the intriguing results of the analysis was that most (24) of
the 30 countries considered in the Eurydice report, had only general regulations for the evaluation of all higher
education institutions at that time. Moreover, only a few had accreditation systems developed for external
evaluation of teacher education institutions and/or programs. Furthermore, the Eurydice 2006 report provided
a specific view on the importance of policies and procedures useful in the program accreditation of teacher
education. It drew attention to the importance of independent QA agencies and provided a comprehensive
description of the external evaluation necessary to collect evidence about the teacher education programs
during site visits. The 2014 EC report provided by the ET2020 Working Group on Schools Policy (Caena, 2014)
gives a detailed analysis of the challenges and opportunities of initial teacher education. The challenges as the
report states arise from the requirements’ diverse national interpretations, the mismatch between national
teacher qualifications and general higher education requirements. Moreover, most of the QA issues in teacher
education are influenced by competing pressures of international influences, university autonomy and
national state control. Moreover, as another study has found, student mobility lagged and still lags far behind
other study areas (Zgaga 2013).
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QA and Accreditation by MAB (Magyar Felséoktatasi Akkreditacios Bizottsag / Hungarian
Accreditation Committee)*

The MAB is a national-level, independent body of experts tasked with the external evaluation of the quality of
educational and related research activities and the internal quality assurance (QA) systems of higher education
institutions in Hungary. It operates within the scope of the ESG 2015. Its Board, the highest decision-making body,
has twenty members including highly qualified academics, students and external stakeholders and is. The Board
determines the by-laws, rules of procedure, organizational framework and evaluation and accreditation criteria
and procedures, and passes resolutions on accreditation decisions. Expert committees (se ethe organizational
structure below) and a Secretariat contribute to its operations. The MAB's scope of activities extends to

- initial (ex ante) accreditation of higher education institutions

- accreditation (ex post) of institutions in five-year cycles;

- initial accreditation (ex ante) of doctoral schools at universities

. accreditation (ex post) of doctoral schools in maximum five-year cycles;

- initial accreditation of Bachelor programmes;

- initial accreditation of Master programmes;

« initial accreditation of five years Initial Teacher Education (ITE) programmes;

- initial accreditation of Vocational Education and Training (VET) programmes;

- initial evaluation of education and learning outcome framework requirements of Bachelor programmes;
- initial evaluation of education and learning outcome framework requirements of Master programmes;
- initial evaluation of education and learning outcome framework requirements of VET programmes.
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Figure 1. The Organization Chart of MAB
Further details are available on the agency’s home page https://www.mab.hu/en/organisation/

3 https://www.mab.hu/en/home-page/
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Evaluation and QA of ITE in Hungary

In Hungary as in most countries of the EHEA, evaluation regulations for higher education apply to teacher
education. The evaluation is compulsory with legislative binding (Higher Education Act, 2011) and performed
by the only QA agency of Hungary, MAB. The institutional accreditation is in compliance with the ESG 2015
and practiced in its recent form since 2017. The general criteria of the accreditation process for all higher
education institutions (HEIs) are valid for the ITE provided by universities of applied sciences (colleges were
transformed to in 2016) and university faculties (several teacher colleges integrated in 2000-2012). Although
the Hungarian High Education Committee does not use specific criteria in the accreditation of HEIs providing
ITE, some specific aspects such as school practice provision, compliance with specific learning outcome s also
evaluated. Given the complexity of ITE, separate evaluations are used for different components, organization
aspects and settings.

By the end of 2020 the initial and in-service teacher education faces several challenges related to the Bologna
revision, the foreseen modernization of higher education associated with changing professional requirements.
While the growing demands on focusing on 215 century skills in schools contribute to a tender shift in the
focus of daily practice, professional expectations on disciplinary and pedagogical changes in ITE as well as in
in-service teacher education.

These changes are partly related to changes of the National Curriculum 2020 and the related framework
programs including better structured sets of learning outcomes, integrated approach of knowledge- and
competence-based education as well as methodological recommendations for all subjects. As a National
Curriculum compliance of the ITE is required by the initial program accreditation a further refinement of the
indicators is needed. Furthermore, increasing demand on the digitalization of schools and higher level digital
skills and methodological knowledge of teachers as well as various expectations on e-learning and blended
learning in general need a fast development of digital pedagogy and related competencies. Therefore, the
question arises, how fast ITE is able to change and whether the training and outcome requirements are in
agreement with the growing demands on the state-of the art knowledge and competencies and whether its
flexibility can be increased in order to enable dynamic changes and successful adjustment. This question has
a particular importance as the main indicator used in all initial program evaluation is the compliance with the
training and learning outcomes and this valid for the ITE as well.

However, the ITE differs from the other programs so far that it has two distinct components, a disciplinary and
a pedagogical one, the last one including from learning sciences through pedagogical methods to school
practice and influenced by the public education policy. Moreover, in Hungary the two-level (Bachelor and
Master) and the one-level (ten semesters) teacher education exist in parallel. This means that Hungary changed
the structure of teacher education according to the Bologna system then introduced the traditional undivided
ITE again (2013). The two ITE structures allow to obtain teacher qualifications in undivided, two-subject
training. For these two forms of teacher training have emerged: 4 + 1 years of primary school teacher training
and 5 + 1 years of secondary school teacher training, in which the plus one year is the related school internship.
If there is both primary and secondary teacher education in one subject teacher qualifications can be obtained
in undivided, two-part training only. If there is both primary and secondary teacher education for one subject,
decision has to be made by the end of the common three-year foundation. One can complete each of the
two teacher qualifications for primary or secondary school, or one as primary and one as secondary. It means,
however, that in case of these qualifications, application is possible only for the undivided (10 semesters)
primary school qualification. All these mean a richness of teacher qualification possibilities and a real challenge
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for ITE program accreditation. As the traditional programme accreditation provided by MAB is the ex ante
evaluation as required by legislation (evaluation by MAB, licensing by the Educational Authority) should reflet
to the continuous changes of higher education including the ITE puts the MAB in front of difficult tasks.
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Figure 2. Graphical Illustration of the Main 215t Century Skills
Source: https://3starlearningexperiences.wordpress.com/2016/11/01/21st-century-skills-dont-exist-so-why-do-we-need-them/

The ex ante programme accreditation is one of the most problematic area of the QA activities of MAB. Here
we face the lowest success rate of applications and this relies on several factors. Many HEls do not follow
the criteria of evaluation clearly described in all MAB documents and this leads to problematic practice in
spite of the fact that consultation is provided, though very rarely used by the applicants. The training and
learning outcomes are rigid with several obligations including the credit structure, and several requirements
for ITE including the National Curriculum compliance is not well formulated. The MAB procedure is adjusted
to these expectations that led to a too complex matching criteria difficult to meet. The process of consuming
extraordinary capacity has little effect on quality. As it is well known the ex ante accreditation contributes to
changing the HEIs QA changes is limited and in general, especially in the MAB practice binds a large capacity
of experts without strong impact. Therefore, for all programs, specially the ITE programs a new approach is
needed that means to ease the burden of ex ante accreditation on the HEls, free the binding expertise capacity
disproportional to the effect on quality and allocate it to a newly established and launched ex post evaluation
sporadically used on demand for some disciplines in the last years.
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This means that the MAB QA portfolio will include a full range of processes (ex-ante assessment, monitoring,
modification and accreditation) throughout the life cycle of a degree course in order to establish coherent links
between all of them and promote greater efficiency in process management. The MAB Board met the decision
on the introduction of ex post accreditation by the end of 2020. However, the introduction of a full process
needs at least two years and will include all stakeholders, teachers as prime stakeholders in ITE. The goal is
that all recognized degrees will be subject to an accreditation process which will verify that the curriculum is
being complied in accordance with the initial programme accreditation. Moreover, criteria of an accreditation
renewal have to meet the legislative frames where the link to re-entering the registration requires multiple
decision on all levels and requires exceptional activity and capacity enhancement of the MAB.

The Impact of COVID -19 on Demands on Education with Consequences on ITE

In Hungary government and ministerial decisions were published between March and May 2020 and the
same was done during the second wave of the pandemic. The general lock down had a special effect on the
Spring semester when remote delivery was provided by using different digital solutions. The organization of
the matura — end of upper secondary certificate — exams requiring personal presence allowed students to
withdraw from the May-June exam period without sanctions and attend instead the autumn exam session
(Government Decree 119/20). New arrangements for the organization of qualification exams were introduced.
However, the digital pressure on teachers and parents trying to cope with the demands on home schooling
led to general and expert discussions as well. The experiences collected during the first and second wave of
pandemic led to an emerging digital awareness as well as to positive view on the necessity of digital pedagogy
and skill acquisition included in the ITE.

It is generally accepted that a thorough renewal of the educational practice and ITE as well as that of the in-

service teacher education is needed. The effect of COVID-19 pandemic on education made the problems and
urgence of changes more visible. The abrupt switch from traditional teaching to digital had several effects;
it worked as magnifier and shifted the focus to existing though still not resolves problems of the Hungarian
school system, such as the deficit in personalized teaching, assessment methods and of equity, the high
dropout rate, the unequal access to digital devices, platforms as well as the digital skill differences between
teachers of all level of education. It is clear for all stakeholders, including policy that the solution of these
problems need a broad and effective intervention. However, digitalization is only one factor of the areas that
need modernization. Fortunately, while a high variation of digital education in Europe’s public schools exists,
there is a general agreement on some core competence requirements that all teachers need.

ITE is a significant component of the higher education ecosystem with an impact on several sectors. Therefore,
a proper analysis of the impact of COVID-19 and the recovery plans based on need a systemic approach. A
good example in form of a research roadmap is provided by the UN issued in November (see below).

The ITE has been the subject of sustained reform and debate over the last decade in many countries and
Hungary is one of those. Both the initial and in-service teacher education are often defined as complicated
and this poses a number of challenges for policymakers and providers. It depends on many stakeholders how
and to what extent the teacher education changes in a particular country. However, quality assurance and its
external evaluation (accreditation) is the key to ensure that an ITE programme is delivered in compliance with
the stated objectives, meets the learning needs of teachers and yields the expected results. However, there are
several obstacles that may prevent quality changes in the ITE (see Caena, 2014; Tikkanen, 2020;
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Figure 3. Title Page of the 'UNCOVID’' Roadmap

Correlation of Teachers’ Quality and Strength of Accreditation

The fragmentation of responsibilities for ITE, induction and continuous professional development (CPD) may
hinder the development of a proper system strategy and implementation policy. Moreover, the ITE quality
does not only depend on its professional content and visions on development as it is influenced by the prime
stakeholders’ e.g., the teachers’ acceptance. From an accreditation point of view a student-centered question
is here the ITE learning outcome, the compliance with the ESG 2015 (1.3.). Moreover, several factors have
an impact on the ITE, although most of them are out of the scope of accreditation such as the ITE-related
employment and job market issues including teacher demand, employment conditions, standards and access
to the profession, all can affect the ITE priorities.

The ITE outcomes depend on quality and selection of teacher candidates and this is influenced by other policy
strands (school/higher education; teacher status and recruitment). However, the effects on the ITE's internal QA
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as well as on the results of an ex post accreditation contribute to the end results seen in the learning outcomes.
Moreover, regulations and priorities about education, governance, teaching and teacher development are
reflected in the content and delivery of ITE, so that a policy as well as legislative harmonization is needed
Otherwise, variations seen in the ITE performed by different HEIs do not depend only on the internal QA.
Both centralization (rigid training and learning outcome requirements) and extreme heterogeneity in the ITE
programmes implementation can hamper professional quality and mobility.

A real challenge is the balanced and integrated frame of subject knowledge, teaching practice and
interdisciplinary aspects of teaching included in the ITE curricula. For this from an accreditation point of you
clear-cut structures and roles for internal QA and external evaluation and monitoring of the ITE programmes
are needed. This may work within a shared quality framework that include consistent aims, outcomes and
assessment and these are expected to set threshold competence levels of the teacher candidates. In Hungary,
thein-service teacher education undergoes an accreditation process that is different from the ITE and registered
by the Educational Office as all the higher education programmes in Hungary.

COVID-19 and the Digital Transformation of MAB

The pandemic reached Hungary on March 4, 2020 and a state of emergency was instituted on March 11. From
March 12 on all meetings of MAB were postponed and the staff equipped with the necessary devices switched
to home office operation. From the 15t of April online Board meetings, expert committee meetings and site visit
interviews were implemented and performed online on one the broadly used digital platforms (MS Teams). All
meeting participants were provided with data protection information to accept and return online. The change
was facilitated by the fact that for several years, the MAB has used Digital Information System (DIS) operated
database for the monthly Board meetings, where all documents are uploaded and enable voting. Meeting
participants received access to their computers after they had submitted their IP codes to gain access to DIS from
their home or office and received a guide with detailed technical instructions. Moreover, they were assisted by
the MAB technical staff. The relevant section in the MAB procedural regulations was amended to include online
meeting and voting procedures. For site visit interviews the programme officer in charge edited the minutes of
the meeting based on a template, which included technical information related to the online process, together
with a legal disclaimer concerning audio recordings of the meetings. Addressing higher education institutions
and the public, a Statement of the MAB President on procedures carried out during the COVID-19 was issued
on 31 March in Hungarian and English. For subsequent site visits, institutions or doctoral schools undergoing
an ex post accreditation five years cycles enabled the organization of online interviews. Students enrolled in
PhD training were not interviewed online as they filled out an online questionnaire designed for evaluating
the doctoral programmes ESG compliance. After a short period of personal presence of the Secretariat the
online procedures continued and a hybrid operation (combination of online and personal presence, alternated
and structured) for the staff was introduced and will be in action up to the ease of the pandemic in hope of a
successful vaccination.

Summary

The MAB underwent a substantial change since 2016. The ESG 2015 criteria are used in ex ante and ex post
institutional accreditation since 2017, and the same is valid for the renewed ex ante and ex post evaluation
of the doctoral programs since 2019. The biggest challenge for the coming years is the development of full
programme accreditation extended to the cyclical ex post evaluations. The changes planned need a broad
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collaboration with the high education institutions and organizations as well as a successful stakeholder
inclusion. The initial teacher education, one of the priorities of the modernization goals of Hungary’s higher
education strategy require special attention and effort as teachers’ quality highly correlates with the strength
of ITE accreditation. Sensitive, inclusive and properly differentiating procedure should be introduced for the
ITE programme accreditation in order to provide a full range of processes (ex-ante assessment, monitoring,
modification and accreditation) throughout the life cycle of a degree course. The initial teacher education
programmes are of dual nature traditionally and they have a strong impact on the country’s social and
economic development as well as on that of the higher education ecosystem. Therefore, the answer to the
question given in the title is: the accreditation of teacher education is a mission and role to play by MAB and it
needs a new alliance of the stakeholders.
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OGRETMEN EGIiTiMi VE AKREDITASYONUN YENI iTTiFAKI:
ROL MU, GOREV Mi?

Prof. Dr. Valéria CSEPE?

MAB Baskani (Macaristan Yuksekdgretim Akreditasyon Kurulu)
Budapeste, Macaristan

Kiresellesme, iklim degisikligi, dijitallesme, hizla degisen teknolojiler, COVID-19 salgini. Tim bu zorluklar, béyle
bir yogunlukta daha 6nce hig goriilmemis ani ve ¢coklu degisikliklere hizli ve basarili bir sekilde uyum saglamak
icin genis yetkinlige ve asiri kapasiteye sahip egitimli insanlara ihtiya¢ duyar. Bu nedenle, egitim politikasi ve
uygulamasi, sozde 21. yuzyil becerileri arayisinda diinya capinda benzeri gériilmemis bir dayanismanin konusu
olmustur.

Bunlar, olagan egitim reformunun en Ustiinde yer alan bircok tlkenin mifredatinin yeniden tasarlanmasini ve
bilgi ve yeterlilik temelli yaklagimin bitlnlestirilmesini hedeflemesinin nedenlerinden sadece birkagidir. Farkli
Olcekteki tiim program ve projeler, bazen hizmet i¢i 6gretmenleri bile planlamaya dahil etmeden dinamik,
esnek ve kalite odakl bir egitim kurmayi amaglamaktadir. Ancak, en azindan getirilen reformlar uygulama
asamasina gectiginde, hizmet ici 6gretmenlerin degisim potansiyeli ve 6gretmen egitiminin kalitesi 6n plana
ctkmaktadir. Her iki konu da 6nemli olmakla birlikte, egitimin kalite glivencesinde (QA) farkl bir dlctide temsil
edilirler. Genel olarak bir QA kurumu tarafindan gergeklestirilen akreditasyon (kurumsal ve program) kendi
basina 6gretmenlige baslama egitimini (ITE) dederlendirse de, sézde 6grenme ciktilarinin dlgileri, kurum
tarafindan verilen diplomayi alan 6gretmenlerin isglicii piyasasi basarisinin gostergelerini icerebilir. Ayrica,
okullarin basansi bulyuk olctude, genellikle baglantili olmayan cesitli dlcttler kullanilarak farkl kuruluslar
tarafindan degerlendirilen baslangi¢ ve hizmet ici 6gretmenlik egitiminin kalitesiyle iliskili olarak 6gretmenlerin
kalitesine baghdir.

Avrupa’da Baslangi¢ Seviye Ogretmenlik Egitiminde Kalite Giivence Politikalari

Baslangic ve hizmet ici 6gretmenlik egitiminin kalitesini glivence altina almaya yonelik politikalar genellikle
U¢ ana hedefi hedefler. Birincisi, 6gretmen egitimine kaydolan 6grencilerin kalitesini glivence altina almak
icin ylUksek basari oranina sahip bir ise alim ve se¢im prosedurinin nasil glivence altina alinacagidir.
Diger paydaslar tarafindan baslatilan iyi uygulamalar olmasina ragmen, bu gorev genellikle ise alim yapan
tniversitelere ve 6gretmen kolejlerine birakilmistir. ikincisi, §retmen yetistiren kurumlarin ve programlarinin
kalitesini izleyen ve glvence altina alan kurumlar tarafindan gerceklestirilen akreditasyon politikalarinin ve
Ust dlzey, standartlastinimis, seffaf QA degerlendirmesinin (akreditasyon) nasil uygulanacagidir. Kurumsal
akreditasyon icin standart ve yonergeler genel gostergeleri kullanirken, baslangic 6gretmenlik egitiminin

1 This paper is the elaborated version of the presentation held on December 19, 2020 on the International Teacher Education and Accreditation
Congress organized by EPDAD.

2 The author is the appointed president of MAB (Hungarian Accreditation Committee), ordinary member of the Hungarian Academy of Sciences
and the Academia Europa, member of two expert groups (Education 2030, Research Precarity). She is research professor of the ELKH RCNS
Brain Imaging Centre (Budapest) and professor of neurolinguistic and core member of the Multilingualism Doctoral School at the University of
Pannonia (Veszprém).
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dnceden ve sonradan program akreditasyonu Avrupa Yiiksek Ogretiminde yiiksek farkliliklar géstermektedir.
Uclinciis, sertifikasyon veya lisanslamayi yoneten politikalari ve ajanslari kapsar. Ancak, QA politikasi ve
uygulamasinin getirdigi degisiklikler tiim yiiksek 6gretim programlarini etkilerken, bunlarin 6gretmen egitimi
tizerindeki etkileri daha zayif gériinmektedir. Ogretmen egitiminin dzel sorulari, 6gretmen egitiminin bircok
Ulkede devam eden mifredat reformlari ile uyumlu olup olmadigi ve akreditasyon siireclerinin beklenen
degisiklikleri kolaylastirip kolaylastiramayacagidir.

Bircok Ulkenin kalite glivencesinin faydal bilesenleri ve gostergeleri hakkinda farkli gorisleri olmasina ragmen,
Avrupa Kalite Ajanslari Aginin (ENQA) tiim (yeleri tarafindan ESG'nin (Avrupa Yiiksek Ogrenim Alaninda
Kalite Guvencesi icin Standartlar ve Kilavuzlar) tanitilmasiyla akreditasyonun basarili bir standardizasyonu
gergeklestirilmistir. Ayrica, Avrupa Kalite Glivence Kaydi (EQAR), genis bir kullanici yelpazesinin ESG'ye dayal
kalite glivence sonuglarina kolayca erismesine veilgiliraporlariindirmesine olanak taniyan veritabanini (DEQAR)
2018'de baslatti. ESG'nin on bes yillik tarihi, sirali degisikliklerle karakterizedir. ENQA tarafindan Avrupa Ogrenci
Birligi (ESU), Avrupa Yuksek C)grenim Kurumlari Birligi (EURASHE) ve Avrupa Universiteler Birligi (EUA) ile isbirligi
icinde 6nerilen ve hazirlanan ilki, yiiksekdgretimden sorumlu Bakanlar tarafindan 2005 yilinda kabul edildi. ilk
ESGonin baslatilmasindan bu yana dnemli bir ilerleme kaydedilmistir ve bu, QA ve yeterlilik cerceveleri, 6grenci
merkezli 6grenme ve 6gretmeye gecise katkida bulunan 6grenme ciktilarinin kullaniminin taninmasi ve tesvik
edilmesi gibi diger Bologna eylem hatlari icin gecerlidir 2012 yilinda baslayan ESG 2005'in katilimci revizyonu
sonucunda yeni versiyonu (ESG 2015), ilk versiyonun baslatilmasindan on yil sonra yiiksekdgretimden sorumlu
Bakanlar tarafindan kabul edilmistir. ESG 2015, basarili uygulama icin saglam ama genel bir temel saglasa da,
birkag ylksek 6gretim alani ve 6gretmen egitimi bunlardan biridir, meslekle ilgili bir iyilestirmeye ve 6zel bir
QA prosedirtine ihtiyag duyar.

ESG 2005'in kabul edilmesiyle birlikte 6gretmen egitimine iliskin 6zel QA talepleri zaten odak noktasindaydi.
Avrupa Komisyonu'nun (EC) 2006'daki yayini (bakiniz Eurydice 2006) QA sisteminin en dnemli akreditasyon
bilesenlerihakkindaraporverdive kapsamlibir 6zet, baslangic ve hizmetici 6gretmenlik egitiminin akreditasyon
kriterlerinin dnemine isaret etti. Eurydice analizleri (2006, 2011a, 2011b, 2011¢, 2013), birkac llkede 6zel
degerlendirme ve akreditasyon amacglari icin uygun gostergeler gelistirmek icin verimli bir zemin olarak hizmet
etti. Analizin ilgi ¢ekici sonuclarindan biri, Eurydice raporunda ele alinan 30 tlkenin cogunun (24) o dénemde
tim ylksekogretim kurumlarinin degerlendirilmesi icin yalnizca genel diizenlemelere sahip olmasiydi. Ayrica,
yalnizca birkagl 6gretmen egitimi kurumlarinin ve/veya programlarinin dis degerlendirmesi icin gelistirilmis
akreditasyon sistemlerine sahipti. Ustelik, Eurydice 2006 raporu, 6gretmen egitiminin program akreditasyonu
icin faydal olan politika ve prosedirlerin dnemine dair 6zel bir goris saglamistir. Bagimsiz QA kurumlarinin
onemine dikkat ¢ekti ve saha ziyaretleri sirasinda 6gretmen egitimi programlari hakkinda kanit toplamak igin
gerekli dis degerlendirmenin kapsamli bir tanimini yapti. ET2020 Okul Politikasi Calisma Grubu (Caena, 2014)
tarafindan saglanan 2014 EC raporu, baslangic seviye 6gretmenlik egitiminin zorluklari ve firsatlari hakkinda
ayrintili bir analiz sunar. Raporun belirttigi gibi zorluklar, gereksinimlerin cesitli ulusal yorumlarindan, ulusal
ogretmen nitelikleri ile genel ylksekdgretim gereksinimleri arasindaki uyumsuzluktan kaynaklanmaktadir.
Ayrica, 6gretmen egitimindeki QA konularinin ¢cogu, uluslararasi etkiler, Gniversite 6zerkligi ve ulusal devlet
kontrolliniin rekabet eden baskilarindan etkilenir. Ayrica, baska bir calismanin da tespit ettigi gibi, 6grenci
hareketliligi diger calisma alanlarinin ¢ok gerisinde kalmistir ve halen geride kalmaktadir. (Zgaga 2013).
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MABQA Tarafindan QA ve Akreditasyon (Magyar Fels6oktatasi Akkreditacios Bizottsag / Macar
Akreditasyon Komitesi)?

MAB, Macaristan'daki yuksekdgretim kurumlarinin egitim ve ilgili arastirma faaliyetlerinin kalitesinin ve ic
kalite glivence (QA) sistemlerinin dis degerlendirmesinden sorumlu ulusal diizeyde, bagimsiz bir uzmanlar
toplulugudur. ESG 2015 kapsaminda faaliyet gostermektedir. En yiiksek karar organi olan Yonetim Kuruly,
yuksek nitelikli akademisyenler, 6grenciler ve dis paydaslardan olusan yirmi Gyeden olusmaktadir. Kurul,
tlzuk, prosedur, organizasyonel cerceve ve degerlendirme ve akreditasyon kriterlerini ve usullerini belirler ve
akreditasyon kararlarina iliskin kararlar alir. Uzman komiteler (asagidaki organizasyon yapisina bakiniz) ve bir
Sekreterlik MAB'nin faaliyetlerine katkida bulunur. MAB'nin faaliyet kapsami asagidakileri kapsar:

+ Yiksek 6gretim kurumlarinin ilk (ex ante) akreditasyonu

+ Besyillik dongiilerde kurumlarin akreditasyonu (ex post)

« Universitelerdeki doktora okullarinin ilk akreditasyonu (ex ante)

- Doktora okullarinin en fazla bes yillik donemler halinde akreditasyonu (ex post)

« Lisans programlarinin ilk akreditasyonu;

« Yuksek Lisans programlarinin ilk akreditasyonu;

« Bes yillik Temel Ogretmen Egitimi (ITE) programlarinin ilk akreditasyonu;

- Mesleki Egitim ve Ogretim (VET) programlarinin ilk akreditasyonu;

« Lisans programlarinin egitim ve 6grenim ciktisi cerceve gereksinimlerinin ilk degerlendirmesi;
+ Yiksek Lisans programlarinin egitim ve 6grenme ciktisi cerceve gereksinimlerinin ilk degerlendirmesi;
- MEO programlarinin egitim ve 6grenme ciktisi cerceve gereksinimlerinin ilk degerlendirmesi.
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Sekil 1. MAB Organizasyon Semasi
Daha ayrintili bilgi ajansin ana sayfasinda mevcuttur. https://www.mab.hu/en/organisation/
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Macaristan’da Temel Ogretmen Egitimi’nin Degerlendirilmesi ve Kalite Giivencesi

EHEA'nin ¢ogu Ulkesinde oldugu gibi Macaristanda da yuksek ogretim icin degerlendirme dizenlemeleri
dgretmen egitimi icin gecerlidir. Degerlendirme yasal baglayicihigiile zorunludur (Yiiksek Ogrenim Yasasi, 2011)
ve Macaristanin tek Kalite glivence (QA) kurumu olan MAB tarafindan gerceklestirilir. Kurumsal akreditasyon,
ESG 2015‘e uygundur ve 2017‘den beri son haliyle uygulanmaktadir. Tim yiiksekdgretim kurumlari (HEller) icin
akreditasyon sirecinin genel kriterleri, uygulamali bilimler tniversiteleri (2016'da kolejler donustirilmastr)
ve Universite fakiilteleri (2000-2012'de entegre birkac dgretmen koleji.) tarafindan entegre edilen BOE
icin gecerlidir.. Macar Yiiksek Ogretim Komitesi, BOE saglayan HEI'lerin akreditasyonunda belirli kriterler
kullanmasa da, okul uygulamasi saglanmasi, belirli 6grenme ciktilarina uygunluk gibi bazi belirli yonler de
degerlendirildi. ITE'nin karmasikligi g6z 6ntine alindiginda, farkli bilesenler, organizasyon yonleri ve ayarlari
icin ayri degerlendirmeler kullanilir.

2020'nin sonunda, baslangi¢ ve hizmet ici 6gretmenlik egitimi, degisen mesleki gereksinimlerle baglantil
yuksek 6gretimin 6ngoriilen modernizasyonu olan Bologna revizyonu ile ilgili ¢esitli zorluklarla karsi karsiya
kalmakta. Okullarda 21. ylzyil becerilerine odaklanmaya ydnelik artan talepler, glinlik uygulamanin odaginda
hassas bir kaymaya katkida bulunurken, BOE'de ve hizmet ici 6gretmen egitiminde disiplin ve pedagojik
degisikliklere iliskin profesyonel beklentiler degismekte.

Bu degisiklikler kismen 2020 yilindaki Ulusal Mifredat'daki degisikliklerle ve daha iyi yapilandirilmis 6grenme
sonuclar setleri, entegre bilgi ve yeterlilik temelli egitim yaklasimi ve tim dersler icin metodolojik dneriler
dahil ilgili cerceve programlarindaki degisikliklerle ilgilidir. ilk program akreditasyonu icin BOE>nin Ulusal
Muifredat uyumu gerekli oldugundan, gostergelerin daha da iyilestirilmesi gerekmektedir. Ayrica, okullarin
dijitallesmesine yonelik artan talep ve 6gretmenlerin Ust diizey dijital becerileri ve metodolojik bilgileriile genel
olarak e-6grenme ve harmanlanmis 6grenime iliskin ¢esitli beklentiler, dijital pedagojinin ve ilgili yeterliliklerin
hizli bir sekilde gelistirilmesini gerektirmektedir. Bu nedenle, ITE'nin ne kadar hizli degisebilecegi ve egitim ve
sonuc gereksinimlerinin son teknoloji bilgi ve yetkinliklere yonelik artan taleplerle uyumlu olup olmadigi ve
dinamik degisimleri saglamak adina uygun bir diizenleme icin esnekliginin artinhp artinlamayacadi sorusu
ortaya ¢tkmaktadir. Tum ilk program degerlendirmelerinde kullanilan ana gostergenin amaci egitim ve 6grenim
ciktilarina uygunluk oldugundan bu sorunun ézel bir dnemi vardir ve bu BOE icin de gecerlidir.

Ancak, BOE simdiye kadarki diger programlardan farkli olarak, disiplin ve pedagojik olmak tizere iki farkl bilesene
sahiptir,sonuncusuyanidigerbirdeyisle pedagojikyontemlerle bilimlerin 6grenilmesinden okuluygulamalarina
kadar, halk egitim politikasindan etkilenir. Ayrica, Macaristan'da iki seviyeli (Lisans ve Ylksek Lisans) ve tek
seviyeli (on yanyil) 6gretmenlik egitimi paralel olarak mevcuttur. Bu, Macaristanin Bologna sistemine gore
dgretmen egitiminin yapisini degistirdigi ve ardindan geleneksel bélinmemis BOE'yi (2013) yeniden tanittig
anlamina gelir. iki ITE yapisi, bélinmemis, iki derslikli egitimde égretmen niteliklerinin elde edilmesini saglar.
Bunun sonucunda su iki 6gretmen yetistirme bicimi ortaya ¢ikmistir: 4+1 yil ilkokul 6gretmenligi ve 5+1 yil
ortaokul 6gretmenligi, arti bir yil ilgili okul staji. Bir bransta hem ilk hem de ortadgretim 6gretmenligi egitimi
varsa, 6gretmen nitelikleri yalnizca bolinmemis, iki parcali egitimde elde edilebilir. Bir ders icin hem ilkdgretim
hem de ortadgretim 6gretmenligi egitimi varsa, Ug yillik ortak kurulus siiresinin sonuna kadar karar verilmesi
gerekir. Bir 6gretmen adayi bu yeterliliklerden her birini ilkokul veya ortaokul icin veya birini ilk, digeri ortaokul
olarak tamamlayabilir. Ancak, bu yeterliliklerin olmasi durumunda sadece boéliinmemis (10 yariyil) ilkogretim
yeterliligi icin bagvuru yapilabilir. Tim bunlar, 6gretmen yeterlilik olanaklarinin zenginligi ve ITE program
akreditasyonu icin gercek bir meydan okuma anlamina gelir. MAB tarafindan saglanan geleneksel program
akreditasyonu, mevzuatin gerektirdigi on degerlendirme oldugundan (MAB tarafindan degerlendirme, Egitim
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Otoritesi tarafindan lisanslama), ITE dahil olmak tizere ytiksek 6gretimin strekli degisikliklerini yansitmalidir, bu
durumda BOE MAB'yi zorlu bir gérevle bas basa birakir.
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Sekil 1. 21. Yiizyil Ana Becerilerinin Grafiksel Gosterimi
Kaynak: https://3starlearningexperiences.wordpress.com/2016/11/01/21st-century-skills-dont-exist-so-why-do-we-need-them/

Ex ante program akreditasyonu, MAB'nin QA faaliyetlerinin en sorunlu alanlarindan biridir. Burada basvurularin
en dusuk basar oraniyla karsi karsiyayiz ve bu birkac faktére bagli. Bircok HEI, tim MAB belgelerinde acikca
belirtilen degerlendirme kriterlerini takip etmemektedir ve bu, basvuru sahipleri tarafindan ¢ok nadiren
kullanilmasina ragmen, istisarenin saglanmasina ragmen sorunlu uygulamalara yol agmaktadir. Egitim ve
ogrenim sonuglari, kredi yapisi da dahil olmak tzere cesitli ykimluliklerle katidir ve Ulusal Mifredat uyumu
da dahil olmak {izere ITE icin cesitli gereksinimler iyi formiile edilmemistir. MAB prosediird, karsilanmasi zor
olan cok karmasik eslestirme kriterlerine yol acan bu beklentilere gore ayarlanmistir. Olaganisti kapasiteyi
tiiketme stirecinin kalite tizerinde cok az etkisi vardir. lyi bilindigi gibi, 5n akreditasyon, HEI'lerin degistirilmesine
katkida bulunur KG degisiklikleri sinirhdir ve genel olarak, 6zellikle MAB uygulamasinda, glicli bir etkisi
olmaksizin genis bir uzman kapasitesini baglar. Bu nedenle, tim programlar icin, 6zellikle ITE programlari
icin, 6n akreditasyonun HEI'ler Uzerindeki yukiinu hafifletmek, kalite lGzerindeki etkisi ile orantisiz baglayici
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uzmanlik kapasitesini serbest birakmak ve yeni kurulan ve baslatilan bir ex’e tahsis etmek anlamina gelen yeni
bir yaklasima ihtiyag vardir. son yillarda bazi disiplinler icin talep tizerine ara sira kullanilan son degerlendirme.

Bu, MAB QA portfoyliniin, timi arasinda tutarli baglantilar kurmak ve siirecte daha fazla verimliligi tesvik
etmek icin bir derece kursunun yasam doénglisii boyunca bir dizi stireci (6n degerlendirme, izleme, degistirme
ve akreditasyon) icerecegi anlamina gelir. yonetim. MAB Kurulu, ex post akreditasyonun 2020'nin sonuna
kadar uygulamaya konulmasina iliskin karari aldi. Ancak, tam bir suirecin baslatilmasi en az iki yil gerektirmekte
ve tiim paydaslari, 6gretmenleri BOE'deki ana paydaslar olarak icermelidir. Amac, taninan tiim derecelerin,
mifredatin ilk program akreditasyonuna uygun olarak yerine getirildigini dogrulayacak bir akreditasyon
surecine tabi olmasidir. Ayrica, bir akreditasyon yenileme kriterleri, kayda yeniden girme baglantisinin tim
seviyelerde birden fazla karar gerektirdigi ve MAB'nin istisnai faaliyetini ve kapasite gelistirmesini gerektirdigi
yasal cerceveleri karsilamalidir.

COVID -19’un Egitim Talepleri Uzerindeki Etkisi ve BOE Uzerindeki Sonuclan

Macaristan'da hiikimet ve bakanlik kararlari Mart ve Mayis 2020 arasinda yayinlandi ve aynisi pandeminin
ikinci dalgasinda da yapildi. Genel karantina, farkli dijital ¢coziimler kullanilarak uzaktan teslimatin saglandigi
Bahar doneminde 6zel bir etki yaratti. Matura - lise diplomasinin sonu - kisisel hazir bulunmayi gerektiren
sinavlarin diizenlenmesi, 6grencilerin Mayis-Haziran sinav déneminden herhangi bir yaptirrm olmaksizin
cekilmelerine ve bunun yerine sonbahar sinavi oturumuna katilmalarina izin verdi (Hikiimet Kararnamesi
119/20). Yeterlik sinavlarinin diizenlenmesine yonelik yeni diizenlemelere gidildi. Ancak evde egitimle ilgili
taleplerle bas etmeye calisan 6gretmenler ve veliler Gzerindeki dijital baski, genel ve uzman tartismalarina da
yol acti. Pandemi birinci ve ikinci dalgasi sirasinda toplanan deneyimler, ortaya ¢ikan bir dijital farkindahgin
yani sira, ITE'de yer alan dijital pedagoji ve beceri kazaniminin gerekliligine dair olumlu goruse yol agti.

Hizmet ici 6gretmenlik egitiminin yani sira egitim uygulamalarinin ve BOE'nin kapsamli bir sekilde
yenilenmesine ihtiya¢ oldugu genel olarak kabul edilmektedir. COVID-19 pandemisinin egitim Uzerindeki
etkisi, sorunlar ve degisimlerin aciliyetini daha gortinir kildi. Geleneksel 6gretimden dijital 6gretime ani
gecisin cesitli etkileri oldu; blyltec olarak calisti ve odagi var olana kaydirdi, ancak kisisellestirilmis 6gretim,
degerlendirme yontemleri ve hakkaniyet eksikligi, yliksek okul terk orani, dijital cihazlara ve platformlara esit
olmayan erisim ve her egitim seviyesinden 6gretmenler arasindaki dijital beceri farkliliklari gibi Macar okul
sisteminin sorunlarini ¢6zmedi. Politika da dahil olmak Uzere tim paydaslar icin bu sorunlarin ¢6zimindn
genis ve etkili bir miidahaleye ihtiyac duydugu aciktir. Ancak dijitallesme, modernlesmeye ihtiya¢ duyan
alanlarin sadece bir unsurudur. Neyse ki, Avrupa’nin devlet okullarinda yiiksek cesitlilikte dijital egitim mevcut
olsa da, tim 6gretmenlerin ihtiya¢ duydugu bazi temel yeterlilik gereksinimleri konusunda genel bir anlasma
vardir.

ITE, cesitli sektorler tizerinde etkisi olan yliksek 6gretim ekosisteminin dnemli bir bilesenidir. Bu nedenle COVID-
19'un etkisinin dogru bir sekilde analiz edilmesi ve buna dayali iyilesme planlarinin sistematik bir yaklagima
ihtiyaci vardir. Bir arastirma yol haritasi seklinde guizel bir 6rnek, Kasim ayinda yayinlanan BM tarafindan
saglanmistir (asagiya bakiniz).
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Sekil 3."UNCOVID’ Yol Haritasinin Baslik Sayfasi

Ogretmenlerin Kalitesi ve Akreditasyon Giicii Arasindaki iliski

ITE, son on yilda bircok Ulkede surekli reform ve tartisma konusu olmustur ve Macaristan bunlardan biridir.
Hem baslangic hem de hizmet ici 6gretmenlik egitimi genellikle karmasik olarak tanimlanir ve bu, politikacilar
ve saglayicilar icin bir takim zorluklar dogurur. Belirli bir lilkede 6gretmen egitiminin nasil ve ne 6Slglide
degistigi bircok paydasa baglidir. Ancak, kalite giivencesi ve onun dis degerlendirmesi (akreditasyon), bir BOE
programinin belirtilen hedeflere uygun olarak sunulmasini, 6gretmenlerin 6grenme ihtiyaclarini karsilamasini
ve beklenen sonuclari vermesini saglamanin anahtaridir. Ancak, OTE'de kalite degisikliklerini engelleyebilecek

cesitli engeller bulunmaktadir (bkz. Caena, 2014; Tikkanen, 2020;

BOE, goreve baslama ve siirekli mesleki gelisim (CPD) icin sorumluluklarin parcalanmasi, uygun bir sistem
stratejisi ve uygulama politikasinin gelistirilmesini engelleyebilir. Ayrica, BOE kalitesi yalnizca mesleki icerigine
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ve gelisime iliskin vizyonlarina bagh degildir, cinkii ana paydaslarin, 6rnedin 6gretmenlerin kabuliinden
etkilenir. Akreditasyon bakis acisiyla 6grenci merkezli bir soru burada ITE 6grenme ciktisi ve ESG 2015
uygunluktur (1.3.). Ayrica, BOE ile ilgili istihdam ve 6gretmen talebi, istihdam kosullari, standartlar ve meslege
erisim dahil olmak Uzere is piyasasi sorunlari gibi cogu akreditasyon kapsami disinda olmasina ragmen, ¢esitli
faktoérlerin BOE (izerinde etkisi vardir ve tiim ITE énceliklerini etkileyebilir.

BOE sonuglari, dgretmen adaylarinin kalitesine ve secimine baghdir ve bu, diger politika kollarindan (okul/
yuksek 6gretim; 6gretmen statlsii ve ise alim) etkilenir. Ancak, ITE'nin dahili KG'si lizerindeki etkilerin yani sira
bir ex post akreditasyonun sonuglari Gzerindeki etkiler, 5grenme ciktilarinda goriilen nihai sonuglara katkida
bulunur. Ayrica, egitim, yénetim, égretim ve dgretmen gelisimi ile ilgili diizenlemeler ve dncelikler, BOE'nin
icerigine ve sunumuna yansitilir, bu nedenle bir politikanin yani sira mevzuat uyumuna da ihtiyac vardir. Aksi
takdirde, farkli HEl'ler tarafindan gerceklestirilen ITE'de goriilen varyasyonlar sadece dahili KG'ye bagl degildir.
ITE programlarinin uygulanmasindaki hem merkezilestirme (kati egitim ve 6grenme sonucu gereksinimleri)
hem de asiri heterojenlik, profesyonel kaliteyi ve hareketliligi engelleyebilir.

Gercek bir sorun, ITE mufredatinda yer alan konu bilgisi, 6gretim uygulamasi ve 6gretimin disiplinler
arasi yonlerinin dengeli ve butlnlesik cercevesidir. Bunun icin, bir akreditasyon bakis acisiyla, ic QA ve ITE
programlarinin dis degerlendirmesi ve izlenmesi icin net yapilar ve roller gereklidir. Bunun, tutarli amaclar,
sonuclar ve degerlendirme iceren ortak bir kalite cercevesi icinde calismasi ve 6gretmen adaylarinin esik
yeterlilik diizeylerini belirlemesi beklenir. Macaristan'da hizmet ici égretmenlik egitimi, BOE'den farkh bir
akreditasyon siirecinden gecer ve Macaristan'daki tiim ylksek 6gretim programlari gibi Egitim Ofisi tarafindan
tescil edilir.

COVID-19 ve MAB'nin Dijital Doniisiimii

Salgin 4 Mart 2020'de Macaristana ulasti ve 11 Mart’ta olaganustu hal ilan edildi. 12 Mart’tan itibaren tim MAB
toplantilari ertelendi ve gerekli cihazlarla donatiimis personel, home-office calisma sekline gecti. 1 Nisan'dan
itibaren cevrimici Yonetim Kurulu toplantilari, uzman komite toplantilari ve saha ziyareti gérlismeleri, yaygin
olarak kullanilan dijital platformlardan birinde (MS Teams) uygulandi ve cevrimici olarak gerceklestirildi. Tim
toplanti katihmcilarina, cevrimici olarak kabul etmeleri ve geri donmeleri icin veri koruma bilgileri saglandi.
Degisiklik, MAB'nin birkag yildir Dijital Bilgi Sistemi (DIS) tarafindan isletilen veritabanini, tim belgelerin
yuklendigi ve oylamaya olanak sagladigi aylik Yonetim Kurulu toplantilari icin kullanmasiyla kolaylastirildi.
Toplanti katiimcilari, evlerinden veya ofislerinden DIS’e erisim saglamak icin IP kodlarini génderdikten
sonra bilgisayarlarina erisim aldi ve ayrintili teknik talimatlan iceren bir kilavuz aldi. Ayrica, MAB teknik
personeli tarafindan desteklendiler. MAB usul yonetmeliginin ilgili bolimu, cevrimici toplanti ve oylama
proseddirlerini icerecek sekilde degistirilmistir. Saha ziyareti gortismeleri icin programdan sorumlu gorevli,
toplanti tutanaklarini, ¢evrimici stirece iliskin teknik bilgileri ve toplantilarin ses kayitlarina iliskin yasal bir
sorumluluk reddi iceren bir sablona dayali olarak diizenledi. Yiksekdgretim kurumlarina ve kamuoyuna
hitaben, MAB Baskani’nin COVID-19 siirecinde yiiriitiilen prosediirlere iliskin 31 Mart’'ta Macarca ve ingilizce
olarak bir aciklamasi yayinlandi. Miteakip saha ziyaretleri icin, bes yillik dongller sonrasi akreditasyondan
gecen kurumlar veya doktora okullari, ¢evrimici goérismelerin diizenlenmesini sagladi. Doktora egitimine
kayitl 6grencilerle, doktora programlarinin CSY uyumlulugunu degerlendirmek icin tasarlanmis bir ¢cevrimici
anket doldurduklari icin cevrimici gériisme yapilmadi. Sekreterligin kisa bir siire kisisel mevcudiyetinden sonra
cevrimici prosedirler devam etti ve personel i¢in asinin bulunmasi ve pandeminin kolaylastiriimasi umuduyla
karma bir operasyon (¢cevrimigi ve kisisel varligin kombinasyonu, dontsimli ve yapilandirilmig) tanitildi.
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Ozet

MAB, 2016'dan bu yana 6nemli bir degisiklige ugradi. ESG 2015 kriterleri, 2017'den bu yana ex ante ve
ex post kurumsal akreditasyonda kullaniimaktadir ve aynisi, 2019'dan bu yana doktora programlarinin
yenilenen ex ante ve ex post dederlendirmesi icin de gecerlidir. En buyik zorluk gelecek yillar igin, dongisel
ex post degerlendirmelere kadar uzanan tam program akreditasyonunun gelistirilmesidir. Planlanan
degisiklikler, basarili bir paydas katiliminin yani sira yiiksekdgretim kurum ve kuruluslariyla genis bir isbirligini
gerektirmektedir. Macaristan'in ylksek 6gretim stratejisinin modernizasyon hedeflerinin 6nceliklerinden biri
olan baslangi¢ 6gretmen egitimi, 6gretmenlerin kalitesi ITE akreditasyonunun guicii ile yiksek oranda iliskili
oldugundan 6zel dikkat ve ¢aba gerektirir. Bir derece kursunun yasam doéngiisti boyunca tim surecleri (6n
degerlendirme, izleme, degistirme ve akreditasyon) saglamak icin ITE program akreditasyonu icin hassas,
kapsayici ve uygun sekilde farkhlastirici prosediir getirilmelidir. Baslangic 6gretmen egitimi programlari
geleneksel olarak ikili bir yapiya sahiptir ve tlkenin sosyal ve ekonomik kalkinmasinin yani sira yliksek 6gretim
ekosistemi lizerinde de gliclii bir etkiye sahiptir. Bu nedenle, baslikta verilen sorunun cevabi sudur: Ogretmen
egitiminin akreditasyonu MAB'In Ustlendigi bir misyon ve roldiir ve paydaslarin yeni bir ittifakina ihtiya¢ duyar.
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International Baccalaureate (IB) Curriculum Manager

Dr. Jamie M. Schlais earned a doctorate at Virginia Commonwealth University
with a focus on Research, Evaluation, and Assessment in education. Prior to
COVID-19, she has experience designing, writing, and teaching online high school
psychology courses and evaluating teacher and student use of Chromebooks
in grades 6-12. Specializing in global education, Jamie uses International and
National standards to investigate educators’ global education and equity
practices while identifying appropriate measures. Currently, Jamie is employed
with the International Baccalaureate Organization as a curriculum manager for
psychology and Creativity, Activity, and Service.

Dr. Jamie M. SCHLAIS
Uluslararasi Bakalorya (IB) Mifredat Yoneticisi

Dr. Jamie M. Schlais, Virginia Commonwealth Universitesinde egitimde
Arastirma, Olciim ve Degerlendirme’ye odaklanan doktora egitimi almistir.
COVID-19 oncesi donemde cevrimici lise psikoloji derslerini tasarlama, yazma
ve 6gretme deneyiminin yani sira, 6-12. siniflarda 6gretmen ve 6grencilerin
Chromebooks kullaniminin degerlendirilmesi konusunda tecriibeye sahiptir.
Kuresel egitimde uzmanlasan Jamie, uygun tedbirleri belirlerken egitimcilerin
kiresel egitim ve esitlik uygulamalarini arastirmak icin Ulusal ve Uluslararasi
standartlardan yararlanmaktadir. Su an Jamie Uluslararasi Bakalorya Teskilati'nda
psikoloji ve Yaraticilik, Faaliyet ve Hizmet konularinda mifredat yoneticisi olarak
gorev yapmaktadir.
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NATIONAL STANDARDS FOR ONLINE TEACHING AND
PROGRESS MONITORING

Dr. Jamie M. SCHLAIS

International Baccalaureate Programme
Turkey’s 11th Development Plan: 2.3.1 Education

...raise happy and productive individuals who have:
Advanced thinking

Perception and problem-solving skills
Self-confidence

Sense of responsibility

Entrepreneurial and innovative peculiarities
Internalized democratic values and natural culture
Open to sharing and communication

strong sense of arts and aesthetics

skilled at using technology,

... through enabling access to comprehensive and qualified education and lifelong learning opportunities for
all individuals

Education Minister Ziya SELCUK ( April 5, 2020)

“We made a worldwide success at the Education Ministry. In terms of remote education, there are no countries
besides China and Turkey that provide nationwide education to all its people!” Turkey continues to invest
and strengthen its infrastructure “...in order for the Turkish education system to transform and be updated
according to the spirit of the times,”

Turkish National Education Policies

550.The disparities of success among schools will be reduced by increasing the quality and facilities of schools
at all levels of education

551.6. The contents of the Education Information Network portal will be enriched by harmonizing with
teaching programmes and the effective use of the portal will be spread.

553,9.The contents of in-service training programs will be updated in line with the current needs of teachers
and school administrators, and in-service trainings for vocational and technical education will be conducted
in work environments.

554, To create an efficient and effective education system, data-driven policies will be determined and the
impact analysis of policy implementations will be conducted.

554.1. Educational data bank will be established where the databases related to the education system are
integrated and the data will be processed by artificial intelligence technologies.
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554.2. Data analysis capabilities of institutions and organizations in the education system will be strengthened
and data based planning and administration system will be implemented on school basis.

551.6. The Contents of the Education Information Network Portal will be enriched...

Commendations

- Education Information Network (EBA)
+ Equity: same educational opportunities across contexts
+ Access: schoolbooks, interactive books, applications, tests, interactive videos, research, info-graphics,
project documents
« Testing live classes (Burak Erdem Celik)

Challenges

Technical problems (EBA visited 1.8 billion times)

More work on fairness and equality in Turkish Education

Melisa Akbulut, Ugur Sahin, Ali Can Esen

Journal of Social Science Education Vol. 19, SI (2020) DOI 10.4119/jsse-3490 pp. 30-42

COVID-19: Effect on Education in Turkey

“While the Turkish government has been trying to establish a solid, safe and, dependable distance learning
setting for millions of students across the country, inevitable disputes about the differences in theory and
practice have started. The foci of the said disputes are on citizenship education and its indivisible parts such as
equality and fairness.” (Hakan YANDIM, 2020)

Examples of National Standards for Quality Online Teaching

- National Standards for Quality Online Teaching

« Online courses, teaching, and programs
» Digital Learning Collaboration



https://www.dailysabah.com/turkey/education/turkey-2nd-country-with-nationwide-remote-education-after-china-education-minister-says 
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Standard A

Standard B

Standard C

Standard D

Standard E

Standard F

Standard G

Standard H

Standard |

Standard J

Standard K

The online teacher knows the primary concepts and structures of effective online instruction
and is able to create learning experiences to enable student success.

The online teacher understands and is able to use a range of technologies, both existing and
emerging, that effectively support learning and engagement in the online environment

The online teacher plans, designs, and incorporates strategies to encourage active learning,
application, interaction, participation, and collaboration in the online environment.

The online teacher promotes student success through clear expectations, prompt responses,
and regular feedback.

The online teacher models, guides, and encourages legal, ethical, and safe behaviour related
to technology use.

The online teacher is cognizant of the diversity of student academic needs and incorporates
accommodations into the online environment.

The online teacher demonstrates competencies in creating and implementing assessments
in online learning environments in ways that ensure validity and reliability of the instru-
ments and procedures.

The online teacher develops and delivers assessments, projects, and assignments that
meet standards-based learning goals and assesses learning progress by measuring student
achievement of the learning goals.

The online teacher demonstrates competency in using data from assessments and other data
sources to modify content and to guide student learning.

The online teacher interacts in a professional, effective manner with colleagues, parents, and
other members of the community to support students’ success

The online teacher arranges media and content to help students and teachers transfer knowl-
edge most efficiently in the online environment.

Development of Online Teaching Standards: Considerations

« ldentification of knowledge, skills, and attitudes (ethics) relevant for teaching online in Turkey.
+ Available educational platforms

« Facebook education

« Google Classroom
+ Level of technology integration

« SAMR (Puentedura, 2006)- progression of how educators adopt and use technology within their lesson

and the level of student engagement

Consider desired student outcomes
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Key Questions

« What specific teacher knowledge, skills, and dispositions are important for meeting Turkey’s teacher
accreditation standards?

« To what extent are new and experienced educators equipped to effectively deliver online instruction?

- What online pedagogies are practiced to ensure equity and fairness?

«  What types of data are available for progress monitoring?

Logic Model
Student e Radio &TV programs Teachers
* Advanced thinking Technology

* Perception and problem-solving skills

+ Self-confidence

* Sense of responsibility

* Entrepreneurial and innovative peculiarities

* Internalized democratic values and natural culture
* Open to sharing and communication

» strong sense of arts and aesthetics

 skilled at using technology,

Teacher * Government Policy Human and

*  What teacher outcomes are needed to ensure student * Online teaching monetary resources
outcomes are met? standards

* What specific online teaching standards can achieve * Technology training
intended policy outcomes? * Pre-service trainings

Moving Forward

« Create an online teaching standard task force.

+ Review available online teaching standards

« Identify online standards supporting Turkey’s National education goals.

+ Investigate data analytics available through Turkey’s EIN

- ldentify or develop appropriate measures to assess teacher online teaching practices
« Teacher and student surveys or focus group discussions

« Create a timeline for integrating, measuring, and monitoring teacher online practices.
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CEVRIMICi OGRETiM VE GELiSiM TAKIBi iCIN
ULUSAL STANDARTLAR

Dr. Jamie M. SCHLAIS

Uluslararasi Bakalorya Programi
Tiirkiye 11. Kalkinma Plani: 2.3.1 Egitim

...su ozelliklere sahip mutlu ve Uretken bireyler yetistirin:
ileri diisinme yetisi

Algilama ve problem ¢ézme becerileri

Ozgiiven

Sorumluluk duygusu

Girisimci ve yenilikgi 6zellikler

Oziimsenmis demoktratik degerler ve dogal kiiltir
Paylasim ve iletisime acik olma

Glcli sanat ve estetik anlayisi

Teknoloji kullaniminda becerikli olma,

... tum bireyler icin kapsamli ve nitelikli egitim ve yasam boyu 6grenme firsatlarina erisim saglayarak.

Egitim Bakani Ziya SELCUK (5 Nisan, 2020)

“Milli Egitim Bakanligi'nda diinya capinda bir basariya imza attik. Uzaktan egitim acisindan Cin ve Tiirkiye
disinda tim halkina lilke ¢capinda egitim veren llke yok” dedi. “Tirkiye, Tirk egitim sisteminin ¢agin ruhuna
gore donilismesi ve giincellenmesi icin yatirim yapmaya ve altyapisini gliclendirmeye devam ediyor.,”

Tiirk Milli Egitim Politikalan

550. Egitimin her kademesinde okullarin nitelik ve olanaklar artirilarak okullar arasindaki basari farkhhklari
azaltilacaktir.

551.6. Egitim Bilgi Agi portalinin icerigi 6gretim programlari ile uyumlu hale getirilerek zenginlestirilecek ve
portalin etkin kullanimi yayginlastirilacaktir.

553,9. Ogretmen ve okul yéneticilerinin mevcut ihtiyaclar dogrultusunda hizmet ici egitim programlarinin
icerikleri giincellenecek, mesleki ve teknik egitime yonelik hizmet ici egitimler calisma ortamlarinda
gerceklestirilecektir.

554. Verimli ve etkin bir egitim sistemi olusturmak icin veriye dayali politikalar belirlenecek ve politika
uygulamalarinin etki analizi yapilacaktir.

554.1. Egitim sistemi ile ilgili veri tabanlarinin entegre edildigi egitim veri bankasi kurulacak ve verilerin yapay
zeka teknolojileri ile islenmesi saglanacaktir.
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554.2. Kurum ve kuruluslarin egitim sistemindeki veri analiz yetenekleri gliclendirilecek, okul bazinda veriye
dayali planlama ve y&netim sistemi uygulanacaktir.

551.6. Egitim Bilgi Agi portalinin icerigi zenginlestirilecek ...

Ovgiiler

« Egitim Bilisim Agi (EBA)
. Esitlik: Baglamlar arasinda ayni veya benzer egitici firsatlar
- Erisim: Okul kitaplari, etkilesimli kitaplar, uygulamalar, testler, etkilesimli videolar, arastirma, bilgi grafikleri,
proje belgeleri
- Canlidersleri test etme (Burak Erdem CELIK)

Zorluklar

Teknik problemler (EBA 1.8 milyar kez ziyaret edildi)

Turk Egitiminde adalet ve esitlik Gizerine daha fazla ¢alisma

Melisa AKBULUT, Ugur SAHIN, Ali Can ESEN

Journal of Social Science Education Vol. 19, SI (2020) DOI 10.4119/jsse-3490 pp. 30-42

COVID-19: Tiirkiye'deki Egitim Uzerindeki Etkisi

“Tark hukiimeti, tlke capinda milyonlarca 6grenci icin saglam, glvenli ve giivenilir bir uzaktan egitim ortami
olusturmaya calisirken, teori ve pratikteki farkliliklar hakkinda kaginilmaz tartismalar basladi. S6z konusu
tartismalarin odak noktasi vatandaslik egitimi ve onun esitlik ve adalet gibi boliinmez kisimlaridir” (Hakan
YANDIM, 2020)

Kaliteli Cevrimici Ogretim icin Ulusal Standartlara Ornekler

- Kaliteli Online Egitim icin Ulusal Standartlar
+ Online dersler, 6gretim ve programlar
- Dijital Ogrenme is birligi
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Standart A  Cevrimici 6gretmen, etkili cevrimici 6gretimin temel kavramlarini ve yapilarini bilir ve 6grenci
basarisini saglamak icin 6grenme deneyimleri yaratabilir.

StandartB  Cevrimici 6gretmen, cevrimici ortamda 6grenmeyi ve katilimi etkili bir sekilde destekleyen hem
mevcut hem de yeni ortaya ¢ikan bir dizi teknolojiyi anlar ve kullanabilir.

StandartC  Cevrimici 6gretmen, cevrimici ortamda aktif 6grenmeyi, uygulamayi, etkilesimi, katilimi ve
isbirligini tesvik etmek icin stratejiler planlar, tasarlar ve birlestirir.

StandartD Cevrimici 6gretmen, net beklentiler, hizli yanitlar ve diizenli geri bildirim yoluyla 6grenci
basarisini tesvik eder.

StandartE  Cevrimici 6gretmen, teknoloji kullanimiyla ilgili yasal, etik ve giivenli davranislari modeller,
yonlendirir ve tesvik eder.

StandartF  Cevrimici 6gretmen, 6grencilerin akademik ihtiyaclarinin cesitliliginin farkindadir ve cevrimici
ortama uyum saglar.

Standart G Cevrimici 6gretmen, araclarin ve prosediirlerin gegerliligini ve giivenilirligini saglayacak sekilde
cevrimici 6grenme ortamlarinda degerlendirmeler olusturma ve uygulamada yetkinlikleri
gosterir.

StandartH Cevrimici 6gretmen, standartlara dayali 6grenme hedeflerini karsilayan degerlendirmeler,
projeler ve 6devler gelistirir ve sunar ve 6grencilerin 6grenme hedeflerine yonelik basarisini
Olcerek 6grenme gelisimini degerlendirir.

Standart| Cevrimici 6gretmen, icerigi degistirmek ve 6grenci 6grenmesine rehberlik etmek icin deger-
lendirmelerden ve diger veri kaynaklarindan gelen verileri kullanma yetkinligini gosterir.

StandartJ  Cevrimici 6gretmen, Odrencilerin basarisini desteklemek icin meslektaslari, ebeveynleri ve
toplulugun diger tiyeleriyle profesyonel ve etkili bir sekilde etkilesime girer.

Standart K  Cevrimici 6gretmen, 6grencilerin ve 6gretmenlerin cevrimici ortamda bilgiyi en verimli sekilde
aktarmalarina yardimci olmak icin medya ve icerigi diizenler.

Gevrimici Ogretim Standartlarinin Gelistirilmesi: Hususlar

. Turkiye'de cevrimici 6gretimle ilgili bilgi, beceri ve tutumlarin (etik) belirlenmesi.
« Mevcut egitim platformlar
+ Facebook education
+ Google Classroom
« Teknoloji entegrasyonu seviyesi
« SAMR (Puentedura, 2006)- egitimcilerin derslerinde teknolojiyi nasil benimseyip kullandiklarinin ve
ogrenci katilimi diizeyinin ilerlemesi
istenen dgrenci sonuclarini g6z éniinde bulundurun
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Anahtar Sorular

Turkiye'nin 6gretmen akreditasyon standartlarini karsilamak icin hangi 6zel 6gretmen bilgisi, becerileri ve

egilimleri 5nemlidir?

Yeni ve deneyimli egitimciler, cevrimici 6gretimi etkin bir sekilde sunmak icin ne élctide donanimhdir?

Esitligi ve adaleti saglamak icin hangi cevrimici pedagojiler uygulanmaktadir?
Gelisim takibi icin ne tiir veriler mevcuttur?

Mantik Modeli
Ogrenci * Radyo ve Televizyon Ogretmenler
* lleri diisinme yetisi Programlari Teknoloji
* Algilama ve problem ¢6zme becerileri
+ Ozgiiven

Sorumluluk duygusu

Girisimci ve yenilikgi 6zellikler

Oziimsenmis demoktratik degerler ve dogal kiiltiir
Paylasim ve iletisime acik olma

GUclu sanat ve estetik anlayisi

Teknoloji kullaniminda becerikli olma,

Ogretmen * Hikiimet politikasi

Ogrenci ciktilarinin karsilandigindan emin olmak icin = Cevrimici 6gretim standartlari
hangi 6gretmen ciktilarina ihtiyag vardir? Teknoloji egitimi

Hangi belirli cevrimici 6gretim standartlari, * Hizmet 6ncesi egitimler
amaglanan politika sonuglarina ulasabilir?

Ozetle

Bir cevrimici 6gretim standardi gorev glicl olusturun.

Mevcut cevrimici 6gretim standartlarini gézden gecirin.

Turkiye’'nin Milli egitim hedeflerini destekleyen cevrimici standartlari belirleyin.
Turkiye'nin EINi (avrupa uygulama agi) aracihgiyla saglanan veri analitigini arastirin.
Ogretmen cevrimici 8gretim uygulamalarini degerlendirmek icin uygun énlemleri belirleyin veya gelistirin
- Ogretmen ve 6grenci anketleri veya grup tartismalarina odaklanin
Ogretmen cevrimici uygulamalarini entegre etmek, dlcmek ve izlemek icin bir zaman cizelgesi olusturun.

insan ve para
kaynaklari
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Prof. Dr. Giilseren KOCAMAN

Chairman of Association for Evaluation and Accreditation of Nursing Education
Programs (HEPDAK)

Prof. Dr. Gllseren Kocaman completed her undergraduate education in nursing
at Hacettepe University in 1975 and received her doctorate degree in public
health nursing from Ege University in 1981. She worked as the Director of Dokuz
Eylll University School of Nursing between 1997-2007. She retired from Dokuz
Eylil University Nursing Faculty in 2019. She is the chair of the board of the
Association for Evaluation and Accreditation of Nursing Education Programs.
Nursing management and education, implementation of evidence-based
nursing practice, and nursing turnover are her primary interest and research
areas.

Prof. Dr. Gililseren KOCAMAN

Hemsirelik Egitim Programlari Degerlendirme ve Akreditasyon Dernegi
(HEPDAK) Yonetim Kurulu Baskani

Prof. Dr. Giilseren Kocaman, 1975 yilinda Hacettepe Universitesinde hemsirelik
lisans egitimini tamamlamis, 1981 yilinda Ege Universitesinde halk saghg
hemsireligi alaninda doktora derecesini almistir. 1997-2007 tarihlerinde Dokuz
Eylil Universitesi Hemsirelik Yiiksekokulu Mudurligi gérevini siirdirmstar.
Dokuz Eyliil Universitesi Hemsirelik Fakiiltesinden 2019 yilinda emekli olmustur.
Kurucu basgkani oldugu (2013), Hemsirelik Egitim Programlar Degerlendirme
ve Akreditasyon Dernegdi'nin yonetim kurulu baskanhgini sirdirmektedir.
Hemsirelik yonetim ve egitim, hemsirelikte kanita dayali uygulamalarin hayata
gecirilmesi, hemsirelerde isten ayrilma konular oncelikli arastirma ve ilgi
alanlaridir.
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HEPDAK AND ACCREDITATION OF
NURSING EDUCATION PROGRAMS DURING THE 2020 PANDEMIC

Prof. Dr. Giilseren KOCAMAN
HEPDAK Head of the Board

In this presentation, accreditation activities carried out by the Association for Evaluation and Accreditation
of Nursing Education Programs (HEPDAK) during the 2020 COVID-19 pandemic are historically summarized.
The reasons for the distance evaluation decision, preparations undertaken for distance evaluations, distance
training programs, virtual evaluation process, and implications of evaluation teams are discussed.

1. Distance Evaluation Decision

Following the pandemic measures taken in the world and in Turkey, in March 2020, the Turkish Council of
Higher Education (YOK) decided to suspend face-to-face education in universities and introduced regulations
on distance education and instructors working from home. These changes in working arrangements and
restrictions prevented the preparatory work for the institutions that had applied for the accreditation of
their programs, and some institutions applied to our association to withdraw their applications. Upon these
developments, HEPDAK continued to monitor the effects of the pandemic on education in the world and in
Turkey and made a decision at the end of April 2020 for the evaluation of 2021 accreditation applications.

As of January 2020, the number of programs applying to HEPDAK for accreditation for the 2020-2021 period
was 15. Two of these programs were applications for re-evaluation, and three were applications for an interim
evaluation belonging to programs of institutions that had been previously visited. The number of programs
applying for the first time was 10. In line with this information, the decision we took on May 4, 2020 for the
2020-2021 evaluations was as follows: The evaluation processes of the five programs, for which the evaluation
visits had already been undertaken, would be continued, and the evaluations of the remaining 10 programs
would be postponed to the 2021-2022 period. The distance evaluation of the relevant programs was planned
in order not to interrupt the current accreditation processes and to support the continuity of the existing
accreditation processes. Other reasons for HEPDAK's decision to perform distance evaluation are listed below:

+ Inthe nursing field where face-to-face interaction is essential, quality assurance in education gains more
importance due to the outcomes that cannot be achieved with distance education.

« Programs need guidance on the distance education process.

- Thereis a need to fill the gaps created by the failure to perform clinical practices.

« Students have limited opportunities to receive distance education.

« The number of nursing students who will be adversely affected by the new educational environment is
around 60,000.

« The health and safety of evaluators, students and all employees should be ensured during face-to-face
education and visits.

2. Preparations for Distance Evaluation: Distance Education Standards and Virtual Site Visits
Directive

After the distance evaluation decision was taken, HEPDAK conducted work on establishing distance education
standards for nursing undergraduate programs and preparation of instructions for virtual site visits accordingly.
The HEPDAK distance education standards and virtual evaluation directive were prepared in line with the
expectations of YOK, documents published by Turkish Higher Education Quality Council (YOKAK) on distance
education and quality assurance, and practices implemented across the world. After obtaining the opinion of
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stakeholders, the HEPDAK Distance Education Standards and the HEPDAK Distance Evaluation and On-Site
Visits Directive were announced for the relevant programs and published on our website June 19, 2020 and
July 25, 2020, respectively.

The characteristics of the distance evaluation process determined by HEPDAK are as follows:

+ The flow and duration of distance visits will be the same as face-to-face visits.

« The evaluation visit has been adapted to the virtual environment.

« Visits will continue to take place with real-time synchronous communication in which groups, documents
and media can be visually seen.

« The responsibility of the video conference platform to be used in virtual visits belongs to the institutions.

« Visit processes will not be recorded.

3. Training Activities

3.1. Distance Evaluator Training

A distance evaluator training was held on August 10-12, 2020 to prepare the evaluators for the virtual site visits
and evaluation processes. This training program, which was applied online, was scenario-based with the use
of a draft self-evaluation report (SER) prepared according to current standards. Interactive training sessions
were planned with small groups in the form of an evaluation team. The training was organized so that the
participants would experience every step of the evaluation process.

To complete this evaluator training, another virtual visit training was held on November 13, 2020. This training
was attended by all evaluators including students, as well as representatives of five institutions that were planned
to be evaluated in 2020-2021. Before the training, a team of four people was formed from the participants. A role-
play scenario was prepared, in which the participants assumed the roles of the rector, dean, head of department,
institution lecturer, and student. The training was carried out in a simulated visit based on this role play.

3.2. Distance Institution Training

Face-to-face training, which is held for candidate institutions on one day in December every year, was carried
out in the form of distance training on October 24, 2020 during the ongoing pandemic period. Although we
expected that the interest would be reduced due to the pandemic conditions, 60 individuals from 25 universities
did participate in this training. We found the high number of participants pleasing in terms of showing the
willingness of nursing programs to improve education despite the obstacles created by the pandemic.

3.3. Other Training

Various webinars were organized by the Nursing Education Association and HEPDAK for distance education in
nursing during the 2020 pandemic period:
+ Nursing Education during COVID-19 (June 17, 2020)
- Digital Transformation in Universities During the Pandemic (June 30, 2020)
+ Nursing Education during the Pandemic (Theoretical and Practical): Examples from the USA (July 13, 2020)
+ Can We Achieve Student-Centered Learning in Distance Education? (July 22, 2020)

Although these webinars were held during the summer months, the participation was high, with the number
of participants ranging from 400 to 600.
4,2020-2021 Distance Evaluation Process

Normally, SERs are submitted to HEPDAK on July 1 every year. Due to the ongoing pandemic hindering the work
of institutions, some changes were made to the evaluation calendar to facilitate the preparation of programs. In
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addition, from the evaluation teams, one or two members that had previously visited the institutions and were
familiar with their characteristics were selected. The distance evaluation process steps were as follows:

- September 10, 2020: Institutions sent SERs to HEPDAK, and pre-evaluation was undertaken by the
relevant teams remotely.

« September 30, 2020: SERs were submitted to the Nursing Education Programs Accreditation Board and
decisions for virtual visits were taken.

- October 1-7, 2020: Hard and electronic copies of SERs were sent to the evaluation teams.

- December 2020: Virtual visits were performed.

Preparations Before Virtual Visits: Some of the activities performed before virtual visits (that were previously
undertaken during on-site visits) are given below.

+ Planning meetings with the institutions and teams

+ Preliminary meetings of the teams for the pre-evaluation of SERs
+ Reviewing the recorded courses

« Reviewing the virtual tour of the campus video

Virtual Visit Process: Evaluation activities carried out during the distance visit process were not different from
those undertaken during on-site visits:

« Meeting with managers

« Meeting with internal and external stakeholders
+ Reviewing the courses

« Campus tour

- Visiting program practice areas

5. Experiences and Implications Related to Distance Evaluation

Distance Evaluation Outcomes: Following the virtual evaluation, the positive and negative aspects of this
type of evaluation were determined by the evaluation teams.

Advantages of distance visits:

« Shortens the time spent during the actual visit.
- Course monitoring performed before the visit and through recordings.
« Some of the on-site visits can be carried out remotely.

Difficulties experienced during distance visits:

« Prolongation of some sessions due to the different dynamics of the conversations in the virtual
environment.

+ Interaction in virtual environment meetings not providing the same level of sincerity achieved by face-
to-face meetings.

« Lack of interaction with instructors and students in natural environments, which is one of the important
advantages of on-site visits.

« Tiring nature of three-four-day meetings by sitting at the computer.

+ Interruptions due to the virtual visits being carried out from home environment.

Other Implications of the Pandemic Process: Based on our observation and experiences, we consider that
the distance evaluation process carried out during the ongoing pandemic contributed to the development of
some of the skills of accreditation organizations and institutions. These include anticipating changes, acting
quickly, flexibility, utilizing technology, and better understanding the differences between students.
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HEPDAK’IN PANDEMi SURECINDE HEMSIRELIK
EGITiM PROGRAMLARI AKREDITASYON CALISMALARI

Prof. Dr. Giilseren KOCAMAN
HEPDAK Yonetim Kurulu Baskani

Bu sunumda, Hemsirelik Egitim Programlari Degerlendirme ve Akreditasyon Dernegi'nin (HEPDAK) 2020
yil pandemi sirecinde gergeklestirildigi akreditasyon faaliyetleri tarihsel olarak 6zetlenmistir. Uzaktan
degerlendirme kararinin gerekgeleri, uzaktan degerlendirme icin yapilan hazirliklar, uzaktan egitim calismalari
ile sanal degerlendirme ve degerlendirme takimlarinin ¢ikarimlarina yer verilmistir.

1. Uzaktan Degerlendirme Karari

Mart 2020'de diinyada ve (ilkemizde pandemi énlemlerinin alinmasi ile birlikte YOK Universitelerde yiiz yiize
egitime ara verme karari almis ve uzaktan egitimle birlikte egiticilerin evden calismalari gibi diizenlemelere
gecilmistir. Bu calisma diizeni ve kisitlamalar akreditasyon icin basvurmus olan programlarin hazirhk
calismalarini da engellemis ve bazi programlar basvurularini geri cekmek icin dernegimize basvurmuslardir. Bu
gelismeler Gizerine HEPDAK, diinyada ve lilkemizde pandemi siirecinin egitime etkilerini izlemeye devam etmis
ve 2021 donemi degerlendirme planlari icin Nisan sonunda karar vermeyi beklemistir.

Ocak 2020 itibariyle, 2020-2021 donemi icin HEPDAK'a akreditasyon icin basvuran program sayisi 15'dir. Bu
programlarin ikisi yeniden genel degerlendirme, licli de ara degerlendirme basvurularidir ve daha 6nce ziyaret
edilen programlardr. ilk kez basvuran program sayisi ise 10'dur. 2020-2021 degerlendirmeleri icin 4 Mayis
2020'de aldigimiz karar; 6nceden degerlendirme ziyaretleri yapilmis olan bes programin 2021 déneminde
degerlendirme siireclerinin devam ettirilmesi, kalan 10 programin degerlendirmelerinin 2021-2022 dénemine
ertelenmesi seklinde olmustur. ilgili programlarin, mevcut akreditasyon siireclerinin kesintiye ugramamasi ve
mevcut akreditasyon sureclerinin devamini desteklemek icin uzaktan degerlendirme yapilmasi planlanmistir.
HEPDAK'In uzaktan degerlendirme karari almasinin diger gerekceleri sunlardir:

« Hemsirelik gibi yuz ylize etkilesimin 6nemli oldugu bir alanda uzaktan egitimle edinilemeyecek
kazanimlarin olmasi nedeniyle egitimde kalite glivencesinin daha da &nem kazanmasi

« Programlarin, uzaktan egitim streci konusunda rehberlik ihtiyaci

« Klinik/alan uygulamalarinin yapilamamasinin yaratacagi bosluklarin uygun bicimde doldurulmasi

« Uzaktan egitim alma konusunda 6grenci olanaklarinin sinirhliklarinin olmasi

+ Yeni egitim ortamindan olumsuz etkilenecek hemsirelik 6grenci sayisinin yaklasik 60.000 dolayinda
olmasi

+ Ylzylze egitim ve ziyaretlerde, degerlendiricilerin, grencilerin ve tiim calisanlarin sagligi ve giivenliginin
korunmasi
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2. Uzaktan Degerlendirme Hazirliklari: Uzaktan Egitim Standartlari ve Uzaktan Ziyaret
Yonergesinin Hazirlanmasi

HEPDAK, uzaktan degerlendirme karari almasinin ardindan, hemsirelik lisans programlari icin uzaktan egitim
standartlarini ve uzaktan ziyaret icin yonerge hazirlama calismalarini paralel olarak yirutmistir. HEPDAK
uzaktan egitim standartlari ve uzaktan degerlendirme yénergesi, YOK'iin beklentileri, YOKAK'In uzaktan egitim
ve kalite glivencesi konusunda yayinladigi belgeler ile diinyadaki uygulamalar incelenerek hazirlanmistir.
Paydas gorusleri de alinarak hazirlanan “HEPDAK Uzaktan Egitim Standartlar” 19.6.2020 ve “HEPDAK
Uzaktan Degerlendirme ve Saha Ziyaret Yonergesi” 25.7.2020 tarihinde ilgili programlara duyurulmus ve web
sayfamizdan yayinlanmistir.

HEPDAK'In belirledigi uzaktan degerlendirme siirecinin 6zellikleri sunlardir:

« Uzaktan ziyaret, akisi ve sliresi yuz ylize ziyaret gibidir

« Degerlendirme ziyareti sanal ortama uyarlanmistir

« Ziyaretler, gruplarin-belgelerin-ortamin gorsel olarak goériindiigl-gercek zamanli senkron iletisimle
strdurulecektir

- Sanal ziyarette kullanilacak olan video konferans platformu sorumlulugu kurumlara aittir

« Ziyaret surecleri kayit altina alinmayacaktir

3. Egitim Faaliyetleri
3.1. Uzaktan Degerlendirici Egitimi

Degerlendiricilerin uzaktan ziyaret ve degerlendirme sireclerine hazirliklari icin 10-12 Agustos 2020
tarihlerinde bir uzaktan degerlendirici egitimi gergeklestirilmistir. Cevrimici olarak uygulanan bu egitim
programi giincellenen standartlara gére kurgulanan bir Oz Degerlendirme Raporu (ODR) taslagi ile senaryo
temelli olarak yuratilmustir. Kuglik gruplarda ve etkilesimli olarak gerceklestirilen egitimlerdeki kii¢iik gruplar,
degerlendirme takimi formatinda planlanmistir. Egitim, katihmcilarin degerlendirme sirecinin her adimini
deneyimleyecekleri bir formatta gerceklesmistir.

Bu degerlendirici egitimini tamamlamak Uzere, 13 Kasim 2020 tarihinde bir sanal ziyaret egitimi daha
gerceklestirilmistir. Bu egitime, 6grenciler dahil tim degerlendiriciler yani sira 2020-2021 ddéneminde
degerlendirme yapilacak olan bes kurumun temsilcileri de katilmistir. Egitimden 6nce katilimcilar icerisinden
dort kisilik bir takim olusturulmustur. Katihmcilarin “rektér, dekan, bolim baskani, kurum 6gretim eleman;,
ogrencisi” rollerini Gstlendikleri bir canlandirma plani yapilmistir. Egitim bu canlandirma tizerinden simiile bir
ziyaret formatinda yurattilmustir.

3.2. Uzaktan Kurum Egitimi

Her yil Aralik ayinda aday kurumlar icin bir glin siireli olarak yapilan yiiz ylize egitim pandemi déneminde
uzaktan egitim seklinde 24 Ekim 2020 tarihinde gerceklestirilmistir. Pandemi kosullari nedeniyle ilginin
daha azalacagi konusunda bir beklentimiz olmasina karsin 25 Universiteden 60 katilimci basvurmustur.
Katilim sayisinin yiiksek olmasini, hemsirelik programlarinin, pandeminin yarattigi engellere karsin egitimin
iyilestirilmesi konusunda istekliliklerini gostermesi agisindan memnuniyet verici buldugumuzu soyleyebiliriz.
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3.3. Diger Egitimler

Pandemi siirecinde hemsirelikte uzaktan egitime yonelik olarak Hemsirelik Egitim Dernegdi ve HEPDAK'In
birlikte dlizenledigi degisik webinarlar sunlardir:

+ Covid-19 Surecinde Hemsirelik Egitimi (17 Haziran 2020)

« Pandemi Siirecinde Universitelerde Dijital Déniisiim (30 Haziran 2020)

« Pandemi Surecinde Hemsirelik Egitimi (Teorik ve Uygulama): ABD Ornekleri (13 Temmuz 2020)
- Uzaktan Egitimde Ogrenci Merkezli Egitimi Basarabilir miyiz? (22 Temmuz 2020)

Webinarlar, yaz aylarinda yapilmasina ragmen 400-600 arasinda dedisen yilksek sayida katilimcr ile
gerceklestirilmistir.

4,2020-2021 Uzaktan Degerlendirme Siireci

Normal dénemlerde, ODR teslimi 1 Temmuz tarihinde yapilmaktadir. Pandeminin, kurumlarin calismalarini
engellemesi nedeniyle degerlendirme takviminde programlarin hazirliklarini kolaylastirici bazi degisiklikler
yapilmistir. Ayrica, degerlendirme takimlarinda 1 ya da 2 Uye; kurumu ziyaret etmis ve 6zelliklerini bilen
degerlendiricilerden secilmistir. Uzaktan degerlendirme siireci adimlari asagidaki sekilde gerceklesmistir:

- 10 Eyliil 2020: Kurumlarin, ODR'larini HEPDAK’a yollamasi ve ODR &n incelemelerinin ilgili takimlar
tarafindan ve uzaktan yapilmasi

- 30 Eyliil 2020: Hemsirelik Egitim Programlari Akreditasyon Kuruluna ODR raporlarinin  sunumu ve
ziyaret kararlarinin alinmasi

- 1-7 Ekim 2020: ODR'lerin takimlara basili ve elektronik kopya olarak yollamasi

- Aralik 2020: Sanal ziyaretlerin gerceklestirilmesi

Ziyaret Oncesi Hazirliklar: Yerinde degerlendirmelerde, ziyaret sirasinda yapilirken, sanal ziyaretlerde ziyaret
oncesi gerceklestirilen bazi etkinlikler sunlardir:

+ Planlama toplantilari: kurum ve takimla

- Takimlarin ODR degerlendirme 6n toplantilari
« Kayitli dersleri izleme

+ Sanal tur videosunu izleme

Sanal Ziyaret Siireci: Uzaktan ziyaret slrecinde gerceklestirilen ve asagida listelenen degerlendirme
faaliyetleri yerinde degerlendirmelerden farkh degildir:

- Yoneticilerle toplanti
« lcve dis paydaslarla toplant
« Dersleri izleme

+ Yerleske turu
+ Uygulama alanlarinin ziyareti
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5. Uzaktan Degerlendirme Deneyimleri ve Cikarimlar

Uzaktan Ziyaret Sonuglari: Sanal degerlendirme sonrasi takimlarin olumlu ve olumsuz olarak
degerlendirdikleri alanlar sunlardir:

Uzaktan ziyaretin avantajlan:

Ziyaret sirasinda harcanan calisma sirelerinin kisalmasi.
Ders izlemlerinin kayitlar Gzerinden ve 6nceden yapilabilmesi.
Saha ziyaretlerinin bir béliminiin uzaktan gergeklestirilebilir olmasi.

Uzaktan ziyaretlerde yasanan zorluklar:

Sanal ortamdaki goriismelerde dinamiklerin farkli olmasi nedeniyle bazi oturumlarin uzamasi.

Sanal ortam toplantilarindaki etkilesimin yliz ylze yapilan toplantilardaki ictenligi ve samimiyeti
saglayamamasi.

Yerinde ziyaretlerin dnemli avantajlarindan birisi olan, egiticiler ve 6grencilerle dogal ortamlarda yasanan
beraberliklerin olmamasi.

Bilgisayar basinda 3-4 glinliik toplantilarin yorucu olmasi.

Ziyaretin evden yapilmasi nedeniyle yasanan kesintiler.

Pandemi Siirecinin Diger Ogrettikleri: Pandemi siirecinde yaptigimiz uzaktan degerlendirme siirecinde,
gozlemlerimiz ve deneyimlerimize dayali olarak akreditasyon kuruluslarinin ve kurumlarin bazi becerilerinin
gelistirilmesine katki sagladigini soyleyebiliriz. Bunlar; degisiklikleri 6ngoérme, hizli hareket etme, esneklik,
teknolojiyi kullanma ve 6grenciler arasinda farklari daha iyi anlama.
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Prof. Dr. Rifki HAZIROGLU

Chairman of Association for the Evaluation and Accreditation of Veterinary
Institutes and Programs (VEDEK)

Prof. Dr. Rifki HAZIROGLU has been maintaining his duty as the Head of the
Department of Pathology at Ankara University Faculty of Veterinary Science since
2005. In addition he is experienced in team chairmanship in external evaluation,
corporate accreditation and corporate monitoring programs of YOKAK. Prof.
HAZIROGLU, the founding chairman of the Association for the Evaluation and
Accreditation of Educational Institutions and Programs of Veterinary Medicine
(VEDEK) (2010), continues this duty. He had been in service as a member of board
of the European Association of Establishments for Veterinary Education (EAEVE),
which is an international accreditation organization for veterinary medicine
and is a member to ENQA, for two terms from 2010 to 2014. He was the dean at
Ankara University Faculty of Veterinary Science between 2009 and 2015.

Prof. Dr. Rifki HAZIROGLU

Veteriner Hekimligi Egitim Kurumlari ve Programlari Degerlendirme ve
Akreditasyon Dernegi (VEDEK) Yonetim Kurulu Bagkani

Prof. Dr. Rifki HAZIROGLU, 2005 yilindan beri Ankara Universitesi Veteriner
Fakiltesi Patoloji Ana Bilim Dali Baskanligi gorevini strdirmektedir. Bunun
yani sira YOKAK'In dis degerlendirme, kurumsal akreditasyon ve kurumsal
izleme programlarinda takim baskanligi deneyimine sahiptir. Prof. HAZIROGLU,
Veteriner Hekimligi Egitim Kurumlari ve Programlari Degerlendirme ve
Akreditasyon Dernegi (VEDEK)'nin kurucu baskani olup (2010), bu goreve halen
devam etmektedir. 2010 - 2014 yillar arasinda, veteriner hekimligi uluslararasi
akreditasyon kurulusu olan ve ENQAya Uye The European Association of
Establishments for Veterinary Education (EAEVE)'In yonetim kurulu Uyesi olarak
iki donem faaliyet gdstermistir. 2009 - 2015 yillari arasinda Ankara Universitesi
Veteriner Fakiiltesi Dekanligini yapmistir.
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ASSOCIATION FOR EVALUATION AND ACCREDITATION
OF EDUCATIONAL INSTITUTIONS AND PROGRAMS OF
VETERINARY MEDICINE (AAVE) ACTIVITIES
AT THE PANDEMIC PERIOD

Prof. Dr. Rifki HAZIROGLU
AAVE Head of the Board

Highlights of the Pandemic Period: When the pandemic started on 23 March 2020, it has been decided that
applications for evaluation for the year 2020 would not be accepted. Revisits planned for the year 2020 were
postponed until September 2020. Reviews of the interim reports were made online (Zoom). As of 09.07.2020,
monthly information sharing and evaluation meetings have started with the participation of Deans of Faculties
of Veterinary Medicine, AAVE Accreditation Committee and AAVE Ex-Com members. As of October 2020, face
to face on site revisits were resumed with teams of three (team leader, expert, Turkish Veterinary Medicine
Education Evaluation System coordinator). It is to be decided in accordance with the course of events regarding
the pandemic, whether the applications for evaluation for the year 2021 will be accepted.

The 1st Zoom meeting organized by AAVE took place on July 09, 2020, with the participation of the deans of 29
Faculties of Veterinary Medicine which currently have students, AAVE-Veterinary Accreditation Committe and
AAVE Ex-Com members.The meeting’s aim was information sharing and evaluation of the pandemic period.
Title of this meeting was “first impressions/experiences on emergency remote teaching”. Following this gathering,
per request of the deans, it has been decided that monthly (last Tuesday of every month) online meetings were
to be realized with the leadership of AAVE. On 14.07.2020, “standards and substandards on emergency remote
teaching/distance learning”to be added to the 3rd version of Turkish Veterinary Medicine Education Evaluation
System-SOP were shared with the deans and their opinions were asked. An evaluation questionnaire consisting
of 16 questions on emergency remote teaching was sent to 29 faculties of veterinary medicine which currently
have students. The opinions on «standards and substandards on emergency remote teaching/distance learning»
and «the results of the questionnaire» were gathered, and shared at the 2nd Zoom meeting on July 21,2020.
At the 3rd Zoom meeting dated 18.08.2020, «standards and substandards on emergency remote teaching/
distance learning» and «the results of the questionnaire» presented at the previous meeting were discussed.
The agenda of the 4th Zoom meeting that took place on 22.09.2020 was «safety and security of examinations
and guarantee of learning outcomes (first-day competencies at emergency remote teaching/distance learning».
Opinions, suggestions and wishes of the deans regarding the agenda have been evaluated. Per the decision
made on the 4th Zoom meeting, Rectorates of the Universities that have faculties of veterinary medicine were
informed by AAVE on the following issues: The importance of application of a hybrid (online and face-to-face
with small groups) system in veterinary medicine education during the emergency remote teaching period;
The inappropriateness of summer schools for veterinary medicine education and that the universities should
abstain from it as much as possible. Opinions were exchanged under the heading of «sharing of experiences
at the beginning of the new academic year (2020-2021 Fall) which will continue with distance education» on the
5th Zoom meeting dated 27.10.2020. The title of the 6th Zoom meeting that took place on 24.11.2020 was
«quality assurance». In this meeting, presentations were made by the head of THEQA Prof. Dr. Muzaffer ELMAS
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on «QA in Higher Education», by head of Turkish Veterinary Medical Association Ali EROGLU on «the Association’s
Expectations and Requests from Quality Council Regarding the Education of Veterinary Medicine», by the head
of AAVE Prof. Dr. Rifki HAZIROGLU on «QA in Education of Veterinary Medicine». There was a Q&A session
afterwards. The agenda of the 7th Zoom meeting that will take place on 29.12.2020 is «<ways to guarantee first
day competencies in clinical sciences of veterinary medicine at pandemic period».

Distance Accreditation Activities of AAVE; In accordance with the opinions presented in «<information sharing
and evaluation meetings» organized by AAVE via Zoom, below decisions were taken at the Ex-Com online
meeting that took place on 28 September 2020, and these decisions were consequently executed. -Revisits of
the conditionally accredited faculties will be done face-to-face and on-site by a team of three (team leader of
the previous visit, AAVE coordinator and a member), by observing the rules of hygiene. If applications were to
be admitted in 2021 and if the pandemic continues, the visits will be done face-to-face and on-site by a team
of three (team leader, AAVE coordinator and a member), by observing the rules of hygiene. The remaining four
experts will attend the pre-, during, post visit meetings online and prepare their reports.




" ITEAC

International Teacher Education
and Accreditation Congress

VETERINER HEKIMLIGI EGITiM KURUMLARI VE PROGRAMLARI
DEGERLENDIRME VE AKREDITASYON DERNEGI (VEDEK)
PANDEMIi SURECIi ETKINLIKLERI

Prof. Dr. Rifki HAZIROGLU
VEDEK Yonetim Kurulu Baskani

Pandemi Siirecindeki Ana Bagliklar: 23 Mart 2020 tarihinde Pandemi basladiginda 2020 yili degerlendirmeleri
icin yapilacak basvurularin kabul edilmemesi karari alindi. 2020 yili icerisinde yapilmasi planlanan yeniden
ziyaretler Eylil 2020 tarihinde kadar ertelendi. Ara rapor degerlendirmeleri ise cevirim ici (Zoom) olarak yapildi.
09.07.2020 tarihinden itibaren Veteriner Fakiiltesi Dekanlari, VEDEK Akreditasyon Kurulu ve VEDEK Yonetim
Kurulu Gyeleriyle birlikte aylik diizenli paylasim ve siire¢ degerlendirme toplantilari basladi. Ekim 2020'den
itibaren Uc kisilik (Takim Baskani, Degerlendirici ve TVHEDS-Koordinator) takimlarla yeniden ziyaretler yiiz ylize
ve yerinde olarak gerceklestiriimeye baslandi. Pandemiye bagl olarak 2021 yilinda dederlendirme icin basvuru
alinip alinmamasi kararlastirlacak.

VEDEK organizasyonunda; Veteriner Fakiiltesi Dekanlari, Veteriner Akreditasyon Komitesi (VAK) ve VEDEK yonetim
Komitesi Uyelerinin katiimiyla 09.07.2020 tarihinde cevrim ici (zoom) paylasim ve degerlendirme toplantisi
yapildi. Toplanti konusu“acil uzaktan égretme stirecine iliskin ilk deneyimler"di. Bu toplanti sonunda veteriner fakiiltesi
dekanlarindan gelen talep Uzerine her ayin son Sali guni duzenli paylasim ve degerlendirme toplantilarinin
yapilmasina karar verildi. 14.07.2020 tarihinde Tiirk Veteriner Hekimligi Egitimi Degerlendirme Sistemi'nin (TVHEDS)
3. Surimune eklenmesi planlanan acil uzaktan 6gretme/uzaktan egitim ile ilgili dlctitler ile acil uzaktan 6gretme ile
ilgili itk deneyimlere yonelik 16 soruyu kapsayan anket Fakultelere gonderilerek dl¢utler hakkinda goris ve gdnderilen
anketi cevaplamalari istendi. 21.07.2020 tarihli 2.cevrim ici toplantida bu iki konu ile ilgili paylasimlar gerceklestirildi.
18.08.2020 tarihli 3.cevrim ici toplantida bu bahsedilen konularla ilgili soru cevap ile goris paylasimlar ve
degerlendirmeler yapildi. 22.09.2020 tarihli 4. cevrim ici toplanti “acil uzaktan 6gretmede sinav giivenligi, ilk giin
becerilerive dgrenim kazanimlarinin garantialtina alinmasi” olup konu hakkinda goris, 6neri ve istekler degerlendirildi.
Bu toplantidan ¢ikan acil uzaktan 6gretme/uzaktan 6gretim ile ilgili hibrit/karma modelin benimsenmesi ve yaz
okulu uygulamalarinin veteriner hekimligi egitimi icin uygun olmadig seklindeki tavsiye karari seklindeki ortak
goris, VEDEK tarafindan bilinyesinde Veteriner Fakultesi bulunan Gniversite rektorliiklerine iletildi. 27.10.2020 tarihli
5.cevrim ici toplantida “uzaktan egitimle devam edecek yeni egitim-6gretim (2020-2021 Giiz) yihnin baslangicinda
deneyimler” paylasildi. 24.11.2020 tarihli 6.cevrim ici toplanti konusu “Kalite Glivencesi” olup Yiiksekdgretim Kalite
Kurulu Bagkani Prof. Dr. Muzaffer Elmas’in “Yiiksek 6gretimde kalite glivencesi” ve Turk Veteriner Hekimleri Birligi
Bagkani Sn. Ali Eroglu'nun “Veteriner Hekimlik egitiminde TVHB Merkez Konseyi'nin Kalite Kurulu'ndan beklentileri ve
talepleri”ile VEDEK Yénetim Kurulu Baskani Prof. Dr. Rifki Haziroglu'nun “Veteriner Hekimligi Egitim-Odretiminde Kalite
Glivencesi” baslikli sunumlari gerceklestirildi. 29.12.2020 tarihinde yapilacak 7.cevrim ici toplanti konusu “pandemi
stirecinde veteriner hekimligi klinik bilimlerinde ilk glin becerileri nasil garanti altina alinabilir?” olacaktir.

Uzaktan ¢evrim ici akreditasyona iliskin VEDEK tarafindan diizenlenen «paylasim ve siire¢ degerlendirme»
Zoom toplantilarindaki gorisler dogrultusunda 28 Eylil 2020 tarihli cevrim i¢i Yonetim Kurulu toplantisinda;
- Sarth akredite fakultelerin yeniden yapilacak ziyaretlerinin 3 kisiden olusan (6nceki ziyaret takim baskani,
VEDEK koordinatorii ve bir tye) takimla maske, mesafe ve hijyen kosullarinda yiiz ylize ve yerinde yapilmasina;
- 2021 yilinda basvuru alinirsa yapilacak olan ziyaretlerin ise pandemi kosullarinin stirmesi durumunda 3 kisilik
(Takim baskani VEDEK koordinatori ve bir Gye) takimla maske, mesafe ve hijyen kosullarinda yiz yiize ve
yerinde yapilmasina ve kalan diger 4 degerlendiricinin ¢evrim ici olarak ziyaret dncesi, sirasi ve sonrasinda
toplantilarla ziyareti gerceklestirip rapor olusturmasina karar verildi.
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EPDAD VIRTUAL VISIT AND EVALUATION
STUDIES

Prof. Dr. Petek ASKAR

Head of EPDAD Distance Education Commission

The pandemic which was caused by the new type of coronavirus and began in
early 2020, has affected education services in an unprecedented way all over the
world, as well as other sectors. Students were restricted from going to the university campus and face-to-face
education was suspended. This situation continues in 2021. Universities quickly brought distance education
technologies to the agenda to continue education and tried to adapt to the process.

Accreditation and evaluation studies have also been disrupted in this process. However, since it was understood
that the pandemic would not be lasted in a short time, accreditation institutions accelerated their work. EPDAD
is one of these institutions. Distance Education Committee was established on 9" June 2020, committee’s
instructions were prepared and the members listed below were appointed.

Prof. Dr. Petek ASKAR Hacettepe University (Retired Faculty Member) (President)
Prof. Dr. Arif ALTUN Hacettepe University (Reporter)

Prof. Dr. Yavuz AKPINAR Bogazici University

Prof. Dr. Hasan KARAL Trabzon University

Prof. Dr. Omer DELIALIOGLU Middle East Technical University

Prof. Dr. Selcuk KARAMAN Atatlrk University

Prof. Dr. Yavuz AKBULUT Anadolu University

The aim of establishing the Distance Education Committee was to constitute the necessary criteria and
processes to determine, monitor, evaluate and improve the activities of EPDAD regarding distance education.
Its field of activity covers the studies related to the design and realisation of EPDAD’s accreditation processes
with remote technological tools.

The Distance Education Commission started its work in three areas:

A) To determine the principles of Virtual Visit.
B) To prepare proposals for equivalent evidence in the preparation of the Self-Assessment Report.
C) To carry out information and training activities on both issues.

Virtual Visit
Recommendations for the Virtual Visit are gathered under these headings:
Virtual Visit Acceptance (Consent) Form

The form prepared to ensure accreditation through a virtual visit, to give approvals for the data in this process,
to provide approval for the operation of the implementation process
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Creating a Virtual Visit Schedule (Calendar Template)

Online preparation of a visit schedule, including a one-day preliminary visit of the head of the team and other
days attended by the accreditation evaluation team

In the use of the calendar application;

1. User definitions can be made for the calendar.

2. Calendar sharing is provided. The head of the team can share this calendar with the person or persons they
want and can create a joint calendar activity.

3. It can also be used by printing out the created calendar.

4, Tasks and work to be done can be scheduled over the calendar, other people can be assigned these tasks
and reporting can be made afterwards.

Selection and Installation of Virtual Visit Techniques
Conducting the virtual visit process over the EPDAD Cloud System and Zoom Video Conference Platform
EPDAD Cloud System:

a) File storage and sharing

b) Working on office documents with multiple people
c) Sharable calendar and task scheduler

d) E-Mail (...@epdad.org.tr)

Zoom Video Conference Platform:

a) Video and audio conference
b) Meeting planning
¢) Call recording

Backup and B Plans

Each institution should create its data and make a backup. It is recommended that the data be stored in more
than one space, and if possible, at least one copy should be kept on a portable memory or DVD, that is not
available on the internet.

Providing username and password on EPDAD Cloud System for a virtual visit and file access to faculties by
EPDAD. However, after the faculties upload the Self-Assessment Reports on the system, they will not be able
to access the reports until the Self-Assessment is finished. For this reason, it is recommended that institutions
take a backup of the files uploaded to the system.
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Planning and Execution of Virtual Visit
Before Virtual Visit

The role and responsibility of the head of the team and the Faculty Coordinator in this process is as set out
in the EPDAD directive. These duties and responsibilities will continue in the virtual visit process. In addition,
the duties and responsibilities regarding the technical problems faced by the evaluation team and for which
the Faculty accreditation officer is inadequate will be determined. EPAD will provide technical support and
assistance on this issue. The support and assistance to be provided include the following aspects;

Creating virtual visit calendar and schedule and scheduling teleconference sessions
Planning of measures to ensure timely access to everyone on the faculty basis
Precautions to be taken by the evaluation team

During the Virtual Visit

- Determining the roles and responsibilities of the Faculty Accreditation Coordinator
« Determining the roles and responsibilities of the Head of the Team
« Determining of the roles and responsibilities of the members: Application-records

Request for Additional Evidence:

+ Inthe preliminary meeting with the representatives of the institution and the program, the list of the places
such as health facility, cafeteria etc. and the desired features and frame of the records that will form the basis
for the creation of evidence containing observations are determined, and the counterparty is requested to
present the evidence with video or photographs.

« Institutions are given 1 (one) week to upload these files and other evidence onto the cloud system.

« Onthe subject of teaching practice, online lecturing videos are requested and evaluations are made through
these videos.

« Course monitoring and practice school visits made during the visit may be marked as missing during this
period.

« Inthis regard, it is acted under the writings of the Ministry of Education.

After the Virtual Visit

« After the virtual visit, the reporting process is completed collaboratively over the Visit Report Templates in
the cloud system.

- Evaluators upload documents and notes on the accreditation process and result into the “Evaluation Notes
directory.

”

The main documents and notes that should be uploaded to this directory are:

« Privacy and ethical rules statement (if e-signed)

« Visiting team forms (Questionnaires to seek answers and education-training observation forms)

« Scoring scales

- Evidence of the program, namely the interviews made during the visit, the places seen (classrooms, library,
etc..), the documents examined and the notes on the information obtained.
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+ Other marked documents in the Visit Report Supplementary Documents List.

« Handwritten notes taken during the interviews can be photographed with a smartphone and uploaded to
the cloud system. You can log into the EPDAD Cloud System on your mobile phone by downloading the
applications given below from the App Store for IOS or Google Play for Android.

The preparations made on this subject were collected in a questionnaire and sent to the relevant universities
for comments.

« 22 universities provided feedback regarding the suggestions.

« A consensus was made on the planning and the execution of the virtual visit.

« A consensus was made on the following points:
« Itis more convenient to use a calendar created via the EPDAD corporate web page.
« ltis possible/it may be preferred to visit the mentioned places with videos/photos.

A consensus could not be made on the choice of video conferencing technology, leaving the subject to faculties
or providing the facilities by EPDAD. As a result, it was decided to provide the system by EPDAD.

A guide containing the principles of Virtual Visit has been prepared. The guide clearly states the steps to be
taken. Examples:

Video Conference Meeting (An example from the guide)
EPDAD Virtual Visit Process

1. Log in to the Zoom Video Conference platform with the username and password given by EPDAD.

2. Click on Meetings | Toplantilar.

3. Click on Toplanti Planlama | Schedule a Meeting.

4. Enter the meeting topic, its description, time (when), duration and click on Kayit | Save below the page.
5. You can add Google, Outlook and Yahoo users as invitees by clicking the buttons.

Documents to be uploaded after the visit (Example from the guide)

1. Confidentiality and ethical rules statement (if e-signed)

2, Visiting team forms (Questionnaires to seek answers and education-training observation forms)

3. Scoring scales

4. Evidence of the program, namely the interviews made during the visit, the places seen (classroomes, library,
etc..), the documents examined and the notes on the information obtained.

5. Other marked documents in the Visit Report Supplementary Documents List.

6. Handwritten notes taken during the interviews can be photographed with a smartphone and uploaded
to the cloud system. You can log into the EPDAD Cloud System on your mobile phone by downloading the
applications given below from the App Store for 10S or Google Play for Android.

According to the principles stated above and written in the guide, the Virtual Visit process has begun in ten
programs. The visiting processes continue.

In this process, the members of the distance education commission take part in the evaluation team as observers.
The aim is to identify the working or failing parts of the system and to propose improvement suggestions. In this
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study, a design-based approach has been adopted within the framework of EPDAD’s continuous improvement
principle. First, the process was designed, then the stakeholders’ views were taken and the pre-implementation
was finalised. The implementation process will be improved with observation, vision and data collection.

Preparation of Self Assessment Reported During the Pandemic Period

Guidelines have been prepared for determining the standard-related evidence which could not be collected
due to the pandemic period, determining the equivalent evidence and for faculties preparing a Self-Assessment
report:

1. In addition to the teaching method, materials, measurement and evaluation tools specified for face-to-face

teaching practices in the format of preparing a Self-Assessment report;

a. Giving information on the teaching methods, materials and measurement and evaluation tools used in
the online teaching process during the pandemic period under the relevant headings

b. Sharing information about online activities during the pandemic period during the explanations about
students’attendance to classes

¢. Sharing information about platforms such as virtual laboratories and workshops, virtual classrooms and
learning management systems used during the pandemic

2, Giving information about online support activities (seminars, live lessons, material sharing, announcements,
technical support, etc.) carried out during the pandemic period to assist the professional development of
instructors in terms of teaching and learning under relevant headings

3. Regarding school experience and teaching practices during the pandemic period;

a. Explaining the procedures and the course process with their justifications,

b. Presenting observation and evaluation forms for teacher candidates’ teaching practices, including micro-
teaching activities, if any,

¢. Sharing assignments and reports prepared by teacher candidates,

d. Announcement of the online sharing activities specific to the pandemic period regarding the cooperation
of the practice coordinator and instructor at the faculty, and the practice coordinator at the school and
the teacher,

4. Defining online support and guidance services offered to students during the pandemic period

5. Including guidance and support for accessing online resources and library services during the pandemic
period during the information given regarding the use of library resources by students

6. Giving information the online communication processes, if any, carried out with the administration, teaching
staff students and other stakeholders during the pandemic period, under the relevant headings.

Records and documents of both face-to-face education activities and online activities should be provided and
determined.

Evidence for online education should be considered a substitute for evidence that cannot be accessed in face-
to-face teaching, rather than as mandatory components.

In addition to the teaching methods, materials, measurement and evaluation tools specified for face-to-face
applications in the format of self-evaluation report preparation;
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Presenting the teaching methods, materials, measurement and evaluation tools used in the online teaching
process during the pandemic period

Sharing information about the activities carried out during the pandemic period during the explanations
about the attendance of the students to the classes.

Sharing information about the activities carried out during the pandemic period during giving information
about students’ attendance to classes

Sharing information about online activities (seminar, live lessons, material sharing, announcement, technical
support etc.) conducted during the pandemic process to contribute to academic staff’s professional
development in terms of teaching and learning

Teaching experience and practices

Guidance services

Library use

Educational Studies

The virtual visit process, self-assessment report, possible equivalent evidence informative meetings were
conducted for faculty coordinators and team leaders. Principles of the Virtual Visit process were added to
evaluator training sessions as an e-module.

Studies in 2021

The distance education commission will prepare a report regarding the virtual visit processes in line with the
observations obtained during the implementation and the opinions received from the relevant parties and
will focus on improvement suggestions accordingly. In addition, work on hybrid models after the pandemic
is also among the planned issues.

In preparation of self-assessment reports, the evidence stated by the faculties will be examined and studies
will continue what the equivalent evidence may be.

Information and training activities for stakeholders will continue.

Work with other commissions of EPDAD will continue.

We thank Professor Cemil OZTURK and Safak OGUZ and Caglar ACAR from the EPDAD office for their contributions
and support.




ITEAC'2020
(ONGRESS BOOK

EPDAD SANAL ZiYARET VE DEGERLENDIRME CALISMALARI

Prof. Dr. Petek ASKAR
EPDAD Uzaktan Ogretim Komisyonu Baskani

2020 yilinin ilk aylarinda baslayan yeni tip koronaviriise bagli pandemi, diger sektorleri oldugu gibi egitim
hizmetlerini de biitiin diinyada daha énce benzeri gériilmemis sekilde etkilemistir. Ogrencilerin (iniversite
yerleskesine gitmelerikisitlanmis ve ylizylize egitime ara verilmistir. Budurum 2021 yilinda da devam etmektedir.
Universiteler ise egitime devam etmek icin uzaktan 6gretim teknolojilerini hizla giindeme getirmisler ve siirece
uyum saglamaya calismiglardir.

Akreditasyon ve degerlendirme calismalari da bu sirecte aksamistir. Ancak pandeminin kisa slirede
bitmeyecegi anlasildigindan akreditasyon kurumlari calismalarina hiz vermislerdir. EPDAD da bu kurumlardan
biridir. Oncelikle Uzaktan Ogretim Komisyonu 9 Haziran 2020 tarihinde kurulmus, yénergesi hazirlanmis ve
asagida yazilan Gyeler atanmistir.

Prof. Dr. Petek ASKAR Hacettepe Universitesi (emekli 6gr. liyesi) (Baskan)
Prof. Dr. Arif ALTUN Hacettepe Universitesi (Raportér)

Prof. Dr. Yavuz AKPINAR Bogazici Universitesi

Prof. Dr. Hasan KARAL Trabzon Universitesi

Prof. Dr. Omer DELIALIOGLU Orta Dogu Teknik Universitesi

Prof. Dr. Selcuk KARAMAN Atatiirk Universitesi

Prof. Dr. Yavuz AKBULUT Anadolu Universitesi

Uzaktan Ogretim Komisyonunun kurulus amaci, EPDAD’ in uzaktan dgretime iliskin faaliyetlerinin belirlenmesi,
izlenmesi, degerlendirilmesi ve iyilestirilebilmesi icin gerekli 6lclt ve strecleri olusturmaktir. Faaliyet alani,
EPDAD' In akreditasyon siireglerinin uzaktan teknolojik araglar ile tasarlanmasi ve gerceklestirilmesi ile ilgili
calismalari kapsamaktadir.

Uzaktan 6gretim komisyonunun éncelikle ti¢ alanda ¢alismalarina baslamistir:

A) Sanal Ziyaret esaslarini belirlemek.
B) Oz Degerlendirme Raporunun hazirlanmasinda esdeger kanitlarla ilgili dnerileri hazirlamak.
C) Her iki konuyla ilgili olarak bilgilendirme ve egitim ¢alismalarini yiritmek.

Sanal Ziyaret
Sanal Ziyaret icin Oneriler su ana basliklar altinda toplanmistir:
Sanal Ziyaret Kabul (Onam) Formu

Akreditasyonun sanal ziyaret ile yapilmasi, bu strecteki verilere iliskin onaylarin verilmesi, uygulama siirecinin
isleyisine onay verilmesinin Ust diizeyde giivence altina alinmasi icin hazirlanan form

/0
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Sanal Ziyaret Takviminin Olusturulmasi (Takvim Sablonu)

Takim baskaninin bir gtinltk 6n ziyareti ile akreditasyon degerlendirme ekibinin de katildigi diger glinleri de
kapsayan bir ziyaret takviminin ¢evrimici olarak hazirlanmasi

Takvim uygulamasi kullaniminda;

1. Takvim icin kullanici tanimlar yapilabilmektedir.

2. Takvim paylasimina olanak saglanmaktadir. Takim baskani, istedigi kisi ya da kisilerle bu takvimi paylasarak,
ortak takvim olusturma etkinligi yapabilmektedir.

3. Olusturulan takvim ciktisi alinarak da kullanilabilmektedir.

4. Takvim tzerinden gorevler ve yapilacak isler zamanlanabilmekte, baska kisilere atanabilmekte ve sonrasinda
raporlama yapilabilmektedir.

Sanal Ziyaret Teknolojilerinin Segilmesi ve Kurulumu

Sanal ziyaret slireci asagidaki baslica 6zelliklerin kullanildigi EPDAD Bulut Sistemi ve Zoom Video Konferans
Platformu Gzerinden yuritilmesi

EPDAD Bulut Sistemi:

a) Dosya depolama ve paylasma

b) Birden fazla kisi ile Office belgeleri izerinde ¢alisma
c) Paylasilabilir takvim ve gorev zamanlayici

d) E-Posta (...@epdad.org.tr)

Zoom Video Konferans Platformu:

a) Goruntulu ve sesli konferans
b) Toplanti planlama
c) Goriisme kaydi

Yedekleme ve B Planlari

Her kurum, kendi verilerini olusturarak yedegini almalidir. Verilerin birden ¢ok yerde depolanmasi, miimkiinse
en az bir kopyasinin internet tizerinden olmayacak sekilde tasinabilir bir bellek ya da DVD Uizerinde tutulmasi
Onerilmektedir.

EPDAD tarafindan fakultelere sanal ziyaret ve dosya erisimi icin EPDAD Bulut Sistemi tizerinde kullanici adi ve
sifre saglanmasi. Ancak fakiilteler Oz Degerlendirme Raporlarini sisteme yiikledikten sonra On Degerlendirme
bitene kadar raporlara erismeyeceklerdir. Bu nedenle kurumlara sisteme yiiklenen dosyalarin yedegini almasi
Onerilmektedir.
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Sanal Ziyaretin Planlanmasi ve Yiiriitiilmesi
Sanal Ziyaret Oncesi

Takim baskaninin ve Fakiilte Koordinatoriiniin bu siirecteki roll ve sorumlulugu EPDAD ydnergesinde belirtilen
sekildedir. Bu gorev ve sorumluluklar sanal ziyaret siirecinde de devam edecektir. Ek olarak, degerlendirme
ekibinin karsilastigi ve Fakiilte akreditasyon gorevlisinin de yetersiz kaldigi teknik sorunlara iliskin gorev ve
sorumluluklar belirlenecektir. Bu konuda EPDAD teknik destek ve yardim saglayacaktir. Bu yardimlar asagidaki
hususlari icermektedir:

Sanal ziyaret takviminin ve programinin olusturmasi ve telekonferans oturumlarinin takvimlenmesi
Fakdllte bazinda herkesin zamaninda erisebilmesinin saglanmasi icin tedbir ve dnlemlerin planlanmasi
Degerlendirme ekibi tarafindan alinacak énlemler

Sanal Ziyaret Sirasi

- Fakilte Akreditasyon Koordinatori rol ve sorumluluklarinin belirlenmesi
« Takim Baskaninin rol ve sorumluluklarinin belirlenmesi
- Uyelerin rol ve sorumluluklarinin belirlenmesi: Uygulama-kayitlar

Ek Kanitlar istemi

+ Kurum ve program temsilcileri ile yapilan 6n goriismede saglik tesisi, yemekhane vs. yerlerin listesi, gdzlem
iceren kanitlarin olusturulmasina kaynak edecek kayitlarin ve istenilen 6zellikleri ve cercevesi belirlenerek,
karsi kurumdan video ya da fotograflarla sunmasi talep edilir.

« Bu dosyalari ve diger kanitlari bulut sistemine yliklemeleri icin kurumlara 1 (bir) hafta stre verilir.

- Ogretmenlik uygulamasi konusunda sanal ortamda ders anlatim videolari istenir ve degerlendirmeler bu
videolar tizerinden yapilir.

. Ziyaret sirasinda yapilan ders izleme ve uygulama okul ziyaretleri bu dénemde eksik olarak isaretlenebilir.
- BuKonuda MEB'in Ogretmenlik Uygulamasi ileilgili yazilari uyarinca hareket edilir.

Sanal Ziyaret Sonrasi

« Sanal ziyaret sonrasinda raporlama siireci, bulut sistemindeki Ziyaret Raporu Sablonlari Gizerinden ortak
calisma seklinde yapilir.

« Degerlendiriciler akreditasyon siireci ve sonugclarina iliskin belgeleri ve notlari “Degerlendirici Notlar”
dizininin igine ylkler.

« Budizine yiiklenmesi gereken baslica belge ve notlar sunlardir:

- Gizlilik ve etik kurallar bildirimi (e-imzali ise)

. Ziyaret ekibi formlar (Yanit aranacak soru formlari ve egitim-6gretim gézlem formlar)

« Puanlama olcekleri

+ Programa ait deliller yani ziyaret sirasinda yapilan gortismeler, gériilen mekanlar (siniflar, kiittiphane vs.),
incelenen belgeler ve edinilen bilgiler ile ilgili notlar.

. Ziyaret Raporu Ek Belgeleri Listesindeki isaretli diger belgeler.
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« Gorusmeler sirasinda el yazisiile alinan notlar akilli telefon ile fotografi cekilerek bulut sistemine yiklenebilir.
IOS icin App Store'dan, Android icin Google Play'den asagida baglantilan verilen uygulamalari indirerek
EPDAD Bulut Sistemine mobil telefonunuz ile giris yapabilirsiniz.

« Bu konuda yapilan hazirliklar bir anket formunda toplanmis ve ilgili Universitelere goris icin gonderilmistir.
22 Universiteden dneriler ile ilgili geri donis olmustur.

- Sanal ziyaretin planlanmasi ve yirittlmesi ile ilgili hususlarda hemfikir olunmustur.

« Genel olarak asagidaki hususlarda uzlasi saglanmistir:

« EPDAD kurumsal web sayfasi Gizerinden olusturulacak bir takvimi kullanmak daha uygundur.
« S6z konusu yerlerin video/fotograf cekimleri ile ziyareti miimkiindr / tercih edilebilir.

Video konferans teknolojisinin seciminde konunun fakultelere birakilmasi ya da s6z konusu olanaklarin EPDAD
tarafindan saglanmasi hususunda bir gorus birligine varilamamistir. Sonug olarak bu konuda, sistemin EPDAD
tarafindan saglanmasina karar verilmistir.

Sanal Ziyaret esaslarini iceren bir kilavuz hazirlanmistir. Kilavuz yapilacak adimlari agik¢a belirtmektedir.
Ornekler:

Video Konferans Toplantisi Planlama (Kilavuzdan bir érnek)
EPDAD Sanal Ziyaret Siireci

1. EPDAD tarafindan verilen kullanici adi ve sifresi ile Zoom Video Konferans platformuna giris yapiniz.

2. Meetings | Toplantilar digmesine basiniz.

3. Toplanti Planlama | Schedula a Meeting digmesine basiniz.

4. Toplanti konusunu (topic), aciklamasini (description), zamanini (when), siiresini (duration) giriniz ve sayfanin
altindaki Kayit | Save dugmesine tiklayiniz.

5. Butonlara tiklayarak Google, Outlook ve Yahoo kullanicilarini davetli olarak ekleyebilirsiniz.

Ziyaret Sonrasinda Yiiklenmesi Gereken Belgeler (Kilavuzdan bir érnek)

1. Gizlilik ve etik kurallar bildirimi (e-imzali ise)

2, Ziyaret ekibi formlari (Yanit aranacak soru formlari ve egitim-6gretim gézlem formlari)

3. Puanlama olcekleri

4. Programa ait deliller yani ziyaret sirasinda yapilan goriismeler, gériilen mekanlar (siniflar, kiitiphane vs.),
incelenen belgeler ve edinilen bilgiler ile ilgili notlar.

5. Ziyaret Raporu Ek Belgeleri Listesindeki isaretli diger belgeler.

6. Gorlismeler sirasinda el yazisiile alinan notlar akill telefon ile fotografi cekilerek bulut sistemine yiiklenebilir.
10S icin App Store'dan, Android icin Google Play'den asagida baglantilari verilen uygulamalari indirerek EPDAD
Bulut Sistemine mobil telefonunuz ile giris yapabilirsiniz.

Yukarida belirtilen ve kilavuzda yazilan esaslara goére on programda Sanal Ziyaret sireci baslatilmistir. Ziyaret
surecleri devam etmektedir.

Bu surecte, uzaktan 6gretim komisyonu Uyeleri degerlendirme ekibinde gézlemci olarak yer almaktadirlar.
Amag, sistemin ylrlyen ya da aksayan taraflarini tespit etmek ve iyilestirme onerilerini Bu ¢alismada EPDAD’
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in stirekli gelisim ilkesi cercevesinde tasarim tabanli bir yaklasim benimsenmistir. Oncelikle siirec tasarlanmis,
daha sonra paydaslarin gorisleri alinmis ve uygulama 6ncesi son haline getirilmistir. Uygulama siireci gézlem,
gorus ve veri toplama ile iyilestirilecektir.

Pandemi Dénemini iceren Oz Degerlendirme Raporlarinin Hazirlanmasi

Standartla ilgili kanitlardan salgin dénemi nedeniyle toplanamayanlar ile esdeger kanitlarin belirlenmesi ve Oz
Degerlendirme raporu hazirlamakta olan fakulteler icin yonlendirme amach aciklamalar hazirlanmistir:

1

. Oz Degerlendirme raporu hazirlama formatinda yiiz yiize 6gretim uygulamalari icin belirtilen égretim

yontemi, materyal, dlcme dederlendirme araglarinin yani sira;

a. Pandemi donemindeki cevrimici 6gretim surecinde yararlanilan égretim yontemi, materyal ve 6lcme
degerlendirme araclarinin ilgili basliklarda aciklanmasi

b. Ogrencilerin derslere devami konusundaki aciklamalar sirasinda pandemi déneminde gerceklestirilen
cevrimici etkinliklere iliskin bilgilerin de paylasiimasi

c. Ogrencilerin icin pandemi déneminde yararlanilan sanal laboratuvar ve atdlyeler, sanal derslik ve
6grenme yonetim sistemi gibi platformlara iliskin bilgilerin paylasiimasi

. Ogretim elemanlarinin égretme ve 6grenme acisindan meslek gelisimlerine yardimci olmak amaciyla

Pandemi doneminde gerceklestirilen cevrimici destek etkinliklerinin (seminer, canli ders, materyal paylasimi,
duyuru, teknik destek, vb.) ilgili bashklarda agiklanmasi

. Pandemi déneminde okul deneyimi ve 6gretmenlik uygulamalari konusunda

a. yapilan islemler ile ders isleyis stireclerinin gerekceleriyle birlikte aciklanmasi,

b. varsa mikro 6gretim etkinlikleri dahil 6gretmen adaylarinin 6gretim uygulamalarina yonelik gozlem,
degerlendirme formlarinin sunulmasi,

c. 6gretmen adaylar tarafindan hazirlanan 6dev ve raporlarin paylasilmasi,

d. fakiltedeki uygulama koordinatorii ve ogretim elemani ile okuldaki uygulama koordinatora ile
ogretmenin isbirligine iliskin pandemi donemine 6zgu ¢evrimici paylasim etkinliklerinin agiklanmasi,

. Pandemi déneminde 6grencilere sunulan ¢evrimici destek ve rehberlik hizmetlerinin aciklanmasi
. Ogrencilerin kiitiiphane kaynaklarini kullanimi konusundaki aciklamalarda pandemi déneminde cevrimici

kaynaklara ve kiitiiphane hizmetlerine erisim konusunda yapilan ydnlendirme ve desteklere de yer verilmesi

. Varsa pandemi doneminde yonetim-6gretim elemani-6grenci ve diger paydaslarla gerceklestirilen cevrimigi

iletisim surreclerinin de ilgili bashklarda agiklanmasi

Hem yuz yuze egitime iliskin etkinliklere hem de cevrimici etkinliklere ait kayit ve belgeler temin ve tespit
edilmelidir.

Cevrimici egitime ait kanitlara, zorunlu bilesenlerden c¢ok yiiz ylize 6gretimdeki karsiliklarina erisilemeyen
kanitlarin yerine ikame edilen tamamlayici unsurlar olarak bakilmalidir.

Oz Degerlendirme raporu hazirlama formatinda yiiz yiize uygulamalari icin belirtilen dgretim ydntemi,
materyal, 6lcme ve dederlendirme araglarinin yani sira;
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« Pandemi donemindeki cevrimici 6gretim siurecinde yararlanilan 6gretim ydntemi, materyal, 6lgme ve
degerlendirme araglarinin sunulmasi

- Ogrencilerin derslere devami konusundaki aciklamalar sirasinda pandemi déneminde gerceklestirilen
etkinliklere iliskin bilgilerin paylagiimasi

- Ogrenciler icin pandemi déneminde yararlanilan sanal laboratuvar ve atélyeler, sanal derslik ve 6grenme
yonetim sistemi gibi platformlara iliskin bilgilerin paylasiimasi

- Ogretim elemanlarinin égretme ve &grenme acisindan meslek gelisimlerine yardimci olmak amaciyla
pandemi doneminde gerceklestirilen ¢evrimici destek etkinlerinin ( seminer, canli ders, materyal paylasimi,
duyuru, teknik destek vb.)

- Ogretmenlik deneyimi ve uygulamalari

+ Rehberlik hizmetleri

« Kutlphane kullanimi

Egitim Calismalari

Sanal ziyaret siireci ve 6z degerlendirme raporu olasi esdeger kanitlar bilgilendirme toplantilari, fakilte
koordinatorleri ve takim bagkanlar icin gerceklestirilmistir. Sanal Ziyaret sireci esaslari degerlendirici
egitimlerine e-modiil olarak eklenmistir.

2021 Yil CGalismalari

« Uzaktan 6gretim komisyonu, sanal ziyaret stirecleri ile ilgili olarak, yapilacak uygulama sirasinda elde edilen
gozlem ve ilgililerden alinan gorisler dogrultusunda bir rapor hazirlayacak ve bu dogrultuda iyilestirme
Onerileri lzerinde durulacaktir. Ayrica pandemi sonrasi icin hibrid modeller lzerinde calisiimalar da
planlanan hususlar arasindadir.

« Oz degerlendirme raporlarinin hazirlanmasinda fakiilteler tarafindan belirtilen kanitlar incelenecek ve
esdeger kanitlarin neler olabilecedi ile ilgili olarak calismalar strdurilecektir.

- Paydaslara doniik bilgilendirme ve egitim calismalari devam edecektir.

« EPDAD'In diger komisyonlari ile calismalar devam edecektir.

Katki ve destekleri icin Prof. Dr. Cemil OZTURK hocamiza ve EPDAD ofisinden Safak OGUZ ve Cadlar ACAR'a cok
tesekkiir ederiz.
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EPDAD ONLINE SITE VISIT THROUGH THE
EYES OF AVISITING TEAM

Prof. Dr. Feral OGAN-BEKIROGLU

Marmara University

Visiting Team: Prof. Dr. Feral OGAN-BEKIROGLU (Head of Team), Prof. Dr. Fatma HAZIR-BIKMAZ, Prof. Dr. Haluk
OZMEN, Prof. Dr. Selcuk KARAMAN, Assoc. Prof. Ozcan Erkan AKGUN, Assoc. Prof. Banu YUCEL-TOY, Student
Ozlem YAGCIOGLU

With the rapid transition to distance education in all higher education programs due to Covid-19 pandemic,
finding out methods to continue program accreditation activities without any interruption and sustaining
quality efforts became one of the top priorities on Turkish Higher Education Quality Council (THEQC)'s and
national accreditation agencies’agenda (THEQC, 2020). Association for Evaluation and Accreditation of Teacher
Education Programs (EPDAD) decided to perform site visits as virtually in order to prevent any delay in the
evaluation procedure and not to postpone the upcoming accreditation. For this purpose, virtual visit training
was given to evaluators. In this training, it was explained that agencies must upload all the documents to digital
cloud system and interviews would be done via video conferences. Then, a letter was sent to all stakeholders
informing them about the current situation of the site visits and asked them to fill in and sign Virtual Visit
Consent Form to be accredited through virtual visits. First of all, the visits which were to be performed last
year but had to be postponed because of the pandemic were brought to discussion and the need to perform
the visual visits and online accreditation were mentioned. The purpose of this paper was to share experiences
gained by the EPDAD accreditation team during the first visual visit and to propose suggestions for some
situations which were lived or possible to live.

The visiting team was composed of a head of the team, program evaluators, a student representative, an
observer, and a member of distance learning committee. This paper reflects the virtual visit process from the
eye of the head of the team. The institution for which the accreditation process was about to start had already
been visited and the visit process had been planned with exact days and time. However, since the format of the
visit changed, a new calendar for the visit had to be formed for the first step. There were two programs which
had applied for accreditation. For that, the team and the institution’s accreditation coordinator came together
in online meetings to determine the date of the visit and plan the process. Unfortunately, the members of the
team had to wait for each other’s meetings because EPDAD gave only one account for the video conferences
and this brought about the result that only either one interview or one observation could have been done at a
specific time. This situation caused the team to plan on a longer time span and as a result, the visit that could
have been finished in three days could be completed in four days. Contact information of all the people who
would be interviewed and links of all the classes that would be observed were determined and this information
was put in virtual visiting calendar. Since the plan was dependent on the technology use, an alternative plan
B had to be formed.
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The visiting team and the representatives of the program introduced themselves and then the virtual visit
process started. First of all, the Dean gave information about the university and the faculty. Then, interviews with
students, faculty members, and head of programs were done and some class observations were performed in
order to evaluate one program in terms of the first three standard areas (“planning, application, and evaluation
of instruction’, “faculty members”and “students”) on the first day of the calendar. On the second day of the visit,
the other program was evaluated according to the first three standard areas and the president, the dean, and
the member of the quality committee were separately interviewed for “administration” and “quality assurance”
standard areas. On the third day, the fourth standard area which is ‘the cooperation of the faculty and the
school’was evaluated for both programs and the coordinators of the schools, teachers and students attending
to the schools for school experience and teaching practices were interviewed separately. Furthermore, the
team focused on the fifth standard area which includes facilities and library and for that, the presentation
videos of the university and the documents loaded by the institution to the cloud including photographs
and others were examined. Meanwhile, an interview with the responsible of the library was conducted and
one person from each program presented the facilities related to the program with photographs and other
supporting documents via video conference. This way, it was possible to ask questions about classrooms,
offices, and laboratories to those who did the presentations. Finally, on the fourth day, the team worked on
the data they gathered and discussed about the strengths and improvement areas of the programs and an
exit statement was presented to the dean. Since the documents were uploaded just a few hours before the
virtual visit, the team took care about the documents and examined them when they found time between
the interviews and observations. The team, all along the visit process, came together every evening online
and discussed about the evaluations that they made. The following recommendations have been presented
regarding the experience obtained during the visit for the following cases:

Case: Providing only one account for the video conferences causes wasting of time and extends visual visit
period longer.

Proposal: Giving at least two accounts can solve these problems.
Case: Preparation for details of calendar takes time.
Proposal: Technical support can be taken.

Case: A few minutes’ delay in the beginning of the video conferences due to technology problems may cause
panic since the interviewee cannot enter the meeting room before the owner of the meeting starts the video
conference.

Proposal: This situation can be informed to the interviewees prior to the meeting.

Case: The interviews and meetings done via video conferences cannot be watched and reviewed later because
they are not recorded.

Proposal: Answers during the interviews can be written quickly with the help of student representative and
field notes can be taken.

Case: All the documents are uploaded to the cloud and it takes time to find the right evidence because of the
mess.
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Proposal: One folder can be created for each standard area and sub folders can be generated for standards or
evidences. Files can be produced under the sub folders. Every file can be named and numbered differently. A
list of contents can be prepared for sub folders including files having different numbers and headings, so that
the search can be easy and efficient.

Case: There are so many questionnaires uploaded by EPDAD to the cloud and sometimes it is not easy to find
the right questionnaire.

Proposal: The questionnaires can be put in clusters in such a way that the purposes and the related evidence
are grouped.

Case: Some documents cannot be reached and there may be a need to have a document other than the
presented one.

Proposal: One contact person specified by the institution for the case that the instant need of evidence or
documents can be identified.

Case: The documents, photos and videos about facilities, library and other places uploaded to the virtual
documents room can be too many.

Proposal: Video conference can be planned and one person from the program can supply information about
all these photographs, videos and documents about the facilities.

Case: The information shared can be restricted and communication can be weak within a day among the team
members due to the fact that the team is not together.

Proposal: Instant communication in the group can be established during the day with the help of chats and
messaging applications. In addition, team meeting can be held every evening to revise the day and evaluate
the gathered data.

Case: Video conference invitations couldn’t reach to target emails because either the email address is wrong
because of wrong typing or am/pm conflicts.

Proposal: Both sites can form a continuous follow up and control mechanism. This way the mistakes can be
detected immediately and be corrected.

Case: An arranged interview cannot be done because the student loses the internet connection at that time.
Proposal: Back up studentlist can be prepared and the studentsin thelist are hold to be ready to be interviewed.

There are some disadvantages of the virtual visit, these can be summarized as follows:

+ In the field visits, team members are able to discuss the issues with students in canteens, visit faculty
members in their offices and observe a class live. Similar spontaneous events are very useful in collecting
the data process. In virtual visits, every interview and every observation should be planned prior to do them
and experiencing such spontaneous situations is not possible.

« Eye contact in the video conferences is very hard to establish. The mimics and the body language cannot
be observed. This situation results in misunderstanding of the feelings and the communication can be
restricted.
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+ Invideo conferences jests like “your answer is enough, thank you” cannot be given and this situation makes
the interviews to last longer than planned and such delays cause not to ask enough questions during the
interviews.

« Virtual visit program can be longer compared to a field visit program.

- Laboratory applications cannot be observed because they cannot be done in online education.

« The team has to sit in front of the computer for long hours without moving.

Some of the advantages of the virtual visits process are as follows:

+ It may be possible to access and look at the documents before the visit if the institution uploads the
documents to the cloud earlier.

- Time saving is possible by doing the visit virtually rather than going to the institution and spending time on
the road to perform the field visit.

« By doing it virtually, there is no need for expenses such as travel, lodging, and meals.

« There is no need to print out of all the documents so that the paper consumption is decreased.

Digital communication does not share all the characteristics of analogue communication because performances
such as facial expressions, body language, and change in timbre of the voice cannot be understood (Bauer &
MuBle, 2020). Bauer and MuBle (2020) add that the digital transformation is opening new paths but increases
need for technical support. When the advantages and disadvantages are compared, it's a fact that the virtual
visit process is more difficult than the field visit. When pandemic is over, it is suggested to perform evaluation
process of accreditation face-to-face and on the field; on the other hand, to examine the documents digitally
via cloud system.
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BiR ZIiYARET EKiBiNiN GOZUNDEN
EPDAD SANAL SAHA ZIYARETI

Prof. Dr. Feral OGAN-BEKIROGLU

Marmara Universitesi

Ziyaret Ekibi: Prof. Dr. Feral OGAN-BEKIROGLU (Ekip Baskani), Prof. Dr. Fatma HAZIR BIKMAZ, Prof. Dr. Haluk
OZMEN, Prof. Dr. Selcuk KARAMAN, Doc. Dr. Ozcan Erkan AKGUN, Dog. Dr. Banu YUCEL-TOY, Ogrenci Ozlem
YAGCIOGLU

Covid-19 pandemisi nedeniyle yuksekogretim programlarinin tamaminda uzaktan egitime gecilmesi ile
birlikte, program akreditasyonu faaliyetlerinin kesintiye ugramamasi ve nitelikli ¢alismalarin strdirilmesi
Yiiksekodgretim Kalite Kurulunun (YOKAK) ve ulusal akreditasyon kuruluslarinin éncelikli gtindemi arasinda
yer almaktadir (YOKAK, 2020). Ogretmenlik Egitim Programlari Degerlendirme ve Akreditasyon Dernegi
(EPDAD) de herhangi bir gecikme ve erteleme olmamasi icin akreditasyon ziyaret siireclerinin sanal olarak
yuruttilmesine karar verdi. Bu dogrultuda degerlendiricilere yonelik sanal ziyaret stireci egitimi yapildi. Verilen
egitimde, kurumlarin gerekli tim belgeleri dijital bulut sistemine ytklemeleri gerektigi ve gortiismelerin video
konferans Uzerinden yapilacagi anlatildi. Ayrica akreditasyon ziyaret slirecinin sanal olarak yapilmasini kabul
eden kurumlardan onay formu alinmasina karar verildi. ilk olarak basvurusunu gecen sene yapmis ancak,
saha ziyaretine gidilecekken salgin nedeniyle ertelenmek zorunda kalinmis olan programlarin cevrimigi
akreditasyonlarinin yapilmasi ve sanal ziyaret slireclerinin baslatilmasi glindeme geldi. Bu bildiride EPDAD'In
gorevlendirdigi ekip tarafindan yapilan ilk sanal ziyaret slrecinde edinilen tecriibelerin paylasiimasi ve
yasanmis veya yasanmasi olasi bazi durumlara karsi getirilen ¢c6ziim 6nerilerinin sunulmasi amaglanmistir.

Ziyaretekibi, birtakim baskanindan, program degerlendiricilerinden, bir 6§rencitemsilcisinden, birgézlemciden
ve bir uzaktan 6gretim komisyon tiyesinden olusmaktaydi. Bu bildiri ekip baskaninin izlenimlerini icermektedir.
Sanal akreditasyon slrecine baslanacak kuruma salgin dncesinde 6n ziyaret yapilmisti ve ziyaret stireci glin ve
saat olarak planlanmisti. Ancak ziyaret formati degistigi icin dncelikle yeni bir ziyaret takviminin olusturulmasi
gerekti. Akreditasyon icin basvuran iki program vardi. Oncelikle ekip ile ve kurum akreditasyon koordinatériiyle
toplantilar yapilarak ziyaret tarihi belirlendi ve siire¢ planlandi. Yalniz EPDAD'In ekibin kullanmasi icin bir video
konferans hesabi ayirmasi, gériismelerin ve gozlemlerin es zamanl olarak yapilmasini engelledigi icin, ekip
Uyeleri birbirlerinin toplantilarini beklemek zorunda kaldi. Bir zaman diliminde bir goriisme veya bir gézlem
yapilabilmesi, sanal ziyaret siirecinin daha uzun sureli olarak planlanmasini gerektirdi ve saha ziyaretinde Ui¢
glinde bitirilebilecek siire¢ sanal ziyarette dort gline uzadi. Gorlisme yapilacak her bir kisinin iletisim bilgileri
ve gdzlemlenecek her dersin linki énceden belirlendi. ilgili bilgiler sanal ziyaret takvimine eklendi. Teknolojiye
bagimli bir plan yapildidi icin alternatif bir B planinin da olusturulmasi gerekti.

Ekibin ve program temsilcilerinin tanismasinin ardindan sanal ziyaret siireci basladi. Oncelikle dekan
universiteyi ve fakiilteyi tanitti. Yapilan takvime gére ilk giin bir programin ilk {i¢ standart alani olan “Ogretimin
Planlanmasi, Uygulanmasi ve Degerlendirmesi’, “Ogretim Elemanlar” ve “Ogrenciler” icin ders gézlemleri ve
dgrenci, 6gretim elemani ve program baskanlari ile gériismeler yapildi. ikinci giin diger programin ilk ti¢
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standart alani icin gozlemler ve gortismeler yapildi. Ayrica “Yonetim” ve “Kalite “Glvencesi” standart alanlari
icin rektér, dekan ve kalite komisyonu Uyeleri ile ayr ayr gériismeler yapildi. Uciincii glinde dérdiincii
standart alani olan “Fakiilte-Okul isbirligi” icin uygulama okullarinin koordinatérleri, uygulama égretmenleri ve
uygulama okullarina giden 6grencilerle ayri ayri goriismeler yapildi. Ayrica, besinci standart alani olan “Tesisler,
Kitlphane ve Donanim”icin Universitenin tanitim videolari ve kurumun bulut sistemine ylkledigi dokiimanlar
ve fotograflar incelendi. Yine Gi¢linct glinde kiitlphane sorumlusu ile goriisme yapildi. Ayrica her programdan
bir kisi video konferans aracihigiyla programa 6zgi imkanlari fotograflarla destekleyerek anlatan bir sunum
yapti. Bu sekilde kendilerine tesisler ve donanimiile ilgili sorular da sorulabildi. Dérdiincii giin ise ekip topladigi
veriler Gzerinden programlarin glgcli yonlerini ve gelistirmeye acik alanlarini belirledi ve dekana ¢ikis bildirimi
yapildi. Kurum gerekli dokiimanlari saha ziyaretinden kisa bir stire dnce sisteme yukledigi icin, degerlendiriciler
go6zlem ve goriisme yapmadiklari zamanlarda belgeleri incelediler. Ekip, ziyaretten bir giin 6nce de dahil olmak
Uzere tim ziyaret siireci boyunca her aksam giin icinde yapilan degerlendirmeleri tartismak amaciyla toplandi.
Tecrlibe edinilen bu ziyaret siirecine gore asagida bazi problematik durumlar ve bu durumlarin yasanmamasi
icin dneriler sunulmustur.

Durum: Video konferanslar icin bir hesap verilmesinin, zamanin bosa harcanmasina ve sanal ziyaret siiresinin
uzamasina sebep olmasi.

Oneri: En az iki hesap saglanarak bu problemler giderilebilir.
Durum: Detayli bir takvimin hazirlanmasinin zaman almasi.
Oneri: Takvimin hazirlanmasinda teknik destek alinabilir.

Durum: Teknoloji kaynakli veya baska sebeplerle toplantilara bir ka¢ dakika ge¢ baslanilabilmesi. Toplanti
sahibi toplantiyl baslatmadan goriisme yapilacak kisi toplantiya giremedigi icin, gecikme durumunda panik
ortami olusabilmesi.

Oneri: Goriisme yapilacak kisilere bu durum énceden bildirilebilir.

Durum: Gorismelerde ve toplantilarda goriinti ve ses kaydi alinmadigi icin bunlarin tekrar izlenmesinin
mumkdn olmamasi.

Oneri: Verilen cevaplar hizli bir sekilde yazilabilir ve alan notlari tutulabilir. Bu konuda dgrenci temsilcisinden
destek alinabilir.

Durum: Bulut sistemine yiiklenen belge ve dokiimanlar arasindan karisiklik sebebiyle istenilen kanitin
bulunmasinin zaman alabilmesi.

Oneri: Her standart alani icin bir klasér ve bu klasérlerin icinde standartlara ve/veya kanitlara gore alt klasérler
olusturulabilir. Dosyalar klasorler altinda yer alabilir. Her dosyaya farkl bir numara ve bashk verilebilir. Dosyalara
verilen numara ve bagsliklara gore her alt klasor icin bir icindekiler listesi olusturularak, arama yapmak daha
kolay ve etkin bir hale getirilebilir.

Durum: Veri toplama siirecinde kullanilmak tizere EPDAD tarafindan bulut sistemine yiiklenen soru formlarinin
sayl olarak ¢cok olmasi ve i¢ ice gecmesi.

Oneri: Soru formlari amaclarina gére hangi kanitlarin toplanmasinda kullanilacaksa bu kanitlara gore
olusturulacak klasorler icinde diizenlenebilir.
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Durum: Bazi belgelere ulagilamamasi veya belgelenen disinda farkli bir kanita ihtiya¢ duyulmasi.
Oneri: Anlik istenecek kanitlar veya belgeler icin kurumdan iletisim kurulacak bir kisi 5nceden belirlenebilir.

Durum: Tesisler, kiitiphane ve olanaklar ile ilgili sanal belge odasina yiiklenen video ve fotograflarin ¢cok fazla
olmasi.

Oneri: Bir video konferans planlanip, programdan bir kisi fotograf ve videolari sunarak tesisler ile ilgili aciklama
yapabilir.

Durum: Ekibin bir arada olamamasindan dolayi giin icinde bilgi paylasiminin kisith olabilmesi.

Oneri: Giin icinde mesajlasma uygulamalariyla grup icinde anlik haberlesme saglanabilir. Ayrica, her aksam
ekip toplantisi yapilarak, giin gdzden gecirilir ve toplanan verilerin degerlendirilmesi yapilabilir.

Durum: E-posta adresindeki bir harf hatasindan dolayi video konferans davetiyelerinin gitmemesi veya
0gleden 6nce/6gleden sonra zamanin hatali yazilmasindan dolayi planlanan gorlismenin yapilamamasi.

Oneri: Her iki taraf siirekli bir takip ve kontrol mekanizmasi olusturarak, teknik destegin de yardimiyla bu tiir
hatalar aninda belirlenip, diizeltilebilir.

Durum: internete baglanamamasi nedeniyle belirlenen dgrenci ile gériisiilememesi.

Oneri: Goriisme icin yedek 6grenci listesi olusturularak hazir bekletilebilir ve zaman kaybetmeden baska bir
ogrenci ile gorusilebilir.

Sanal ziyaret siirecinin bazi dezavantajlari oldugu belirlenmistir: Bunlar su sekilde siralanabilir.

- Saha ziyaretlerinde 6grencilerle koridor, kantin gibi mekanlarda sohbet edebilme, 6gretim elemanini
ofisinde ziyaret etme veya o anda devam eden bir dersi gézlemleme gibi anlik gelisen olaylar veri toplama
strecinde ¢cok 6nemli bir yer tutmaktadir. Sanal ziyarette yapilacak her gériismenin ve her gdzlemin 6nceden
ayarlanmasi gerektigi icin anlik gelisen bu surecgler yasanamamaktadir. Gorusiilecek 6grenciler dnceden
belirlenmek durumunda kalinmaktadir.

« Video konferans ile yapilan goériismelerde g6z temasi kurulamamakta, mimiklerin ve viicut dilinin
gozlemlenememesi s6z konusu olmaktadir. Bu durum duygularin anlasilamamasina ve iletisimin kisith
olmasina sebep olmaktadir.

« Video konferans ile yapilan goriismelerde “cevabiniz yeterli, tesekkir ederim” gibi isaretler verilemedidi icin,
gorusmelerin planlanandan daha uzun siirebilmesi veya ardindan programlanan baska bir gériisme olmasi
nedeniyle planlanan tiim sorularin sorulamamasi durumu ortaya cikabilmektedir.

- Sanal ziyaret programi, saha ziyareti programina gore daha uzun ve daha yogun olabilmektedir

« Laboratuvar uygulamalari ¢evrimici egitim sirasinda yapilamadigi icin gézlemlenememektedir.

« Gilnlerce ve siirekli olarak bilgisayar basinda oturulmak zorunda kalinmaktadir.

Sanal ziyaret surecinin kesfedilen bazi avantajlari da sunlardir:

« Kurum belgeleri bulut sistemine erken yiiklerse, bunlarin ziyarete baslamadan once incelenebilmesi
mimkin olabilmektedir.
- Saha ziyareti icin kuruma gidilirken yolda gegen siirenin kazanilmasi s6z konusu olmaktadir.
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+ Yol, konaklama, yemek gibi masraflar glindeme gelmemektedir.
+ Dokumanlarin ciktilarinin alinmasina gerek kalmadigi icin kagit tiiketimi azalmaktadir.

Cevrimici kurulan iletisimde yiz ifadesi, viicut dili, sesin tinisindaki degisim gibi isaretlerin tam olarak
anlasilamama durumu oldudu icin, yiiz yiize kurulan iletisimin tim o6zelliklerini gdstermemektedir (Bauer
& MiBle, 2020). Bauer ve Mifile (2020)'ye gore dijital degisim degerlendiriciler icin yeni yollar agmakla
birlikte teknik destek ihtiyacini artirmaktadir. Avantaj-dezavantaj karsilastirilmasi yapildiginda sanal ziyaret
sUrecinin saha ziyaretine gore daha zorlayici bir stire¢ oldugu goriilmektedir. Pandemi bittiginde programlarin
akreditasyon degerlendirme sireclerinin yliz ylize ve bizzat yerinde yapilmasi, ancak dokiiman inceleme
asamasinin yine dijital ortamda yapilmasi 6nerilmektedir.

Kaynakga:

Bauer, M. J. & Mile, T. (2020). Psychology of Communication. Utzverlag: Miinchen, Germany.

YOKAK (2020). https://yokak.gov.tr/ulusal-akreditasyon-kuruluslarimizin-pandemi-kalite-ve-akreditasyonla-ilgili-aciklamalari-143
adresinden 17 Kasim 2020 tarihinde alinmistir.
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EPDAD QUALITY ASSURANCE AND CONTINUOUS
DEVELOPMENT 2020 COMMISSION REPORT

Prof. Dr. Hamide ERTEPINAR
Head of EPDAD Quiality Assurance Commission

Introduction

Accreditation in higher education ensures that the quality of education is increased, systematically developed,
and maintained. With accreditation, the quality of education and training is guaranteed and the people
benefiting from higher education are assured that the quality of education is carried out based on certain
standards. For this reason, accreditation is an important indicator, especially in countries where the number of
higher education institutions and programs is high.

Education faculties programs are accredited by the Association for Evaluation and Accreditation of Education
Faculties Programs (EPDAD). EPDAD has established the EPDAD Quality Assurance and Continuous
Improvement Commission to establish the internal quality assurance system and to coordinate the processes
and sub-processes, resources, certification and planning accordingly. The purpose of the commission is to
provide assurance that EPDAD fully fulfils the quality and performance processes in line with internal and
external quality standards. For this purpose, EPDAD Quality Assurance and Continuous Development 2020
Commission Report has been prepared to control what has been done and to determine the route for what
will be done. The report consists of 6 sections and related graphics. EPDAD quality policy and quality policy
principles in Chapter 1; Performance criteria in Chapter 2; Consistency analysis of accreditation studies in
Chapter 3; Section 4 provides cross-assessments by the evaluation teams involved in the accreditation process
of training programs, Section 5 provides data on ensuring visit quality assurance, and Section 6 provides
recommendations for the future.

Basic Principles in EPDAD Quality Policy

EPDAD quality policy covers the quality policy principles aimed at keeping the quality of the services offered
by EPDAD at the highest level and ensuring its continuity. These principles are explained under the headings
of assurance, service orientation, continuous learning, creating value, developing collaborations, ethical
behaviour and transparency and accountability.

According to the principle of reassurance, the main objective is to provide assurance to all stakeholders and
society regarding the quality of teacher education in Turkey. According to the principle of service orientation,
the joint effort of EPDAD employees and volunteers creates a safe working environment with all the institutions
it serves, working with a quality management system understanding that aims at continuous improvement by
ensuring the effective use of resources. Establishes and maintains a relationship based on respect and trust.
According to the principle of continuous learning, EPDAD has adopted the approach of continuous learning
and continuous improvement in all service processes. To achieve this, it provides continuous improvement
and development by running internal and external feedback and audit processes. According to the principle
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of creating value, EPDAD keeps the satisfaction at the highest level while providing services to institutions
and stakeholders in a team spirit based on its total quality policy. According to the principle of developing
collaborations, it is very important to develop collaborations to maximize the value offered, to identify
approaches that will improve performance, and to increase success. For this reason, EPDAD seeks and develops
cooperation opportunities with national and international organizations. According to the ethical behaviour
principle, EPDAD employees and volunteers continue their services within the framework of ethical rules,
based on the principles of impartiality, independence, honesty, confidentiality, and reliability. According to the
principle of openness and accountability, EPDAD bears the responsibility of informing its stakeholders and the
public about all its activities, especially program evaluation and accreditation activities, and being accountable.

The report presents activities and evidence that each key principle has been met. For example, activities and
evidence of service orientation.

« Establishment of a quality commission

« Periodic in-house training practices of the association

« The association’s external training practices

+ Announcing EPDAD and its activities to the public through social media, written and visual media
+ International Teacher Education and Accreditation Congress (ITEAC) organized by EPDAD

are listed as. The data as evidence for these are given in the report. For example, the data given in the graphic
below regarding the ITEAC congress mentioned in the last article are shown as evidence:
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Graph 1. Number of Sessions, Papers, Participants in the International Teacher Education and Accreditation
Congress (ITEAC) by Years

As seen in Graph 1, while the number of sessions held at the International Teacher Education and Accreditation
Congress was 6 in 2017 and 5 in 2018, the number of sessions held in the said congress in 2019 reached
9 times the previous year, and a total of 45 sessions were held. According to these data, it can be said that
the International Teacher Education and Accreditation Congress, organized by EPDAD, shows more and more
interest each year by the participants.

Activity and evidence on other key principles can be accessed from the report.
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EPDAD Performance Metrics

Performance criteria within the scope of the components of the monitoring systems in the guide published by
the Higher Education Quality Board (YKK) in 2019 on “Authorization, Recognition and Monitoring of External
Evaluation and Accreditation Institutions” are prepared by EPDAD. In this context, EPDAD is required to provide
information about performance criteria while preparing its annual report.

Performance Criteria include the following values:

1. Accreditation Rate: The number of accredited programs / Total number of active programs is considered
when calculating this value. In this context, if EPDAD provides services related to accreditation for more than
one program, the accreditation rate must be calculated for each program.

2. Average Completion Time of the Accreditation Process: When calculating this value, the Total accreditation
period / Total accreditation service is considered by considering the number of programs offered. When
calculating the average completion time of the accreditation process, the period between the accreditation
application date and the decision date is calculated in days.

3. Average Number of Evaluators: When calculating this value, the calculation is made by considering the Total
Number of Evaluators / Total number of active programs.

4. Number of Information Meetings: Number of Information Meetings organized by EPDAD.

5. Number of Evaluator Training: Number of Evaluator Training organized by EPDAD.

Total
Toplam akreditasyon siiresi 210 giin , Accrediation
Period [day]

210 giin

Total number
. of

2019-2020 78 " accrediated
programs

Toplam degerlendinci
1_.p ' cegeriendinic Total number
sayis|

of evaluators

Figure 1. EPDAD Performance Criteria

EPDAD Performance Criteria (Figure 1.- 2020 data until November) shows the numerical data obtained from the
evaluation of the activities carried out by EPDAD in line with the performance criteria given above. Accordingly,
the total accreditation period between the application for accreditation to EPDAD and the notification of the
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accreditation decision is a maximum of 210 days. The total number of accredited programs has reached 78. It
is seen that the number of evaluators involved in the evaluation process increased in 2019-2020 compared to
previous years. In addition to these, 1 briefing meeting and 1 evaluator training were held in 2019, and a total
of 4 information meetings and 6 evaluator trainings were held in 2020 until the end of November.

Consistency Analysis

Increasing the quality of teacher education is one of the important objectives of the EPDAD accreditation
process. The consistency of the results of the accreditation evaluation of the programs with each other is one
of the important indicators that reflect the quality of the evaluations. In this context, the Consistency Control
Commission (TUK) was established within the body of EPDAD. The evaluation forms used by TUK can give
important clues to the decision makers about the quality of the evaluations. Before coming to the Teacher
Education Programs Accreditation Board (EFAK), the commission members fill out these forms and perform
consistency checks. EFAK makes the final decision accordingly.

In TUK, team leaders and teams actively participating in the evaluation process decide whether the program
complies with the standard field conditions. The report includes the examination of the data obtained from the
TNC evaluation forms of 24 teams under 11 team leaders.

TUK Evaluation form has 3 sections:

1. Before the Consistency Study (Form A)
2. Consistency Working Process
3. After the Consistency Study (Form B)

In the first part, the team and team leaders evaluate whether the programs of the relevant university meet the
specified standard field conditions or not, through the draft reports. In this section, there is a 5-point Likert-type
rating scale, which includes criteria such as compliance with standard fields and sub-fields, evidence-based
principle, evidence-rating relationship, objectivity, and harmony between teams (Form A). In the section on
the Consistency Study Process, there are open-ended questions in the draft report that informs about positive
and negative opinions. The Post Consistency Study Form, on the other hand, includes 8 items in which the
criteria specified at the beginning are re-evaluated after the desired corrections are made (Form B).

Since Form A and Form B in TUK Evaluation reports consist of identical items, the total scores for both forms
were considered. The consistency study process in the TUK Evaluation form was explained with the content
analysis method based on qualitative data. With content analysis, codes were determined based on the
opinions determined by team leaders and teams, and themes were determined on the determined codes. The
distribution showing how the scores given by the teams and team leaders regarding the relevant programs
changed before and after the consistency is shown in Graph 2.
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Graph 2. Total Points Given by the Team and Team Leaders Before and After the Consistency Study

Evaluation of Evaluation Teams Cross-Assessment Forms

Cross-evaluations are made by the evaluation teams that participate in the accreditation process of the
education programs of the units within the Faculties of Education within different universities by EPDAD. In
this context, the Team President, Team Co-Chair, Evaluator and Co-Assessors who constitute the evaluation
team members are cross formed by EPDAD.

1. Program Evaluator Evaluations Form (D1 Form),

2. Team Leader Evaluations Form (D2 Form)

3. The evaluations made with the Evaluation Form of the Evaluation Team Members (Form D3) were examined
and the results were reported.

Among those who participated in the accreditation studies within the scope of EPDAD, 100 evaluations
were made as Team Head, 11 as Team Co-Chair, 299 as Evaluator and 9 as Co-Assessors, and a total of 437
evaluations were made (Graph 3). Within the scope of EPDAD accreditation studies, a total of 79 instructors
actively evaluated the Faculties of Education accreditation process.
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Graph 3. Distribution of Evaluators who Took Part in the Total Evaluations

When the Program Evaluator Evaluation Forms (D1) are examined within the scope of EPDAD Accreditation
studies, the meeting of all evaluators with the option of “Totally Agree” can be considered as a reflection of
the consistency among the evaluators and the professionalism of the evaluators in the evaluation process.
When the distribution of team head evaluations (D2) to universities is examined, it is observed that most
of them are at Mugla Sitki Kogman University (f: 23), and the least at Yeditepe University (f: 1). Considering
the number of programs in Turkey, although this rate is considered low, when the establishment process of
EPDAD is examined, it can be said that the accreditation studies carried out in the past period are an important
performance indicator. Evaluation Forms for Evaluation Team Members (D3) within the scope of EPDAD
Accreditation studies were prepared by considering the information received from a total of 15 universities
during the visits. Differences between evaluator evaluations according to universities vary in relation to the
number of accredited programs and evaluators (Graph 4). This situation can also be considered as a reflection
of the readiness for accreditation of education faculties programs in the universities visited.
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Graph 4. Universities Evaluated for Accreditation

Visit Quality Assurance

In order to evaluate the Education Faculties Visits of EPDAD in terms of quality assurance, visit quality
assurance was evaluated by using the information and documents requested from EPDAD, as well as the
official documents on the EPDAD website. This review, in which the visits, which are an indicator in the quality
assurance system of the program accreditations of the Education Faculties, are evaluated, is important for the

improvement of the future accreditation processes.

In accreditation processes, one of the most important stages of determining whether the academic and field-
specific standards are met by the programs is the field visits to the relevant faculty program. The visits to
be made, the preparations before these visits, the visit process, and the things to be done after the visit are

summarized under the headings.

1.

2. The Process of Forming the Visiting Team: Visiting teams of evaluators play a key role in the accreditation
process. EPDAD bases its accreditation studies on evidence gathered from the work of visiting teams of
evaluators. For this reason, it is vital that qualified visiting teams are formed and that the teams conduct in-

3. Applications During Visiting: The visit program to be implemented during the visit, the division of duties and
responsibilities of the team members, the evaluation and accreditation application principles to be followed
during the examination of the programs, the evaluation criteria, the meetings of the team members during

90

Pre-Visit Practices: The process starts at least 5 months before the visit, when the faculty establishes the
Faculty Accreditation Coordination Unit to make the preparations for the accreditation application and
to coordinate the subsequent process. They apply to EPDAD with a letter stating the programs they have
determined to be accredited. This process, which continues until two weeks before the visit, moves to the

next stage with the preliminary visit of the team leader or a team member.

depth examinations according to the criteria for the studies to reach a high level of quality.

the visit, their confidentiality and activities are clearly stated on the EPDAD page.
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4. Filling the Visit Report: Information and important details about writing the post-visit visit report are in
Chapter 6 of the Accreditation Handbook. The report is prepared under the responsibility of the entire team.
On the last day of the visit, a meeting is held with the whole team. Team members agree on findings, rating,
and conclusions. These findings, ratings and results are included in the report.

Evaluation and Thematic Analysis of Teacher Education Programs in Turkey

During the program evaluation processes, the reports prepared based on the external evaluations carried out
by the visiting teams were examined and a content analysis was carried out. The 56 accredited programs have
been evaluated separately based on

« Teaching: planning, implementation, and evaluation
+ Instructors

« Students, faculty-school cooperation

- Facilities, library, and equipment

+ Management

+ Quality assurance standards

according to their qualifications, their strengths have been given in this context and the aspects of the programs
that are open to improvement have been revealed (Table 1).

Table 1. Strengths and Areas for Improvement of the Programs Accredited in the 2019-2020 Term in terms of
“Teaching: Planning, Implementation and Evaluation” Standard

In Terms of Initial Standards

Strengths Areas for Improvement

+ Undergraduate programs are largely in harmony with
the ministry of national education teacher qualifications,
Turkey higher education qualifications framework and
field qualifications.

The harmony between the achievements, content,
learning-teaching approaches and measurement-
evaluation methods and techniques in the curriculum
should be increased.

«  Curriculums should be improved in order to make the
teacher education process more effective.

In Terms of Pro

cess Standards

Strengths

Areas for Improvement

+ Students are provided with classroom management
skills with the opportunity to teach in real environments
through practice schools and micro-teaching practices.

« The level of conformity between the prescribed
curriculum and practices is generally high.

« Lessons and classes are stimulating to students in
general; Thereisa certain degree of student participation
and use of audio-visual materials.

« The feedback given to teacher candidates should be
made more constructive, timely and detailed and play a
role in improving student performance.

+ The diversity in teaching methods should be increased.

In Terms of Product Standards

Strengths

Areas for Improvement

+ Atthe end of the program, teacher candidates generally
gain the necessary personal and professional values and
the competencies to know the student.

- Existing deficiencies should be identified and eliminated
in order to train prospective teachers to reach the level
of knowledge envisaged for new graduates.
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Innovations and Recommendations for Future

Innovations Made in EPDAD Studies

Adapting to the distance education process, the association carried out field visits in the form of online field
visits during the pandemic process.

The cloud system was commissioned and a system that allows synchronized file storage and sharing was
established.

With this system, documents and documents can be accessed from anywhere and synchronized between
computers, mobile phones, and tablets.

In order for the EPDAD commissions to hold healthier meetings and seminars during the pandemic process,
online meetings were held via a communication platform and the meetings were recorded.

Recommendations for EPDAD Studies

Rapidly starting the improvements suggested in the feedback report given as a result of the Higher
Education Quality Board (YOKAK) evaluation and continuing the promotional activities of the association
within this period,

More evaluator training to increase the number of evaluators,

Presenting the EPDAD bulletin published on the website with more comprehensive information to inform
the stakeholders about the activities of EPDAD,

Increasing the number of information meetings regarding the accreditation process to provide more
information to the programs within the university,

It is recommended to prepare strategy plans that will cover the five-year period for the improvement of
EPDAD’s quality assurance systems and to monitor the performance indicators of the institution on a yearly
basis through the criteria to be determined.

Recommendations for Technology Integration

It is an important advantage to have a web page, which is constantly renewed and where the needed
information is shared with the public, and this page is further developed, even bringing it to a level that can
provide live support by adapting to today’s technology,

Closely following the changes and developmentsin digital technology, as it is expected that online meetings,
seminars, and virtual visits will continue in the coming years,

Application of questionnaires and forms in digital environment in the process of collecting the data needed
for internal evaluations,

It is recommended to develop a web interface that will enable the performance indicators for the quality
assurance strategy criteria to be determined systematically and in accordance with the internal quality
assurance system of the institution.
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EPDAD KALITE GUVENCESI VE SUREKLIi GELIiSiM
2020 YILI KOMiSYON RAPORU

Prof. Dr. Hamide ERTEPINAR
EPDAD Kalite Guivencesi Komisyonu Bagkani

Giris

Yiksekogretimde akreditasyon, egitim-6gretimin niteliginin arttinlmasi, sistematik olarak bu niteligin
gelistirilmesi ve slrdirdlebilir olmasini saglamaktadir. Akreditasyon ile egitim ve 6gretimin niteligi glivence
altina alinir ve yiiksekogretimden faydalanan kesimlere egitim-6gretimin niteliginin belirli standartlara dayal
olarak yirituldiginin giivencesi verilir. Bu nedenle, 6zellikle yiiksekdgretim kurumlarinin ve programlarinin
sayisinin yiksek oldugu ulkelerde akreditasyon 6nemli bir gostergedir.

Egitim fakilteleri programlari, Egitim Fakilteleri Programlarini Degerlendirme ve Akreditasyon Dernegi
(EPDAD) tarafindan akredite edilmektedir. EPDAD, i¢ kalite glivencesi sisteminin olusturulmasi ve buna uygun
olarak streclerin ve alt stireclerin, kaynaklarin, belgelendirmenin ve planlamanin koordine edilmesine yénelik
olarak EPDAD Kalite Guivencesi ve Surekli Gelisim Komisyonunu olusturmustur. Komisyonun amaci, EPDAD'In ig
ve dis kalite standartlari ile uyumlu kalite ve performans siireglerini tam olarak yerine getirdigine dair glivence
saglayabilmektir. Bu amacla 6ncelikle yapilanlari kontrol etmek, yapilacak olanlar icin rota belirlemek amaciyla
EPDAD Kalite Glvencesi ve Siirekli Gelisim 2020 Yili Komisyon Raporu hazirlanmistir. Rapor, 6 bolim ve ilgili
grafiklerden olusmaktadir. Boliim 1'de EPDAD kalite politikasi ve kalite politika ilkeleri; Bolim 2'de performans
Olcutleri; Bolim 3'te yapilan akreditasyon calismalarinin tutarlilik analizi; B6lim 4'te egitim programlarinin
akreditasyonu calismalari siirecine katilan degerlendirme ekipleri tarafindan yapilan ¢apraz degerlendirmeler,
Bolim 5'te ziyaret kalite glivencesinin saglanmasina yonelik veriler ve Bolim 6'da gelecege yonelik dneriler
verilmektedir.

EPDAD Kalite Politikasinda Temel ilkeler

EPDAD kalite politikasi, EPDAD'In sundugu hizmetlerin kalitesini en {st seviyede tutmaya ve surekliligini
saglamaya yonelik kalite politika ilkelerini kapsamaktadir. Bu ilkeler, glivence verme, hizmet odakhlik, stirekli
ogrenme, deder yaratma, is birlikleri gelistirme, etik davranis ile seffaflik ve hesap verebilme ilkeleri baslklar
altinda agiklanmaktadir.

Glivence vermeilkesine gore, Tiirkiye'de verilen 6gretmen egitiminin niteligi ile ilgili tim paydaslara ve topluma
glvence vermek temel amactir. Hizmet odaklilik ilkesine gére, EPDAD calisanlari ve goniillilerinin ortak ¢abasi,
kaynaklarin etkin kullanimini saglayarak surekli iyilestirmeyi amaclayan bir kalite yonetim sistemi anlayisi ile
calisip hizmet verdigi tim kurumlarla glivenli bir calisma ortami olusturur. Saygi ve giivene dayali iliski kurar ve
strdirdr. Stirekli 6grenme ilkesine goére, EPDAD, tiim hizmet stireclerinde siirekli 6grenme ve surekliiyilestirme
yaklagimint ilke edinmistir. Bunu saglamak icin i¢ ve dis geribildirim ve denetim suireclerini ise kosarak stirekli
iyilesme ve gelisim saglar. Deger yaratma ilkesine gore, EPDAD, toplam kalite politikasini temel alarak ekip
ruhu icerisinde kurumlara ve paydaslara hizmet sunarken memnuniyeti en (st diizeyde tutar. is birlikleri
gelistirme ilkesine gore, sunulan degerin en st diizeye ulasabilmesi, performansi gelistirecek yaklasimlarin
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belirlenmesi ve basarinin artirilmasi icin is birliklerinin gelistirilmesi cok dnemlidir. Bu nedenle EPDAD, ulusal
ve uluslararasi kuruluslarla is birligi firsatlari arar ve gelistirir. Etik davranis ilkesine gore, EPDAD calisanlari ve
gondalldleri, verdigi hizmetleri etik kurallar cercevesinde tarafsizlik, bagimsizlik, diristlik, gizlilik ve gtivenirlik
ilkelerini esas alarak strdirmektedir. Aciklik ve hesap verebilme ilkesine gore, EPDAD program degerlendirme
ve akreditasyon faaliyetleri basta olmak lzere, tiim faaliyetleri hakkinda paydaslarini ve kamuyu bilgilendirme
ve hesap verme sorumlulugunu tasir.

Raporda, her bir temel ilkenin gerceklestigine dair faaliyetler ve kanitlar sunulmaktadir. Ornegin, hizmet
odakhlik ilkesine iliskin faaliyetler ve kanitlar;

« Kalite komisyonu kurulmasi

+ Dernegin kurum ici periyodik egitim uygulamalari

« Dernegin kurum disi egitim uygulamalar

« Sosyal medya, yazili ve gorsel basin araciligiyla EPDAD ve faaliyetlerinin kamuoyuna duyurulmasi

- EPDAD tarafindan gerceklestirilen Uluslararasi Ogretmen Egitimi ve Akreditasyon Kongresi (ITEAC)

olarak siralanmaktadir. Bunlara kanit olarak veriler raporda verilmektedir. Ornegin son maddede ifade edilen
ITEAC kongresine iliskin olarak asagidaki grafikte verilen veriler kanit olarak gosterilmektedir:
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ITEAC 2019
ITEAC 2018
ITEAC 2017

Oturum Saysi  Bildiri Sayisa Katahme: Sayisa
Grafik 1. Yillara gére Uluslararasi Ogretmen Egitimi ve Akreditasyon Kongresi (ITEAC) Oturum, Bildiri, Katiimci Sayilari

Grafikte 1'de gorildiigu Gzere, Uluslararasi Ogretmen Egitimi ve Akreditasyon Kongresi'nde 2017 yilinda
diizenlenen oturum sayisi 6 ve 2018 yilinda 5 iken, 2019 yilinda s6z konusu kongrede gerceklestirilen oturum
sayisl, bir dnceki yilin 9 katina eriserek, toplam 45 adet oturum gerceklestirilmistir. Bu verilere gore, EPDAD
tarafindan diizenlenen Uluslararasi Ogretmen Egitimi ve Akreditasyon Kongresi'ne, katilimcilar tarafindan, her
gecen yil daha fazla ilgi gosterildigi soylenebilmektedir.

Diger temel ilkelere iliskin faaliyet ve kanitlara rapordan erisilebilir.
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EPDAD Performans Olciitleri

Yuksekogretim Kalite Kurulu (YKK) tarafindan 2019 yilinda “Dis Degerlendirme ve Akreditasyon Kuruluslarinin
Yetkilendirilmesi, Taninmasi ve izlenmesine”iliskin yayinlanan kilavuzda yer alan izleme sistemlerinin bilesenleri
kapsaminda yer alan performans olciitleri EPDAD tarafindan hazirlanmaktadir. Bu kapsamda EPDAD yillik
faaliyet raporunu hazirlarken performans olcitleri ile ilgili bilgileri vermesi gerekmektedir.

Performans Olciitlerinde su degerlere yer verilir:

1. Akreditasyon Orani: Bu deger hesaplanirken Akredite program sayisi / Toplam aktif program sayisi dikkate
alinir. Bu kapsamda eger EPDAD birden fazla program akreditasyon ile ilgili hizmet veriyorsa her bir program
icin akreditasyon orani hesaplanmasi gerekmektedir.

2. Akreditasyon Surecinin Ortalama Tamamlanma Siiresi: Bu deger hesaplanirken Toplam akreditasyon suresi
/ Toplam akreditasyon hizmeti sunulan program sayisi dikkate alinarak islem yapilir. Akreditasyon strecinin
ortalama tamamlanma siiresi hesaplanirken akreditasyon basvuru tarihi ile karar tarihi arasindaki stre giin
olarak hesaplanmaktadir.

3. Ortalama Degerlendirici Sayisi: Bu deder hesaplanirken Toplam Degerlendirici sayisi / Toplam aktif program
sayisi dikkate alinarak hesap yapilr.

4, Bilgilendirme Toplantisi Sayisi: EPDAD tarafindan organize edilen Bilgilendirme Toplanti Sayisidir.

5. Degerlendirici Egitimi Sayisi: EPDAD tarafindan organize edilen Degerlendirici Egitim Sayisidir.

Toplam akreditasyon siiresi 2019 210 giin

2020 210 giin

2019-2020 78

Toplam degerlendirici
says|

2019

2020

Sekil 1. EPDAD Performans Olciitleri (2020 yili verileri Kasim ayina kadar)

Sekil 1'de, yukarida verilen performans 6lcitleri dogrultusunda EPDAD tarafindan gerceklestirilen faaliyetlerin
degerlendirilmesi sonucu ulasilan sayisal verilere yer verilmektedir. Buna gore EPDAD’a akreditasyon icin yapilan
basvuru ile akreditasyon kararinin bildirilmesi arasinda gecen toplam akreditasyon stiresi azami 210 gtinddir.
Toplam akredite olan program sayisi 78%e ulasmistir. Degerlendirme siirecinde gorev alan degerlendiricilerin
sayisinda da 2019-2020 yilinda 6nceki yillara gore artis oldugu gorilmektedir. Bunlara ek olarak, 2019 yilinda 1
bilgilendirme toplantisi ve 1 degerlendirici egitimi, 2020 yilinda, Kasim ay1 sonuna kadar toplam 4 bilgilendirme
toplantisi ve 6 degerlendirici egitimi yapilmistir.
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Tutarlhilik Analizi

Ogretmenlik egitiminin kalitesinin yiikseltiimesi EPDAD akreditasyon siirecinin énemli amaclarindan biridir.
Programlarin akreditasyon degerlendirmesi sonuclarinin birbirleriyle tutarli olmalar yapilan degerlendirmelerin
kalitesini yansitan énemli gostergelerden biridir. Bu kapsamda EPDAD biinyesinde Tutarliik Kontrol Komisyonu
(TUK) kurulmustur. TUK" un kullandigi degerlendirme formlari yapilan degerlendirmelerin niteligi hakkinda karar
vericilere 6nemli ipuclari verebilir. Komisyon Uyeleri Ogretmenlik Egitim Programlan Akreditasyon Kuruluna (EFAK)
gelmeden 6nce bu formlar doldurarak tutarlilik kontrollerini gerceklestirirler. EFAK buna gére nihai karari verir.

TUK’ da programin standart alan kosullarina uyup uymadigina ekip baskanlari ve degerlendirme siirecine
aktif bir bicimde katilan ekipler karar vermektedir. Raporda toplam 11 ekip baskanina bagh 24 ekibin TUK
degerlendirme formlarindan elde edilen verilerin incelenmesi yer almaktadir.

TUK Degerlendirme formu 3 bolimden ulagmaktadir:

1. Tutarhlik Calismasi Oncesi (Form A)
2, Tutarhlik Calisma Sireci
3. Tutarlilik Calismasi Sonrasi (Form B)

Birinci bélimde ekip ve ekip baskanlari tarafindan ilgili Gniversiteye ait programlarin belirlenmis standart alan
kosullarini saglayip saglamadigi taslak raporlar tizerinden degerlendirilir. Bu kisimda taslak rapora iliskin basta
standart alan ve alt alanlara uygunluk, kanita dayalilik ilkesi, kanit-dereceleme iliskisi, objektiflik, ekipler arasi
uyum gibi kriterlerin bulundugu 5'li Likert tipinde bir dereceleme 6lcedi yer almaktadir (Form A). Tutarlilik
Cahismasi Sireci'ne iliskin bolimde ise taslak raporda olumlu ve olumsuz goruslere iliskin bilgilendirmelerin
yapildigi agik uglu sorular yer almaktadir. Tutarlilik Calismasi Sonrasi Formu ise istenilen diizeltmeler yapildiktan
sonra basta belirtilen kriterlerin tekrar degerlendirildigi 8 maddeyi icermektedir (Form B).

TUK Degerlendirme raporlarinda yer alan Form A ve Form B 6zdes maddelerden olustugu icin her iki forma
iliskin toplam puanlar dikkate alinmistir. TUK Degerlendirme formunda yer alan tutarhlik ¢alisma sireci ise
nitel verilere dayali icerik analizi ydntemi ile aciklanmistir. icerik analizi ile ekip baskanlari ve ekipler tarafindan
belirlenen gériisler lizerinden kodlar, belirlenen kodlar (izerinde ise temalar belirlenmistir. ilgili programlara
iliskin ekip ve ekip baskanlarinin vermis olduklari puanlarin tutarlilik 6ncesi ve sonrasinda nasil degistigini
gosteren dagilim Grafik 2'de gosterilmektedir.
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Grafik 2. Tutarhlik Calismasi Oncesi ve Sonrasina iliskin Ekip ve Ekip Baskanlarinin Vermis Oldugu Toplam Puanlar
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Degerlendirme Takimlari Capraz Degerlendirme Formlarinin Degerlendirilmesi

EPDAD tarafindan farkli Gniversiteler biinyesinde bulunan EgJitim Fakilteleri kapsamindaki birimlerin
egitim programlarinin akreditasyonu calismalar sirecine katilan degerlendirme ekipleri tarafindan capraz
degerlendirmeler yapilmaktadir. Bu baglamda degerlendirme ekibi tyelerini olusturan Ekip Baskani, Ekip
Es Baskani, Degerlendirici ve Es Degerlendiricilerin ¢apraz bicimde EPDAD tarafindan olusturulan “Program
Degerlendirici Degerlendirmeleri Formu” (D1 Formu), “Ekip Baskani Degerlendirmeleri Formu” (D2 Formu)
ve “Degerlendirme Ekip Uyelerini Degerlendirme Formu” (D3 Formu) araciligi ile yapilan degerlendirmeler
incelenmis ve sonuglari rapor haline getirilmistir.

EPDAD kapsaminda akreditasyon calismalarina katilanlardan Ekip Baskani gorevinde 100, Ekip Es Baskani
gorevinde 11, Degerlendirici gorevinde 299 ve Es Degerlendirici gérevinde 9 degerlendirme gergeklestirilmis
olup toplam 437 degerlendirme yapilmistir (Grafik 3). EPDAD akreditasyon ¢alismalari kapsaminda toplam 79
ogretim elemani Egitim Fakiilteleri akreditasyon sirecinde aktif olarak degerlendirme yapmistir.

Degerlendiricilerin Gorevleri

9 18
100
® Tanmimsiz
= Ekip Baskam

= Ekip Es Baskam
Degerlendirici
m Es Degerlendirici

1

299

Toplam 437 degerlendirme yapilmistir

Grafik 3. Toplam Yapilan Degerlendirmelerde Gérev Alan Degerlendiricilerin Dagilimi

EPDAD Akreditasyon calismalari kapsaminda Program Dedgerlendirici Degerlendirme Formlar (D1)
incelendiginde dederlendiricilerin  tamamimin  “Tamamen  Katilyorum” secenedinde bulusmalari
degerlendiriciler arasinda tutarlihgin ve degerlendiricilerin degerlendirme siirecindeki profesyonelliklerinin bir
yansimasi olarak diistinllebilir. Ekip baskani degerlendirmelerinin (D2) tniversitelere dagilimi incelendiginde
en fazla Mugla Sitki Kocman Universitesi'nde (f:23), en az ise Yeditepe Universitesi'nde (f:1) gerceklestirilmistir.
Turkiye'deki program sayilar dikkate alindiginda bu oran her ne kadar disuk olarak degerlendirilse de
EPDAD'In kurulus sireci incelendiginde gegen siireg icerisinde yapilan akreditasyon calismalarinin énemli
bir performans gostergesi oldugu sdylenebilir. EPDAD Akreditasyon calismalari kapsaminda Degerlendirme
Ekip Uyelerini Degerlendirme Formlari (D3) gerceklestirilen ziyaretler sirasinda toplam 15 {iniversiteden gelen
bilgiler dikkate alinarak yapilmistir. Universitelere gére degerlendirici degerlendirmeleri arasindaki farkliliklar
akredite olan program ve degerlendirici sayisiyla baglantili olarak degisim gdstermektedir (Grafik 4). Bu
durum ayni zamanda ziyaret edilen Universitelerdeki egitim fakiltesi programlarinin akreditasyon igin hazir
bulunusluk durumlarinin yansimasi olarak da diistinilebilir.
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Grafik 4. Akreditasyon icin Degerlendirme Yapilan Universiteler

Ziyaret Kalite Giivencesi

EPDAD’In Egitim Fakdlteleri Ziyaretlerinin kalite glivencesi agisindan degerlendirilmesi amaci ile EPDAD web
sayfasinda yer alan resmi belgelerin yani sira, EPDAD'tan istenen bilgi ve belgeler kullanilarak ziyaret kalite
glivencesi degerlendirilmistir. Egitim Fakultelerinin program akreditasyonlarinin kalite glivence sisteminde bir
gOsterge olan ziyaretlerin degerlendirildigi bu inceleme gelecekteki akreditasyon stireclerinin iyilestirilmesi
acisindan énemlidir.

Akreditasyon sureclerinde, akademik ve alana 6zgu standartlarin programlar tarafindan karsilanip
karsilanmadigini belirlemenin en énemli asamalarindan birisi de ilgili fakilte programina yapilacak saha
ziyaretleridir. Yapilacak ziyaretler, bu ziyaretler dncesi hazirliklar, ziyaret siireci ve ziyaret sonrasi yapilmasi
gerekenlerin 6nceden planlanmasi ve plana uygun olarak uygulanmasi siirecinde yasananlar bagsliklar altinda
Ozetlenmistir (Sekil 2).

1. Ziyaret Oncesi Uygulamalar: Siirec ziyaretten en az 5 ay dnce fakiiltenin, akreditasyon basvurusu hazirliklarini
yapmak ve sonrasindaki stireci koordine etmek lizere Fakiilte Akreditasyon Koordinasyon Birimini kurmasi
ile baslar. Akredite olmak Uzere belirledikleri programlari belirten bir yazi ile EPDAD’a basvurur. Ziyaretten
iki hafta 6nceye kadar devam eden bu siireg ekip baskani veya bir ekip lyesinin 6n ziyareti ile bir sonraki
asamaya gecer.

2. Ziyaret Ekibinin Olusturulma Sireci: Degerlendiricilerden olusan ziyaret ekipleri akreditasyon surecinde
anahtar rol Ustlenir. EPDAD, akreditasyon calismalarini, degerlendiricilerden olusan ziyaret ekiplerinin
calismalarindan toplanan kanitlara dayandirmaktadir. Bu nedenle yapilan calismalarin Gst diizeyde
bir kaliteye ulasabilmesi icin nitelikli ziyaret ekiplerinin olusturulmasi ve ekiplerin de olcltlere gore
derinlemesine incelemeler yapmasi hayati onem tagimaktadir.
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3. Ziyaret Sirasi Uygulamalar: Ziyaret sirasinda uygulanmak (izere ziyaret programi, ekip Uyelerinin gorev
bolimu ve sorumluluklari, programlarin incelenmesi esnasinda uyulacak degerlendirme ve akreditasyon
uygulama esaslari, degerlendirme olcitleri, ziyaret sirasinda ekip Uyelerinin toplantilar, gizlilikleri ve
faaliyetleri EPDAD sayfasinda acikga belirtilmistir.

4. Ziyaret Raporu Doldurulmasi: Ziyaret sonrasi ziyaret raporunun yazilmasina iliskin bilgi ve 6nemli detaylar
Akreditasyon El Kitabi Bolim 6'da yer almaktadir. Rapor, tim ekibin sorumlulugunda hazirlanir. Ziyaretin
son glintinde tim ekibin yer aldigi bir toplanti yapilir. Ekip Gyeleri bulgular, derecelendirme ve sonuglar
lizerinde anlasmaya varir. S6z konusu bulgular, derecelendirme ve sonuglar raporda yer alir.

Ziyaretten

2 Hafta Once

Ekip
bagkani
veya bir
ekip uyesi
on ziyaret
yapar.

Ziyaretten
1 Ay Once

Fakiilte,
incelenecek
programin
veya
programlarin
oz
degerlendirme
raporunu
EPDAD", ekip
bagkani da
raporu ekip
liyelerine
ulastinir.

Ziyaretten
2 Ay Once

ekibe ziyaret
sirasinda
saglanacak
destek ve on
ziyaret teyit
edilir.

Fakiilte
akreditasyon
koordinatori,
idari konulari
iceren bir yaz
gonderir.

Ekip bagkaninin

Ekip bagkani
ekibin
ziyarete
katihmlarini
teyit eder ve
ekibe
gorevier
verir.

Ziyaretten
4 Ay Once

EPDAD eylem
plani ve takvimi
Fakiilte ile
paylasir.

Fakiilte, 6z
degerlendirme
raporunun
yazimina ve
istenen
belgelerin
hazirlanmasina
baslar.

EPDAD- EFAK
ekip baskani ve
Gyelerini secer.
Ekip baskani
fakiilteye bir 6n
ziyaret planlar.

Sekil 2. EPDAD Akreditasyon Ziyaret Siirecinin Asamalari

Tiirkiye'de Ogretmen Egitimi

Ziyaretten
5 Ay Once

Fakiilte
Akreditasyon

Koordinasyon
Birimi kurulur.

*  Akredite
olmasi
planlanan
program igin
EPDADa
basvuru yapilir.

Programlarini Degerlendirme ve Tematik Analiz

Program degerlendirme sireclerinde ziyaret ekipleri tarafindan gerceklestirilen dis degerlendirmelere
dayanarak hazirlanan raporlar incelenmis ve icerik analizi yapilmistir. Akredite edilen 56 program;

Ogretim: planlama, uygulama ve degerlendirme

Ogretim elemanlar
Ogrenciler, fakiilte-okul is birligi
Tesisler, kiitiiphane ve donanim

Yonetim

Kalite glivencesi standartlari

baglamindaki yeterlilik durumlarina gore ayri ayri degerlendirilmis, bu baglamda glicli yonleri verilmis ve
programlarin gelistirmeye acik yonleri ortaya koyulmustur (Tablo 1).
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Tablo 1.2019-2020 Déneminde Akredite Edilen Programlarin “Ogretim: Planlama, Uygulama ve Degderlendirme”
Standardi Acisindan Giiglii ve Gelistirmeye Acik Yonleri

Baslangic Standartlan Yiéniinden

Giiclii Yonler

Gelistirmeye Acik Yonler

e Lisans programlar1 biyik &lgide MEB Ogretmen
Yeterliklers, Tiirkive Yilksekdgretim Yeterlikler
Cergevesi ve Alan Yeterlikler: ile uyum igindedir.

* Ders dgretim programlarinda ver alan kazamimlar,
wgerik, Ggretme-dgrenme vaklasimlan ve &lgme
degerlendirme yontem ve teknikler: arasindaki uyum
arttirilmalidar.

e Ders Ogretim programlani, Ggretmen egitim siirecini
daha etkili kilmak admna geligtirilmelidir.

Siire¢ Standartlar Yiniinden

Giiclii Yonler

Gelistirmeye Acik Yonler

e Ogrencilere, uygulama okullani ve mikro-dgretim
uygulamalan voluyla gercek ortamlarda &gretme
olanag ile simf yinetimi
kazandirilmaktadir.

becerleni

e Ongoriilen ders Ggretim programlan ile uygulamalar
arasindaki uygunluk diizeyi genel olarak yiksektir.

# Dersler ve siflar; genel olarak dgrenciler agisindan
uyaricidar, belirli Slgiide 83renct katilumi ve gdrsel-
isitsel malzeme- kullanimi bulunmaktadir

e Ogretmen adaylarma verilen geri bildirimler daha
vapici, zamaninda ve ayrintils hale getirilerek §grenca
performansini gelistirict bar rol oynamalidar.

o Ogretim yontemlerindeki gesitlilik arttirilmalidar.

Uriin Standartlar Yéniinden

Giiclii Yonler

Gelistirmeye Acik Yonler

® Programin sonunda Sgretmen adaylan genel olarak
gerekli kisisel ve mesleki degerler ile &grenciyi
tanima veterlikleri kazanmaktadar.

e Ogretmen adaylarmin yeni mezunlar icin éngériilen
bilgi diizeyine erismms sekilde yetismesi 1¢in var olan
eksiklikler belirlenerek giderilmelidir,

Oneriler
EPDAD Calismalarinda Yapilan Yenilikler

« Uzaktan egitim siirecine uyum saglayan dernek, pandemi siirecinde saha ziyaretlerini ¢evrimici saha
ziyaretleri seklinde gerceklestirmistir.

« Bulut sistemi devreye alinarak senkronize dosya depolama ve paylasimina imkan saglayan sistem
kurulmustur.

+ Busistem ile dokiimanlara ve belgelere daha sonraistenilen yerden ulasilmasini ve bilgisayar, mobil telefonu
ve tablet arasinda senkronize olmasi saglanmistir.

- EPDAD komisyonlarin pandemi siirecinde daha saglkl toplanti ve seminer yapabilmeleri amaciyla bir
iletisim platformu tzerinden cevrimici toplantilar yapilarak yapilan toplantilar kayit altina alinmistir.

EPDAD Calismalarina Yénelik Oneriler

- Yiksekogretim Kalite Kurulu (YOKAK) degerlendirmesi sonucunda verilen geri bildirim raporunda énerilen
iyilestirmelere hizla baslanmasi ve bu sire icinde dernegin tanitim faaliyetlerine devam edilmesi,
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« Degerlendirici sayilarinin artisi icin daha fazla sayida degerlendirici egitimi yapilmasi,

- EPDAD'In faaliyetleri hakkinda paydaslar bilgilendirmek amaciyla internet sayfasi tizerinden yayimlanan
EPDAD bilteninin daha kapsamli bilgilerle sunulmasi,

« Akreditasyon sureci Universite blinyesinde bulunan programlara daha fazla bilgi vermesi icin stirece iliskin
bilgilendirme toplantilarinin sayisinin artirilmasi,

- EPDAD'In kalite guivence sistemlerinin iyilestiriimesine yonelik bes yillik stireci kapsayacak strateji planlarinin
hazirlanmasi ve belirlenecek 6lcitler yoluyla kurum performans gdstergelerinin yillar bazinda izlenmesi
Onerilmektedir.

Teknoloji Entegrasyonuna Yénelik Oneriler

« Sirekli yenilenen ve ihtiyag duyulan bilgilerin kamuoyu ile paylasildigi bir internet sayfasina sahip olunmasi
onemli bir avantaj olup, bu sayfanin daha da gelistiriimesi, hatta giinimiiz teknolojisiyle uyum saglayarak
canli destek verebilecek seviyeye getirilmesi,

- llerleyen yillarda da cevrimici toplanti, seminer ve sanal ziyaretlerin siirecegi tahmin edileceginden dijital
teknolojideki degisim ve gelismelerin yakindan takip edilmesi,

- i¢c degerlendirmelerin yapilmasi icin ihtiya¢ duyulan verilerin toplanmasi siirecinde anket ve formlarin dijital
ortamda uygulanmasi,

- Belirlenecek kalite glivence strateji olcltlere yonelik performans gostergelerinin sistematik bir sekilde
ve kurumun i¢ kalite glvencesi sistemi ile uyumlu olarak izlenmesini saglayacak bir web ara yiiziiniin
gelistirilmesi 6nerilmektedir.
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HACETTEPE UNIVERSITY
FACULTY OF EDUCATION
ACCREDITATION EXPERIENCES

Prof. Dr. Ayhan YILMAZ

Faculty of Education Dean

The concepts of quality control, accountability, transparency and quality improvement are important within
the scope of accreditation studies in higher education, and as the faculty, we attach great importance to taking
important steps to raise the quality bar in education and to set a certain standard. We work hard as a team to
internalise the quality culture. Accreditation studies are a time-comsuming and demanding process, and the
whole team working together with great motivation and diligence contributes to the accreditation process.

Based on this, out of the programs offered by the faculty, a total of seven programs were accredited by EPDAD
(Association for Evaluation and Accreditation of Teacher Education Programs); “Guidance and Psychological
Counselling (GPC) and Early Childhood Education (ECE) were accredited in 2019, Chemistry Education,
Computer Education and Instructional Education, Science Education, Mathematics Education and Classroom
Education were accredited in 2021. It has been registered with the certificate that the training provided is on
the national and universal level and quality. | would like to offer thanks to all our academic and administrative
staff and students who contributed to the accreditation process, a system that enables the reliability and
recognition of the programs.

Accreditation Process

Before starting the studies on the accreditation process, the EPDAD web page must be visited and all
documentation related to the accreditation process should be thoroughly examined and read.

» The Faculty Accreditation Coordination Unit was established to carry out accreditation studies.

» Applications have been made to EPDAD regarding programs.

o Works on writing a Self-Assessment Report (SAR) have begun. The preparation of the Self-Assessment
Report of the programs is a major phase in the accreditation process.

» Prepared Self-Evaluation Reports were sent to EPDAD by the Faculty Dean.

« While preparing the Self-Assessment Reports, evidence was prepared to show how well the programs
comply with the standards.

» The acceptance of the Self-Evaluation Reports was officially reported to Faculty Dean by EPDAD.

» Preparations were made for the Preliminary Visit.

» Efforts were made to provide administrative support to the visiting team.

« The Visiting Program was prepared by the Faculty Accreditation Coordinator.

o The visit took place.

Throughout the process, the role of the Faculty Accreditation Coordinator is crucial. All information regarding
the activities to be carried out before and during the visit must be prepared by the Faculty Accreditation
Coordinator and the information must be shared with the Dean of the Faculty, the faculty members of the
program/programs applying for accreditation and act together.
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Recommendations

Studies carried out in the triangle of standards, accreditation and quality are crucial to increase quality
and efficiency in teacher education. Standard, accreditation and quality are three important concepts that
complement each other and it should be ensured that the studies are planned and carried out accordingly.
In this process, managerial roles are significant and managers need to take responsibility. The dedication and
corporate belonging of both the institution and lecturers to their field and the motivation and the hard work of
everyone from the beginning to the end of the process will contribute to the accreditation studies. In addition,
it is of great importance that the managers of the institution tell and support the programs that have been
accredited and cherish this process as a ‘Faculty/Program Success Story’ in the meetings, and it will have a
positive impact on other programs that have not yet applied for accreditation.
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HACETTEPE UNIVERSITESI
EGIiTiM FAKULTESI
AKREDITASYON DENEYIMLERI

Prof. Dr. Ayhan YILMAZ
Egitim Fakltesi Dekani

Yiksekogretimde akreditasyon calismalari kapsaminda kalite kontroli, hesap verilebilirlik, seffaflik ve kalitede
iyilestirme kavramlarn 6nemli olup, egitimde kalite ¢itasinin yukseltilmesi ve belirli bir standart olusturmak
amaciyla 6nemli adimlar atilmasini Fakdlte olarak cok dnemsiyoruz. Kalite kilttrinin i¢sellestirilmesi icin ekip
olarak ¢ok calisiyoruz. Akreditasyon calismalari zaman alici ve emek gerektiren zorlu bir stireg olup tiim ekibin
birlikte blylk bir motivasyonla ve 6zenli olarak ¢alismasi akreditasyon siirecine katki saglamaktadir.

Bu noktadan hareketle Fakilte programlarindan toplam 7 program “Rehberlik ve Psikolojik Danismanlik
(RPD) ve Okul Oncesi Ogretmenligi (OKL) programlari 2019 yilinda, Kimya Ogretmenligi, Bilgisayar ve Ogretim
Teknolojileri ve Egitimi, Fen Bilgisi Ogretmenligi, Matematik Ogretmenligi ve Sinif Ogretmenligi Programlar”
ise 2021 yilinda Ogretmenlik Egitim Programlari Degerlendirme ve Akreditasyon Dernegdi(EPDAD) tarafindan
akredite edildi. Ulusal ve evrensel diizeyde ve nitelikte egitimler verildigi belgeile tescillenmis oldu. Programlarin
glvenirligini ve taninmasini saglayan bir sistem olan akreditasyon siirecinde emegi gegen tiim akademik, idari
personelimize ve 6grencilerimize tesekkurlerimi sunuyorum.

Akreditasyon Siireci

Akreditasyon sureci ile ilgili calismalara baslamadan 6nce EPDAD web sayfasi ziyaret edilmeli ve akreditasyon
sureci ile ilgili tim dokiimanlar ciddi bir sekilde incelenmeli ve okunmaldir.

« Akreditasyon calismalarini yiritmek tizere Fakulte Akreditasyon Koordinasyon Birimi kuruldu.

o Programlar icin EPDAD’a basvuruda bulunuldu.

« Ozdegerlendirme Rapor(ODR) yazimi icin calismalara baslandi. Programlarin Ozdegerlendirme Raporunu
hazirlamasi akreditasyon siirecinde en 6nemli bir asamadir.

« Hazirlanan Ozdegerlendirme Raporlari Fakiilte Dekani tarafindan EPDAD’a génderildi.

« Ozdegerlendirme Raporlari hazirlanirken programlarin standartlara ne derece uygun oldugunu gésteren
kanitlar hazirlandi.

« Ozdegerlendirme Raporlarinin kabulii EPDAD tarafindan resmi olarak Fakiilte Dekani'na bildirildi.

« On Ziyaretin yapilmasi icin hazirliklar yapildi.

» Ziyaret ekibine idari destek saglanmasi icin ¢alismalar yapild.

« Fakulte Akreditasyon Koordinatori tarafindan Ziyaret Programi Hazirland.

o Ziyaret gerceklesti.

Tum bu sirecte, Fakilte Akreditasyon Koordinatoriinin rolii son derece Onemlidir. Ziyaret ncesi ve
ziyaret sliresince yapilacak faaliyetler ile ilgili tim bilgilerin Faktlte Akreditasyon Koordinatéri tarafindan
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hazirlanmasi ve bilgilerin Fakiilte Dekani, akreditasyona miiracaat eden program/programlarin 6gretim tyeleri
ile paylasilmasi ve birlikte hareket edilmesi gerekmektedir.

Oneriler

Ogretmen egitiminde kalite ve verimliligi artirmak icin standartlar, akreditasyon ve kalite licgeninde
gerceklestirilen calismalar ¢cok 6nemlidir. Standart, akreditasyon ve kalite birbirini tamamlayan ¢ 6nemli
kavram olup calismalarin buna gore planlanmasi ve yuritilmesi saglanmalidir. Bu siirecte yonetici rolleri
cok dnemli olup ydneticilerin sorumluluk almalari gerekmektedir. Hem kurum ydneticisinin hem de 6gretim
elemanlarinin alanina adanmishigi ve kurumsal aidiyetlerinin yiiksek olmasi ve slrecin basindan sonuna kadar
herkesin motive olmasi ve calismasi akreditasyon calismalarina katki saglayacaktir. Ayrica akredite olan ve
bu sureci taglandiran programlarin basarisini kurum yoneticilerinin toplantilarda ‘Fakiilte/Program Basari
Oykiisii’ olarak anlatmasi ve desteklemesi son derece 6nemli olup akreditasyona miiracaat etmeyen diger
programlar Gzerinde de olumlu etki saglayacaktir.
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Cross-Border Quality Assurance in Pandemic Times:
Pros and Cons

Nataliia STUKALO'

Summary

This qualitative study is devoted to the investigation of advantages and disadvantages of cross-border quality
assurance under quarantine restrictions. Cross-border quality assurance creates new opportunities, promotes
internationalization of education, stimulates capacity-building of HEls and QA Agencies, enhances quality of
education in European Higher Education Area. There is evidence that cross-border become more and more
accessible and understandable, from one side, however the potential risks of misleading and misunderstanding
are raising. The practices associated with cross border quality assurance in Ukraine are shared and analysed.
The key suggestions for addressing potential risks and challenges lie in the plane of close communication
among quality assurance agencies and better understanding of the national regulations and culture of quality.

Key Words: Cross-Border Higher Education, Quality Assurance in Pandemic Times

Problem State and Purpose

Internationalization and globalization as the key trends of the humanity development at the turn of the third
millennium influence higher education a lot. Teachers and students mobility, obtaining university degrees from
foreign higher educational institutions (HEIs), joint study programmes development are growing considerably
every year and require close attention in terms of recognition, quality assurance (QA) and reliability. So, in
2005 UNESCO and OECD, grouping more then 190 countries, jointly developed “Guidelines on Quality
Provision in Cross-Border Higher Education” (OECD, 2005). These Guidelines encouraged all stakeholders (HEls,
governmental institutions, students and employers organizations) to take actions considering the principles
of mutual trust and respect, importance of international collaboration, ensuring linguistic and cultural
diversity, social responsibility. They also aimed to provide stakeholders with reliable information about foreign
HEIls and study opportunities, to make awarding of degrees and qualifications more clear, transparent and
understandable, to establish national systems of higher education quality assurance, to ensure students and
other stakeholders engaging into the process and to develop approach to cross-border education quality
assurance. “The Guidelines for Quality Provision in Cross-border Higher Education provide an international
framework to protect students and other stakeholders from low-quality provision and disreputable providers.”
(OECD, 2005).

The next important steps on cross-border quality assurance (CBQA) development were made in 2007 and in
2009 when the objectives for EQAR were set in the E4 Group Report to the London Conference of Ministers
on a European Register of Quality Assurance Agencies, endorsed by the London Ministerial Communiqué,
and the European Commission’s Report on Progress in Quality Assurance of Higher Education (EQAR, n/a). The
key objectives identified were to recognize EQAR-registered Agencies throughout the entire European Higher
Education Area (EHEA) and to ensure that HEIs can choose to be evaluated by any recognized QA agency

1 DSc, Professor, Vice-Head of the National Agency for Higher Education Quality Assurance (Ukraine), nstukalo@naqa.gov.ua
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that suits their needs. The Bucharest Communique (2012) and The Yerevan Communique (2015) elaborated
this issue and promoted recognition of cross-border external quality assurance activities, allowing HEIs to
take responsibility for assuring their own quality and to choose a suitable EQAR-registered QA agency for
the external quality assurance. In the Yerevan Communiqué (2015) ministers in charge of higher education in
the EHEA committed to allowing “higher education institutions to use a suitable EQAR registered agency for
their external quality assurance process, respecting the national arrangements for the decision making on QA
outcomes”.

Currently EQAR conducts a number of activities regarding cross-border quality assurance recognising,
monitoring, promoting as well as collecting relevant information on cross-border activitiesin EHEA. Forinstance,
in 2013-2014 EQAR carried out Recognising International Quality Assurance Activity in the EHEA (EQAR, 2014)
to share the existing practices among stakeholders. The relevant map of the countries allowing their HEIs to
choose appropriate EQAR-registered agency for mandatory accreditations was created and located at EQAR
web-site (EQAR, n/a).

2019 pandemic and quarantine restrictions brought some changes to the quality assurance process and distant
site-visits have been introduced and conducted by a number of EHEA QA Agencies (ENQA, 2020). From one
side, these changes have been followed by some advantages for HEIs, QA Agencies and the other stakeholders,
however some concerns have also raised.

Thus, the purpose of this study is to identify the key advantages and disadvantages of the cross-border quality
assurance during pandemic times and to develop some suggestions to address the concerns and potential
risks associated with accreditation abroad in times of emergency.

Methodology

This is qualitative methodology mainly based on the secondary data, at the same time some primary data
collected through observations and expert opinions are also considered.

Secondary data used include guidelines, reports and documents of the international organisations (UNESCO,
OECD, ENQA, EQAR) as well as materials and publications of the EHEA quality assurance agencies.

Primary data are collected through observations and experts opinions. The author was engaged as an observer
into some online cross-border accreditation expertise and this experience is taken into account in this
study. Expert opinions are collected during online and face-to-face discussions. The 16 experts involved are
experienced quality assurance adepts from 9 countries - members of European Higher Education Area (EHEA).
They are asked to provide their opinion on the experience of cross-border accreditations in their countries,
the risks associated with it before 2020 and due to pandemic restrictions as well as if any regulatory fuses are
required.

The close attention is paid to Ukrainian approach to cross-border accreditation and National Agency for Higher
Education Quality Assurance case is investigated in some details.

The collected secondary data are analysed through a critical reading, interpreting, comparing the findings,
identifying limitations. The steps of the primary data analysis include preparing memos and notes, reading the
notes on expert opinions, identifying the key patterns, coding different themes and organizing the data into
relevant categories. The obtained results are compared with expectations and research questions, interpreted
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and summarized. SWOT (strengths, weaknesses, opportunities and threats) analysis is conducted to identify
and contrast strengths and weaknesses of the cross-border accreditation in pandemic times as well as to
analyse the potential opportunities and risks appearing in this context.

Findings and Discussion

Cross-border higher education refers to “higher education that takes place in situations where the teacher,
student, programme, institution/provider or course materials cross national jurisdictional borders. Cross-
border higher education may include higher education by public/private and not-for-profit/for-profit providers.
It encompasses a wide range of modalities, in a continuum from face-to-face (taking various forms such as
students travelling abroad and campuses abroad) to distance learning (using a range of technologies and
including e-learning)”(OECD, 2005, p.9). Meanwhile, cross-border QA relates not only to cross-border education,
but also to internal national education if accreditation is conducted by foreign agencies. According to ENQA,
ESU, EUA, EURASHE, EQAR (2017) CBQA is “external QA activities of a QA agency carried out in a country other
than the one in which it is based or primarily operates” So, CBQA involves various quality assurance systems,
different legislative frameworks, international experts from diversified cultures and experience.

Considering experience and practices of countries all over the world there is evidence that cross-border
education is not only beneficial for stakeholders, but also may bring some concerns. lIEP (2007) research
compares cases of different countries from Africa, Asia and Latin America and confirms that the issues for
developing and emerging countries even more challenging then for developed ones. This is mainly because of
underdeveloped regulations and lack of experience. Fearnside and Chung (2017) compare cases of Macao and
Hong Kong and argue that foreign agency conducting CBQA should have clear rationale for their engagement
and ensure “they are “fit-for-purpose” in terms of the context of the employing jurisdiction and the expectations of
their HEIs and have a clear understanding of the relevant legal framework”and conclude that each national context
has own purpose for QA which is challenging for CBQA stakeholders. There are other studies investigating issues
associated with foreign accreditations of non-reliable HEls and low-quality study programmes. For instance,
Kinser and Lane (2013) consider QA as a“largely nationally based phenomenon” while CBQA deals with two or
more “quality assurance regimes” where definition of quality is debatable and differences in environment and
market forces, legislation, level of trust may influence CBQA procedures.

In our previous studies (Stukalo, 2020a; Stukalo, 2020b) we have discussed conceptual basis and theoretical
background for issues related to higher education quality assurance in pandemic situation and concluded
that practical experience in this research area is ahead of theory and the most studies and research papers on
this topic are dated second half of 2020 and later. ENQA, CHEA, CEENQA, INQAAHE collected and published
practical cases of quality assurance under quarantine restrictions and the QA agencies responses to pandemic
challenges. The studies published by the moment cover issues related to the remote site-visits and online
accreditations, their advantages and disadvantages, special requirements for remote accreditations at personal
and institutional level, maintaining public confidence in the quality of education, supporting students to
respond their urgent needs during pandemic times effectively. However there is lack of investigation of the
cross-border quality assurance in emergency situations and under quarantine restrictions as well as in-depth
analysis of practice and conceptualization of the particularities of the cross-border distant accreditations.

Cross-border quality assurance creates new opportunities and is advantageous in many different aspects -
starting from the education internationalisation, benchmarking to best foreign practices, improving teaching
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and learning quality and finishing with improving the quality of higher education in the European Higher
Education Area. Conducting CBQA during pandemic times brings some additional advantages such as
accreditation cost reduction (no need to pay for international experts’ travel) and its wider spreading and
availability. One of the experts mentioned “... Universities have raising interest in the distant accreditations from
foreign agencies as it became cheaper and they are conducted online. No need to pay for flights and hotels and no
need to receive the panel at the University as they conduct virtual site-visits".

There is evidence of some obvious benefits of distant cross-border accreditation, from the other side they
also brought some additional concerns. The most experts confirmed risk of potential accreditation of weak
study programmes and lack of experience and single methodology of the online international site-visits and
obtaining sufficient evidence.

The most EHEA QA agencies, ENQA members and affiliates ensure compliance with ESG-2015 forming the basis
for CBQA. From one side, their accreditation criteria are consistent and comparable across the EHEA national
educational systems. And it's important to note that ESG-2015 are flexible and applicable under different
circumstances including emergency situations and quarantine restrictions. Form the other side, each country
has additional specific requirements to ensure meeting national legislation. So, in addition to ESG-2015 study
programmes should meet national regulations which may differ from country to country. This issue can be
partly addressed by including at least one national expert into the international panel, but in some cases it’s
not enough to identify all potential problems.

International experts not knowing the national educational environment are exposed to additional risks of
being deceived by unscrupulous universities which could lead to potential accreditation of diploma mills. As an
example, “Recent NAQA experience includes cases when HEls fabricated degrees or presented falsified information
in their Self-Assessment Reports, for example, reporting facilities and buildings which didn’t exist and providing lists
of professors who didn’t work at the particular HEI." (NAQA, 2021). National experts and QA Agencies know the
particularities of the educational system and they pay specific attention to such potential issues, besides they
have access to national data bases as well as can collect information and additional evidence which could be
problematic for international expert panel. Mentality and level of trust should be also considered in such cases.
For instance, in small-size educational systems with a dozen of Universities experts can be hardly deceived and
provided with falsified information about the facilities, resources, buildings, publications etc. because people
know each other, study programmes, universities. In large scale educational systems with hundreds of HEls
and dozens of thousands of study programmes the level of trust may differ and fake information could be
potentially provided by unscrupulous institutions to ensure positive decision on accreditation.

It is important to investigate the reasons why the HEls apply for international accreditation. Some experts
mentioned “...the university with bad national reputation can approach foreign agency which is not aware of this
bad reputation’, “international experts may not have access to check the availability of the resources abroad",”...
foreigners may not know our national requirements, so it could be much easier to pass this accreditation for HEI.. "
So, when conducting CBQA it's worth to make sure that HEIs have clear valid reasons which corresponds their

mission and objectives.
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Table 1. SWOT-Analysis of Cross-Border Quality Assurance in Pandemic Times

Strength

Weaknesses

Cost-saving (no need of international travel for ex-
perts);

Transparent process for observers (in case they are
engaged and/or online site-visit is recorded);

Compliance with ESG-2015;

Professionally rewarding for the QA experts and agen-
cy staff contributing to education quality promotion
in foreign country;

Wider recognition of qualifications awarded by the
HEI and internationalization of its activities

Lack of experience in online accreditations and train-
ings for experts;

Non-perfect methodologies of online site-visits, lack/
absence of standards and guidelines of obtaining con-
vincing evidence

Opportunities

Threats

Wider spreading, usage and implementation of
cross-border quality assurance;

Expanding access to international expertise, sharing
foreign best practices, and promoting international-
ization of study programmes;

Upgrading higher education standards and strength-
ening teaching quality;

Growing importance of CBQA;

Enhancing reputation and recognition of the QA
Agency conducting CBQA;

Capacity-building of HEIs and QA Agencies;

Improving the quality of higher education and en-
hancing of confidence and trust in EHEA

Risk of fraud and data misrepresentation by unscrupu-
lous HEIs;

Potential accreditation of diploma mills and reputation
risks for the QA agencies;

Potential accreditation of the study programmes
which don’t meet national legislation and require-
ments;

Declining confidence in cross-border accreditation;
Reputational losses for QA agencies.

It's important to note that reputation issues are of great importance for QA Agencies conducting cross-border
quality assurance. From one side, QA agency carrying out accreditation in foreign countries enhances own
reputation and recognition in the EHEA and tall over the world. From the other side, there are potential
reputational losses for QA agency if the weak or fake study programmes are granted accreditation.

Cross-Border Quality Assurance in Ukraine

NAQA's experience is quite unique as by the moment (May 2021) it has completed about 2000 accreditations,
80% of which were conducted in quarantine times in distant format. This is because Ukrainian higher education
quality assurance system has been launched just in 2019 and before quarantine start in March 2020 just 400
traditional (face-to-face) accreditations were completed. The NAQA's reaction and activities during pandemic
are explained and discussed in our previous publications (Stukalo, 2020a; Stukalo, 2020b) as well as in ENQA
collection of cases (ENQA, 2020). Regardless the Ukrainian QA system is quite young and still is being in the
process of the development and improvement. Simultaneously it is very liberal, transparent and open to cross-
border quality assurance. The Ukrainian higher educational institutions (HEIs) can issue diplomas only if the
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relevant study programme is accredited by authorised body - National Agency for Higher Education Quality
Assurance or foreign QA agencies included into the Order of Cabinet of Ministers of Ukraine. NAQA's strategic
goals are internationalization of the Ukrainian higher education and meeting European quality assurance
standards, so NAQA encourages Ukrainian HEIs to seek for the foreign accreditations and considers them as
the best practices (NAQA, 2020).

According to the Law of Ukraine on Higher Education, Ukrainian higher educational institutions (HEIs)
may choose a suitable EQAR-registered agency included into the list approved by the Order of the Cabinet
of Ministers of Ukraine No. 554-p dated July 10, 2019 (https://zakon.rada.gov.ua/laws/show/554-2019-
%D1%804#Text). The final decisions on the study programmes accreditation (accreditation certificates) issued
by these foreign agencies are recognised as equal to the accreditations of the National Agency for Higher
Education Quality Assurance (NAQA, 2020). The diplomas issued by the Ukrainian HEls include acknowledgment
of the accreditation body which has provided accreditation.

According to the Ukrainian legislation NAQA conducts external quality assurance in accordance with the
Regulation on accreditation of study programmes in August 2019 (NAQA, 2019) that also includes articles
related to cross-border quality assurance and its recognizing procedure which is automatic and doesn’t include
any additional expertize, verification or validation. NAQA just checks the accreditation certificate validity and
enters it into the national educational data base.

There are some good practices of CBQA in Ukraine. For instance, in 2019 two Ukrainian PhD study programmes
in Economics (conducted by Kyiv National University of Trade and Economics and Simon Kuznets Kharkiv
National University of Economics) were reviewed and accredited by the Accreditation Commission of French
High Council for Evaluation of Research and Higher Education (Hcéres). It's worth to note that this accreditations
were performed in the frames of the European Erasmus+ project named C3QA “Promotion internationalization
of research through establishment of Cycle 3 QA System in line with the European Agenda” (NAQA, 2020 a).
Another example of effective collaboration among all stakeholders is ZeVA accreditation activities in Ukraine.
In 2016 Alfred Nobel University got ZeVA accreditations of its Master and Bachelor study programmes
regardless the fact they had already been accredited by national accreditation body existed at that moment (in
Ukraine before 2019 Accreditation Committee of the Ministry of Education and Science of Ukraine conducted
accreditation of specialities). In May 2021 NAQA, ZeVA and Alfred Nobel University conducted joint webinar
to share best practices and experience, to discuss the advantages of CBQA and to identify potential areas for
improvement in the process.

In May 2021 NAQA has published a Letter to foreign agencies conducting CBQA in Ukraine (NAQA, 2021) in
order to clarify some potential issues which may appear when conducting cross-border quality assurance of
Ukrainian study programmes. In this Letter NAQA attracts attention to the importance of respecting national
legislation when reviewing Ukrainian study programmes, for instance, all study programmes should meet the
higher education standard adopted for a particular subject area by the Ministry of Education and Science
of Ukraine, specific requirements to PhD programmes, elective courses, language of teaching, etc. NAQA
also notes that only final decisions confirmed by an accreditation certificate issued by foreign agencies on
accreditation of study programmes in Ukraine are acceptable as equivalent to accreditation by NAQA. Special
attention is paid to the potential risks of accreditation of diploma mills. There are more than 1200 institutions
in Ukraine that offer more then 30,000 higher education degree programmes. According to NAQA's statistics
about 25% of all programmes don't meet accreditation criterial in full (23% of study programmes accredited
by NAQA got conditional one-year accreditation and 2% got denials). So, it’s critically important to verify that
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HEI does not provide illegitimate academic degrees and diplomas for a fee and it is not a potential diploma
mill. (NAQA, 2021)

Conclusion and Suggestions

As a result of this study it should be concluded that cross-border quality assurance in pandemic times has
additional risks associated with distant site-visits and lack of opportunity to visit the HEI on the face-to-face
basis. The major potential problems are caused either by misunderstanding of the national context, legislation
and environment or by potential misleading from the HEIs’ side.

So, knowing and understanding of the national educational landscape, rules and mentality is very important
when conducting quality assurance abroad. It's worth to investigate local legislation, particularities of study
programmedelivering, and potential challenges andrisks.There are some ways toaddress these concerns.Firstly,
at least one national expert should be included into the international expert panel. Secondly, it is important to
consult with national QA agency in order to clarify the local particular issues and to check information about
the Universities. Thirdly, additional research of the national legislation, educational standards, requirements
could be conducted. Webinars, consultations, discussions between QA agencies and the other stakeholders
are useful tools to prevent any misunderstanding or misleading. So, close communication, pre-accreditation
and post-accreditation meetings with national agencies and/or official regulators are suggested.
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Being a Teacher in the Digital Age: Examining Social Studies
Teachers’ Experiences

Dijital Cagda Ogretmen Olmak: Sosyal Bilgiler
Ogretmenlerinin Deneyimlerinin incelenmesi

Cemil OZTURK', Tugba YAMAN?, ilyas KARA3

Ozet

Bu calismanin amaci, Sosyal Bilgiler 6gretmenlerinin kendi yasantilarina dayali olarak dijital ¢agda
O0gretmen olma deneyimini nasil anlamlandirdiklarini incelemektir. Bu ama¢ dogrultusunda, ¢alisma nitel
arastirma desenlerinden fenomenolojik desen ile ylrittilmastur. Arastirma katilimaillar amacl 6rnekleme
yontemlerinden 6lcilt 6rnekleme yontemi ile belirlenmistir. Arastirmada katimcilarin kidem olarak en az tig yil
sure ile Sosyal Bilgiler 6gretmenligini deneyimlemis olmalari 6lcit olarak belirlenmistir. Arastirma verileri agik
uclu sorulardan olusan yari yapilandirilmis gériisme formu (online form) kullanilarak toplanmistir. Arastirma
verilerinin analizi stirecinde fenomenolojik deseninin kendine 6zgii olan doért adim takip edilmistir. S6z konusu
adimlar; parantezleme, fenomenolojik rediiksiyon, imgesel cesitleme, anlam ve ézlerin sentezlenmesi seklinde
siralanabilir. Arastirma verilerinin analizi sonucunda dijital cagda 6gretmen olma fenomeninin anlamini ve
yapisini olusturan dort temaya ulasilmistir. Bu temalar; 1) Dijital caga uyum saglama, 2) Dijital 6grenme ortamlari
olusturma, 3) Mesleki ve kisisel kazanim edinme, 4) Teknolojinin pozitif ve negatif etkileri konusunda farkindalik 'tir.

Anahtar Kelimeler: Dijital Cag, Sosyal Bilgiler Ogretmeni, Deneyim.

Abstract

The aim of this study is to examine how Social Studies teachers make sense of the experience of being a
teacher in the digital age based on their own experiences. For this purpose, the study was conducted with
phenomenological pattern, one of qualitative research designs. Research participants were determined by
criterion sampling method, one of the purposeful sampling methods. In the study, it was determined that the
participants had experienced Social Studies teacher for at least three years as seniority. Research data were
collected using a semi-structured interview form (online form) consisting of open-ended questions. In the
process of analyzing the research data, four steps unique to the phenomenological pattern were followed.
These steps can be listed as; brackets, phenomenological reduction, imaginary variation, synthesis of meaning
and essences. As a result of the analysis of the research data, four themes that constitute the meaning and
structure of the phenomenon of being a teacher in the digital age have been reached. These themes are;

1 Prof. Dr, Marmara University, , Atatlirk Faculty of Education, Turkey, cemilozturk@yahoo.com

2 PhD Student, Marmara University, Institute of Education Sciences, Department of Turkish and Social Sciences Education, Turkey, tugbay-
aman60@gmail.com

3 PhD Student, Marmara University, Institute of Education Sciences, Department of Turkish and Social Sciences Education, Turkey, erbaali_ilyas@
hotmail.com



mailto:cemilozturk@yahoo.com
mailto:tugbayaman60@gmail.com
mailto:tugbayaman60@gmail.com
mailto:erbaali_ilyas@hotmail.com
mailto:erbaali_ilyas@hotmail.com

@ International Teacher Education

and Accreditation Congress

1) Adapting to the digital age, 2) Creating digital learning environments, 3) Acquiring professional and personal
acquisition, 4) Awareness of the positive and negative effects of technology.

Keywords: Digital Age, Social Studies Teacher, Experience.

Genis Ozet

GUnUmuz21.yuzyih cokfarklisimlerle tanimlanmaktadir. Butanimlamalardan biri de“dijital cag”tanimlamasidir.
Dijital ¢cag, teknolojik degisim ve gelismelerin bas donduriict bir hizla ilerledidi ve buna bagli olarak da insan
hayatini glinlik yasamdan egitime kadar bircok alanda etkisi altina alan bir dénemdir (Ministry of Education,
Traininng & Employment, 2010). Ozellikle egitim kurumlari, dijital cagin bu degisim ve dénisiimlerinden
oldukca etkilenmektedir. Bu nedenle cagin kosullarina uyum saglama calismalarn yiritmektedir. Egitim
sisteminin fertleri olarak basta tim 6gretmenler olmak {izere Sosyal Bilgiler 6gretmenleri de bu durumdan
oldukgca etkilenmektedir. Hem Sosyal Bilgiler dersinin icerigi hem de dijital cagin bir gerekliligi olarak, Sosyal
Bilgiler 6gretmenleri kendilerini bu ¢aga uyarlamaya calismaktadir. Tum bu gelismeler dikkate alindiginda,
dijital cagda Sosyal Bilgiler 6gretmeni olma deneyimi merak konusudur. Bu baglamda arastirmanin amaci,
Sosyal Bilgiler 6gretmenlerinin kendi deneyimlerine dayali olarak dijital cagda 6gretmen olmayi nasil
anlamlandirdiklarini incelemektir.

Yéntem: Calisma nitel arastirma desenlerinden fenomenolojik desen ile yiiritilmistir. Fenomenolojik desen

“glinlik deneyimlerimizin anlami ve dogasi hakkinda derinlemesine bir anlayisin kazanilmasini amacglar:
(Patton, 2018, s. 104).

Calisma Grubu: Arastirma katilimcilari amagli 6rnekleme ydntemlerinden 6l¢lt 6rnekleme ydntemi ile
belirlenmistir. Arastirmada 6 Kadin ve 6 Erkek olmak lizere toplam 12 Sosyal Bilgiler 6gretmeni katimci olarak
yer almaktadir. Arastirmada gonullilik ilkesi gozetilmis olup gizlilik esaslarina dikkat edilmistir.

Verilerin Toplanmasi ve Analizi: Arastirma verileri acik uclu sorulardan olusan yari yapilandiriimis goriisme
formu kullanilarak toplanmistir. Goriisme formunun hazirlik asamasinda uzman gorisiine basvurulduktan
sonra, sorular Google Formlar platformuna aktarilmis ve katiimcilara online olarak iletilmistir. Katithmcilar ilgili
sorulari yanitladiktan sonra her bir katilimcinin cevaplar Microsoft Word ortamina aktarilarak analize hazir
hale getirilmistir. Verilerin analizi stirecinde fenomenolojik deseninin kendine 6zgi olan fenomenolojik analiz
yontemi kullanilimistir.

Bulgular: Arastirma verilerinin analizi sonucunda, katilimcr 6gretmenlerin gorisleri nezdinde dijital cagda
o0gretmen olma fenomeninin yapisini ve 6ziini ortaya koyan dort temanin oldugu goérilmektedir. S6z konusu
temalar; 1) Dijital caga uyum saglama, 2) Dijital 6grenme ortamlari olusturma, 3) Mesleki ve kisisel kazanim
edinme ve 4) Teknolojinin pozitif ve negatif etkileri konusunda farkindaliktir.

Sonug ve Oneriler: Arastirma bulgularindan yola cikarak su sonuclara ulagiimistir. Sosyal Bilgiler 6gretmenleri;
dijital caga uyum saglamaktadir, dijital cagin bir gerekliligi olarak 6grenciler icin dijital ortamlar olusturmaktadir,
dijital cagin firsat ve faydalarindan yararlanarak mesleki ve kisisel kazanim edinmektedir, teknolojinin pozitif
ve negatif etkilerinin farkindadir. Sosyal Bilgiler 6gretmenlerinin deneyimlerinden yola cikarak, dijital cagda
O0gretmen olmanin ne anlama geldiginin incelendigi bu arastirmada ulasilan temalardan yola ¢ikarak su
dnerilerde bulunulabilir: 1) Ogretmenlerin dijital caga uyumunu hizlandirmak amaciyla 8gretmenlere yénelik
nitelikli egitim faaliyetleri yiritilmelidir, 2) Ogretmenler dijital ortamlar olusturmaya yénelik maddi ve manevi
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olarak desteklenmelidir, 3) Ogretmenler mesleki ve kisisel gelisimleri icin alanla ilgili ulusal ve uluslararasi
calismalari yakindan takip etmelidir.

Introduction

Today, 21st century is defined by many different names. One of these definitions is the definition of “digital
age” The digital age is a period in which technological changes and developments progress at a dizzying
speed and consequently affect human life in many areas from daily life to education. Under the conditions of
the digital age, our educational lives started to undergo a rapid transformation just like our daily life (Ministry
of Education, Training & Employment, 2010). In order to adapt to the conditions of the digital age, education
systems go to digitalization in education as a necessity of the digital age. Because today’s children open their
eyes to a technological world and are considered digital natives (UNICEF, 2018). Therefore, today’s student
profiles, interests and needs also vary. Education systems have to meet these needs with the educational
environments they have created according to the requirements of the age. Education systems and therefore
teachers are directly affected by all developments experienced (Orhan-Goksiin & Askim-Kurt, 2018). In order
for this effect to gain a positive momentum and for teachers to adapt to the conditions of the digital age,
Republic of Turkey Ministry of Education organizes in-service training for teachers recently. The objectives of
these trainings can be listed as; teachers’ integrating education and training environments with technology
by developing their own digital competencies, creating digital learning environments for students, adopting
differentiating technological developments, ensuring that they always renew themselves in terms of both
teaching methods and the materials that will be used in the course and being a role model for students in the
conscious and beneficial use of digital materials. These are the skills that all teachers should have in general
and Social Studies teachers in particular. Because, in order to fulfill the function of “raising digital citizens”,
which is accepted as one of the most important functions of the Social Studies course, it is essential that Social
Studies teachers adapt to the digital age as the teachers of this course. In particular, in the perspective of the
Social Studies Curriculum, the subject of “digital competence” is emphasized. This competence includes the
safe and critical use of different technologies such as communication processes in many areas such as students'’
daily life to business life. Also, among the special purposes of the Social Studies Curriculum, there are aims
such as making students understand the development process of science and technology and ensuring the
conscious use of communication technologies (MEB, 2018). At the same time, the teaching of the knowledge
and skills of the Social Studies course with digital tools not only provides a lot of convenience to the teacher,
but also makes significant contributions to the students. Considering the aforementioned contributions, it
can be listed as ensuring the active participation of students in the lesson and attracting attention, gaining
critical thinking skills, improving their creativity and increasing their motivation to the lesson. Considering all
these features, the experience of becoming a Social Studies teacher in the digital age is a matter of curiosity.
Therefore, the aim of the study is to examine how Social Studies teachers make sense of being a teacher in the
digital age based on their own experiences.

Research Method

The aim of this study is to examine how Social Studies teachers make sense of being a teacher in the digital age
based on their own experiences. For this purpose, the study was carried out with phenomenological research
design, one of the qualitative research designs. The phenomenological research design aims to “gain an in-
depth understanding of the meaning and nature of our daily experiences.” (Patton, 2018, p. 104).
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Study Group: Participants in the study were determined by criterion sampling method, one of the purposeful
sampling methods. The criterion sampling method implies that the observation units have some criteria
(Blyukoztiirk, 2018, p. 94). The criterion in the study was that the participating teachers had experienced Social
Studies teacher for at least three years. In this context, the research was conducted with 12 Social Studies
teachers and the principle of volunteering was applied in the research. Participants have been given nicknames
from Participant 1 to Participant 12 in accordance with the privacy policy. Information about the participants
isincluded in Table 1.

Table 1. Demographic Characteristics of the Participants

Participants Gender Seniority Year Graduated Section
Participant 1 Male 7 Social Studies
Participant 2 Female 25 History
Participant 3 Female 4 Social Studies
Participant 4 Male 8 Social Studies
Participant 5 Female 9 Social Studies
Participant 6 Female 8 Social Studies
Participant 7 Male 9 Social Studies
Participant 8 Male 9 Social Studies
Participant 9 Female 18 Social Studies
Participant 10 Male 20 Geography
Participant 11 Male 19 History
Participant 12 Female 8 Social Studies

Data Collection and Analysis: Research data were collected using a semi-structured interview form consisting
of open-ended questions. After the expert opinion was consulted during the preparation of the interview
form, the questions were transferred to the Google Forms platform and communicated to the participants
on-line. After the participants answered the relevant questions, the answers of each participant were
transferred to Microsoft Word and made ready for analysis. In the process of data analysis, phenomenological
analysis method, which is unique to the phenomenological pattern, was used. There are four basic steps to
be considered in the phenomenlogical analysis method. These steps are 1) Bracketing, 2) Phenomenological
reduction, 3) Imaginary diversification, 4) Synthesis of meaning and essences (Giorgi, 2009; gtd. in Yilmaz &
Sahin, 2016, p.49). Research data were analyzed following these four basic steps.

Findings

As a result of the analysis of the research data, it is seen that there are four components that reveal the nature
and essence of the phenomenon of being a teacher in the digital age in the opinion of the participating
teachers. These components can be listed as follows. ; 1) Adapting to the digital age, 2) Creating digital learning
environments, 3) Acquiring professional and personal acquisition, and 4) Awareness of the positive and negative
effects of technology.

i)
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1) Adapting to the Digital Age

Social studies teachers have stated that they closely follow the changes and developments of today’s world,
the currents and innovations of this period, they are trying to improve themselves in the field of digital
technologies, they have developed themselves as open to innovations, responding to the requirements of the
age, to respond to the interest and needs of the generation Z and thus they are teachers trying to keep up with
the times. Participant 3 expressed this situation as “The digital age we are in is an age that has developed and
constantly renews itself. As a Social Studies teacher, | try to adapt myself to this change, constantly update myself
and follow the innovations. “The participant 6 expresses this situation as follows: “/ am a teacher trying to follow
the innovations of the digital age. | try to fulfill the requirements of the modern education system as far as | can. “
In addition, teachers emphasize the importance of improving themselves in order to integrate technology
into their lessons as a necessity of the digital age. While Participant 8 said “We are in a rapidly developing and
changing world. At the same time, we are in a time of proliferation of global problems. For this reason, it is extremely
important to improve ourselves. We must improve in every aspect. We should especially follow technology and
benefit from technology in our lessons. In this direction, | participate in in-service activities and receive training. “
Participant 12 expressed this situation as follows:

“Ildon’tthink it is useful for people to teach for many years with the same diploma without everimproving themselves.
For this, | do my best to improve myself. | got my master’s degree, now I'm doing my doctorate. | also follow the in-
service trainings closely. | especially take care not to miss technology-related trainings. | think | am a teacher who
updates himself and is open to technology and development. We have to be like this in the digital age. Otherwise,
we cannot be successful. “

Some participants state that they try to meet their expectations by drawing attention to the changing profiles
of today’s students. Participant 70 “/ am a fun and enjoyable teacher who constantly develops, researches in order
to meet the expectations and interests of the generation Z and to prepare materials suitable for them.” expresses in
his words.

As it can be understood from the explanations of the social studies teachers, the participants try to keep up
with the era we are in by following the innovations and current developments and taking part in various
educational activities.

2) Creating Digital Learning Environments

Participating teachers have stated that as a necessity of the digital age, they use educational technologies
effectively and efficiently in their education and training processes use various digital materials in lessons,
especially audio-visual materials, personalize learning by taking into account the individual differences of each
student, took part in technology projects and created digital learning environments in lessons more generally.
On the use of technology in education, Participant 1 said: “/ am a teacher who can use technology effectively and
actively, transfer subject contents in digital environments, use visual video etc. materials, and personalize learning
with educational technologies.” In addition Participant 7, who defined himself as a teacher who cares about
digital literacy, expressed as,

“I am a teacher who can easily use applications such as augmented reality and virtual museum and also cares
about digital literacy.” Participant 10, who took part in scientific projects, draws attention to the positive effects
of technology-supported applications on the Social Studies course by saying, “/ am a teacher who frequently
applies to augmented reality applications and smart board applications and also | am a teacher who has good
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example practices in education and has TUBITAK projects also | am a teacher who makes Social Studies enjoyable
and fun.”

It is seen that Social Studies teachers, as stated in their expressions, create education-training environments
suitable for the conditions of the age.

3) Acquiring Professional and Personal Acquisition

Another theme of the study is gaining professional and personal acquisition. Social Studies teachers stated that
the use of technology in education provides teachers with various opportunities and benefits, technological
developments have positive effects on the teaching profession and thus provide their own professional
development. About the contribution of technology to their professional development, Participant 5 have
stated “Technological developments have affected us in all respects. | can say that using technology in educational
environments increases teacher competence. “ in addition, about the opportunities of technology, Participant 7
emphasizes that technological developments provide them with important opportunities during the global
epidemic period by expressing “Being an indispensable member, digitalization creates important opportunities
and facilities for us. In this era of widespread distance education, | better understand how important it is to have
digital competencies. “

Participants state that the experience of being a teacher in the digital age not only provides professional
development but also provides personal acquisition for them. Regarding the subject, Participant 8 made the
following statements:

“I think it is a great chance to be a Social Studies teacher in this period when technology advances rapidly and
especially the place of internet in human life is increasing day by day. Because there is more need for Social Studies
course in the digital age. Raising ideal citizens is among the goals of societies today as it was yesterday. For this
reason, teaching a Social Studies course adapted to the needs of the digital age is a great chance for my personal
development. Of course, it is extremely important for the teacher to develop and renew himself. Otherwise, He will
not be able to keep up with the digital age and will not be very useful to students. “

Based on participatory teachers’ views, having some digital competencies as a necessity of being a teacher in
the digital age makes important contributions to teachers both professionally and personally.

4) Awareness of the Positive and Negative Effects of Technology

Participants draw attention to some of the effects of using digital technologies in education and training
processes. Teachers state that there are some positive and negative aspects of using technology in class. It
has been stated that using technology makes meaningful contributions to students’ academic achievements,
actively participates them in the lesson, enables them to develop positive attitudes towards the lesson, creates
rich lesson environments about activities and practices, materializes learning, facilitates access to information,
adds qualifications to education, provides permanence in learning, and saves the lesson from boredom.
Participant 3 supports these opinions with the following statement:

“With the age we live in, learning has become more personal and flexible. Especially in this pandemic period we
are in, we have understood the importance of this even better. Digital use in education has removed the distance
barrier in learning. Accessibility just got easier. In the classroom, learning has become much more colorful and more
concrete. For example, we can see the things they are curious about or the places they want to see through smart

123



ITEAC'2020
(ONGRESS BOOK

boards and projection tools with my students who have not even seen the city they have lived in. The astonishment
in their eyes, the expression on their faces and the happiness are worth seeing. “

Since the Social Studies course is an verbal lesson Participant 5 expresses the benefits of using educational
technologies in this lesson in order to provide students with permanent learning as follows:

“Information and technology are focusing the attention of students. Explaining a topic to students with visuals
from a smart board provides more permanent learning. Because our lesson is a verbal lesson. There is no doubt
that teaching in an environment where information and technology are not used is very different. Students can get
bored after a while with only the verbal expression. However, when information and technology are used, students
develop cognitively, and more effective learning is provided. “

Participating teachers emphasize that the use of technology in lessons does not solve every problem,
technology does not provide students with social and affective aspects, causes difficulties in providing self-
control and does not develop thinking skills. Regarding the situation in question, Participant 2 stated that the
affective field of the social studies course remained incomplete due to the conditions of the digital age by
expressing as follows: “Since I perceive the Social Studies lesson as a lesson related to the affective field, | think this
aspect is lacking in the digital age. In the digital age, | think that the student cannot recognize emotions, at least
not because they cannot live mutually, they cannot live in the context of reality, and they cannot experience the
issue of action and reaction. “ Stressing that the use of technology in education should not replace the teaching
profession, Participant 3 describes the teaching profession with the following words:

“lam one of those who argue that profession of teaching is a work of heart and technology cannot replace teachers.
What we experienced during the pandemic process, and the difficulties experienced by children and parents also
showed this to us. Teacher and student should see and feel each other and teacher should be the primary channel
in the education and training process. | think the child should get the information directly from the teacher, but
support this with technology. “

Participating teachers evaluate the effects of the digital age on the education system both positively and
negatively. Teachers think that the creation of digital environments and the use of technological tools and
equipment in education create positive and negative effects on students.

Conclusion, Discussion and Suggestions

As a result of this study, which investigated what it means to be a teacher in the digital age, based on the
experiences of social studies teachers, four interrelated themes were identified. These themes are; 1) Adapting
to the digital age, 2) Creating digital learning environments, 3) Acquiring professional and personal acquisition and
4) Awareness of the positive and negative effects of technology. In this section, the components that make up the
structure and essence of the phenomenon of being a teacher in the digital age will be discussed by comparing
them with the studies on the subject.

The first theme reached as a result of the study is adaptation to the digital age. Participating teachers stated
that they closely follow the changes and developments of today’s digital world, try to improve themselves in
the use of digital technologies, are open to innovations and, accordingly, they try to adapt to the conditions
of the digital age. A similar result is found in the research conducted by Ozden et al. (2018). In this study,
the competencies of teacher candidates regarding 21st century skills were examined and as a result of the
study, it was seen that the social studies teacher candidates were at a sufficient level in terms of “learning and
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innovation” skills, which are among today’s skills. In this study, “learning and innovation” skills are accepted as
an effort to adapt to the changing conditions of the age. In the studies of Er and Unal (2017), it was found that
it is important for social studies teacher candidates to renew, improve themselves and adapt to the changes.
In these studies with similar results, it is seen that social studies teachers or social studies teacher candidates
adopt self-improvement, renewal and adaptation to the conditions of the age.

The second theme of the study is creating digital learning environments. Participants stated that as a necessity
of the digital age, they created digital learning environments for students by using educational technologies
effectively and efficiently in education and training processes, and by supporting lessons with various digital
materials, especially audio-visual materials. In the study conducted by Dere and Ates (2019), social studies
teachers stated that they use technology and create technological environments in every necessary lesson.
Contrary to these results, in the research conducted by Ozel (2014), it was found that most of the teachers
argued that the use of technology in education has significant contributions, but they do not use technological
tools and equipment adequately.

The third theme of the study is to acquire professional and personal acquisition. Social studies teachers
stated that the use of technology in education provides teachers with various opportunities and benefits,
technological developments have positive effects on the teaching profession and thus provide their own
professional development. In addition, teachers emphasize that the experience of being a teacher in the digital
age provides them with personal acquisitions. In the study conducted by Cesur-Ozkara, Yavuz-Konakman and
Yanpar-Yelken (2018), it was concluded that the training on the use of technology in education contributed
significantly to the professional and personal development of teachers. In the study of Odabasi and Kabakgi
(2007), it is advocated that teachers’ professional development activities should be technology supported in
order to increase the quality of teachers. In this study, it is stated that technology supported activities will
support the professional development of teachers.

The last theme of the study is to raise awareness about the positive and negative effects of technology. Regarding
this theme, the participants state that there are some positive and negative aspects of using technology in
the lesson. It is stated that the use of technology makes significant contributions to the academic success of
students, develops positive attitudes towards the lesson, creates rich lecture environments about activities
and practices, and has positive features such as concretizing learning. However, the participants emphasize
that technology does not provide students with social and affective skills and it lacks in acquiring thinking
skills. According to the research findings of Kaya and Aydin (2011), it is seen that the use of smart boards and
technological tools in the social studies lesson contributes to the students’ better understanding, the increase
of interest and the students not getting bored in the lessons.

Based on the themes reached in this study, which consists of the experiences of social studies teachers and
examines what it means to be a teacher in the digital age, the following suggestions can be made:

1. In order to accelerate teachers’ adaptation to the digital age, qualified educational activities should be
carried out for teachers.

2. Teachers should be supported financially and morally in creating digital environments.

3. Teachers should closely follow national and international studies in the field for their professional and
personal development.
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An Overview of Sustainability in Education

Egitimde Siirdurulebilirlige Genel Bakis

Hiilya GUR', Hasret GURES?>

Ozet

Bu calismada egitimde sirdurilebilirlik ile ilgili Glkemizde yapilan calismalara genel bir bakis saglamak
amaclanmistir. Calismada 6ncelikle strdirulebilirlik, strdirilebilir kalkinma ve sirdirilebilir kalkinmada
Universitelerin rolleri ele alinmistir. Daha sonra sirdirilebilirlik kavrami ve tanimindaki degisim ele alinmis
ve bu konu ile ilgili olan tlkemizdeki yayinlar (tezler, kitaplar, ulusal ve uluslararasi kuruluslarin yayinlari)
ve Universitelerin hangi bolimlerinde bu ders/derslerin oldugu taranmistir. Nitel arastirma desenlerinden
durum calismasi deseni benimsenen bu calismada arastirma verileri dokiimanlar ve internet aracihdiyla
toplanmistir. Arastirmadan elde edilen veriler icerik analizi yontemi ile analiz edilmistir. Arastirma bulgulari
veri analizi ile belirlenen 3 ana tema ve alt temalar kapsaminda verilmistir. Veriler gorsellestirilirken ylizde ve
frekans dagilimlar kullanilmistir. Arastirmada gecerlik ve givenilirlik calismalari dikkate alinmistir. Arastirma
sonuglarina dayanilarak, tlkemizde egitimde surdirilebilirlige daha ¢ok 6nem verilmesi gerektigi ve bu
konuda egitim ve egitim sistemleri Gzerinde daha ¢ok ¢alisma yapilmasina ihtiya¢ oldugu vurgulanmaktadir.

Anahtar Kelimeler: Siirdiirtilebilirlik, egitim, matematik egitimi, siirdtirtilebilirlik egitimi.

Abstract

In this study, it is aimed to provide an overview of the studies conducted in our country on sustainability in
education. In the study; sustainability, sustainable development and the roles of universities in sustainability
were first discussed. Then, the change in the concept and definition of sustainability was discussed and the
publications (theses, dissertations, books, publications of national and international organizations) in our
country and in which departments of the universities these courses / courses were scanned. In this study, in
which case study design was adopted as one of the qualitative research designs, research data were collected
through documents and the internet. The data obtained from the research were analyzed by content analysis
method.Theresearch findings are given within the scope of 3 main themes and sub-themes determined by data
analysis. Percentage and frequency distributions were used while visualizing the data. Validity and reliability
studies were taken into consideration in the study. Based on the results of the research, it is emphasized that
sustainability in education should be given more importance in our country and more studies need to be done
on education and education systems on this subject.

Keywords: Sustainability, education, mathematics education, sustainability education.
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1. Introduction

It has been understood that people with 21st century skills, innovative, entrepreneurial and creative skills
are needed as societies seek to survive in the face of continuous changes and developments that affect the
world and continue their development in a modern way. This situation has focused attention on education
systems and changes and updates have been made in education systems in order to raise individuals who
are innovative, entrepreneurial, able to think creatively, who can design their thoughts for sustainability and
transfer them (Delf & Ovenden-Hope, 2016).

Sustainability

Sustainability, in the report “Our Common Future” published by the United Nations in 1983; it is defined as
providing our daily needs and developing without jeopardizing the ability of nature and future generations
to respond to their needs. Sustainability can also be expressed as meeting economic and social needs
without stealing the possibilities of future generations and without harming the nature. Sustainability
includes ecological, economic and social dimensions with a holistic approach as a concept. The definition of
sustainability, when examined, generally focuses on three main issues: Natural Environment, Economy and
Society (Figure1.1).

Natural Environment Economy Society

Figure 1.1. The Three Main Dimensions of Sustainability

After referring three main dimensions of sustainability, it is useful to mention on “education’, one of its sub
and most important dimensions. Here, first of all, the focus will be on “sustainability in education”, which is
in the social dimension of sustainability. Considering the education dimension of sustainability, four main
components emerge: basic education, university, public and private institutions and lifelong learning. These
four elements should be well-considered and planned separately in sustainability. Even the slightest change
and update in the structure of formal education systems makes its effect felt at the end of slow and long
processes. On the other hand, this effect manifests itself in a short time in non-formal education systems.
Whether the processes are long or short, formal and non-formal education systems are vital for sustainability.
For this reason, both the steps within education systems and their relationships with each other should be
strengthened, the purpose and scope of education systems, and the curriculum should be updated and
improved (Martins, Mata & Costa, 2006).

Although the issue of sustainability in education is given great importance in science education in our
country, it has been observed that this issue is not given enough importance in mathematics education and
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other educational fields. On the other hand, research on the relationship between mathematics education
and sustainability has increased in recent years (Karaaslan Semiz & isler Baykal, 2020). Sustainability related
concepts are gathered around three basic concepts: environment, economy and social. All these concepts are
in close relationship with each other (Figure 1.2).

|

T

|
N
&

Figure 1.2. Concepts and Relations Related to Sustainability

Sustainable Development

Sustainable development has increasing the welfare level. Sustainability is also closely related to the concept
of development. This situation has related to the concept of “sustainable development”which is a new concept.
Sustainable development emerges as a concept that includes factors such as economic growth, social equality,
natural environment, gender equality, qualified education, health of individuals, responsible production and
consumption in order to increase the level of welfare (https://en.unesco.org/themes/education-sustainable-
development). On the other hand, the World Environment and Development Commission (1987), defined
sustainable development as “the process of change in which the consumption of resources, investment
decisions, technological development and institutional change occur in harmony and the potential of meeting
human needs and wants”. Now and future, sustainable development is an issue that concerns all areas of life.

The Role of Universities in Sustainable Development

Universities are called ‘small cities’ in the literature because of their large scale, population and campus
activities that have direct and indirect effects on the environment and society (Ragazzi & Ghidini, 2017;
Mohammadalizadehkorde & Weaver, 2018). Apart from this, it is stated that universities play an essential role
in the society in the formation of future generations and in the preparation of future professionals in order to
transform towards sustainability in social and political terms, and in this respect, they have a duty to adopt and
encourage sustainability principles (Sapporo Sustainability Declaration, 2008).
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Table 1.1. Responsibilities and Fields of Activity of Universities in the Context of Sustainable Development (UNEP, 2014)

SOCIAL ENVIRONMENTAL ECONOMIC
SCOPE OF HIGHER EDUCATION RESPONSIBILITY
AS ORGANIZATION
Personal well-being Waste and pollution Financial transparency
Self-improvement Conservation of natural resources | Short- and long-term financial
Health and safety Energy sustainability
Human rights Climate change Creating value
Social and cultural diversity Conservation of biodiversity Community development
Employability Anti-corruption
Organizational management
AS AN EDUCATION AND RESEARCH INSTITUTION
Social responsibility in managerial | Including environmental Participation of graduates in the
decisions and behaviors made by sustamability 1ssues in managerial | economic and ethical development
graduates decisions made by alumni and of society and companies
partners
Personal and professional well- Alumni and partners have a long-
being of graduates term vision
AREAS OF ACTIVITY
IN ORGANIZATION
Working and learning conditions | Transparency policy International strategy
Diversity policy, equal Greenhouse gas emission Community participation and
opportunity plans management, waste etc. development
Attempt to knowledge Energy policy Investment and wage policy
Intellectual development Building solutions Quality and efficiency
Social communication Biodiversity plans etc. management
Risk management
IN PROGEAMS AND RESEARCH
Pedagogical approach, curriculum content, learning by doing, research themes, cross-research, exemplary
behavior, developing information resources, setting standards, efc.

Purpose of the Research

The purpose of this research is to provide an overview of the studies conducted in our country on sustainability
in education. For this purpose, answers to the following questions were sought:

1) How has the definition of the concept of sustainability changed over time?
2) What are the publications about sustainability in education in our country?
3) In which departments of universities courses / courses on sustainability in education are taught?

2. Method

In this study, within the scope of qualitative research approach, the case study research design was adopted.
Case studies aim to investigate the situation or situations dealt with in a holistic, in-depth and detailed manner
and to reveal the results obtained with the same meticulousness. In the case study design, the situation or the
factors that are affected and affected by the situation or situations are also discussed (Yildirnm & Simsek, 2016).
The Table 2.1. below includes the criteria by which the data are encoded.
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Table 2.1. Coding Criteria

Criterias

Eey words Sustainability, Sustainable Development

Date range 1990-2020

Document type Printed documents, master's and doctoral theses
Educational level All education levels

While determining the criteria, it was paid attention that it is suitable for the purpose of the study. The
characteristic features of qualitative case studies are that the situation to be studied is specific, the results
obtained from the study are described in rich, detailed and in-depth detail, and that the situation under study
offers individuals the opportunity to verify and reinforce their knowledge, and to learn new information
(Merriam, 2013).

Data Collection Tools

The data of this study were collected through documents and the internet. Theses, dissertations, books and
publications of national and international organizations were examined as documents. The web pages of the
universities and the content of the courses taught at the universities were reached through the Internet.

Data Analysis

The data of this study were analyzed by content analysis method. The purpose of this method is to interpret
the data obtained from the study by grouping them under certain concepts and themes according to their
similar characteristics. Qualitative data analysis is a process where the researcher organizes the data, divides
it into analysis units, synthesizes, reveals forms (patterns), discovers important variables, and decides what
information to reflect on the report (Bogdan & Biklen, 2006)

3. Findings

In this section, the findings resulting from the analysis of the data obtained from the research are given under
three themes. The first theme is about how the definition of the concept of sustainability changes over time;
the second theme is for publications on sustainability in education in our country; the third theme includes the
findings of the course/courses taught in the departments of universities on sustainability in education.

3.1. Definitions on the Concept of Sustainability

It started to be used as a concept of sustainability in the 1970s. The historical development of the definition of
sustainable development is given below Figure 3.1.
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Sustainable Development Sustainable
Environment 1992 Rio Conference
the cecurfeiaes of ai Environment, climate change DE\'ElﬂplﬂEﬂt Goals
environmental phenomenon Global agenda Green economy, under green
with experienced accidents growth
and environmental disasters
1970-
1980 2000s

Sustainability Green Economy

Emphasizing the importance of 2008 UNEP Green Economy
society and economy in addition to Initiative
protecting the environment Green Economy Packages

ﬁIIE
K

TSKB Sustainablility Consultancy, ESCARUS

Figure 3.1. Historical Development of the Definition of Sustainable Development

When the literature is examined, the definitions for the concept of sustainability are Table 3.1. is also included.
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Table 3.1. Sustainability Definitions in the Literature

SUSTAINABILITY DEFINITION

WRITERE

A call for policies that address the need for
cnomic growth and am to maximize growth

Brmdtland, 1987

Any business sitnation that meets the needs of
itz stakeholders without compromising its
ghility to meet their needs in the future.

Hockers, 1999

Understanding of natural resources at a rate
that can be nzhwally renewed and waste
emissions at a rate that can be absorbed by
nature.

Drwlhck&Hockerts, 2002

Thepomibﬂ]lyllnta]lihcms of hife will evolve

Ehrenfeld, 2003

Sloan Management Review

Emmg]mg—tamecommm pﬂfomanneb]r

Porter&Eramer, 2006

Harward Buziness Review

Carter&Fogers, 2008

Intermational Joumal of

Woalker, Di SistodMcBain,
2008

Journal of Purchasing and
Supply Management

metrics, but als:o on social and mnatural
dimensions.

Pagell&Wu, 2009

Joumal of Supply Chain

Efforts to protect natural resources and pravent
waste in operation

Pfeffer, 2010

The Academy of

The infersection of economic, envirommental
and social superiority

Paulra, 2011

Journal of Supply Chain
Management

It mcludes the basic principles that the world
has environmental boundaries, that people are
responsible for preventing and / or cleaming
pollution, and that the econonyy, environment

Young&Dhanda, 2013: 2

Technology and digitization as a concept of
sustamnability  after 2013; Social-human
systﬁms,m:hmm,efﬁclm.cyamibetlﬂhve
after 2017; After 2018, data 1 policy,
technology, process and capital; After 2019,
emphasiz has been placed on collzboration,
data, technology, quality of life, and natural
environment

2013-2019

3.2. Publications on Sustainability in Education in Turkey

3.2.1.Theses

For theses on “Sustainability in Education’, a theses search was made in “YOK National Theses Center Database”.
In this analyze; Theses containing the keywords “sustainable’, “sustainability”, “sustainable education’,
“sustainability in education’, “sustainability education’, “education focused on sustainable development” were
determined among the theses on” education and training.

N}

As a result, a total of 120 theses has been reached, including 86 master’s theses and 34 doctoral dissertations.
Accordingly, 72% of the related theses are master’s theses and 28% are doctoral dissertations (See Figure 3.2).
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THESES RELATED TO SUSTAINABILITY IN
EDUCATION

EMASTERS THESIS EDOCTORAL DISSERTATIONS

Figure 3.2. Distribution of the Theses Made in Turkey with Sustainability in Education

3.2.1.1. Master Theses

The distribution of 86 graduate theses by years was examined. These theses were made in 2008, 2010, 2011, 2012,
2013, 2014, 2015, 2016, 2017, 2018, 2019 and 2020. Accordingly, the highest number of theses was made in 2019
and this number. It was observed that it was 29, the least number of theses were made in 2008 and this number
was 1. All theses are from highest number to lowest number, 2019 (29), 2020 (11), 2017 (7), 2018 (7), 2013 (5),
2015 (5),2016 (5),2010 (4), 2011 (4), 2012 (4), 2014 (4) and 2008 (1). In addition, looking at the years of the theses,
it is possible to say that the first master’s thesis on sustainability in education was made in 2008 (See Figure 3.3).

Number of Master Theses-Years
100 -+
90 A
80 -
70 4
60 -
50 4
40
29
30 4
20 4
11
10 - 1 4 4 a4 5 a4 5 5 7 7 .
0,_---------
2008 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020
YEARS

NUMBER OF MASTER'S THESES

Figure 3.3. According to the Numerical Distribution of the Number of Years About Turkey with Master’sTheses Made in
Sustainability Education
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In addition, the percentage distribution of master’s theses by years is shown in Figure 3.4.
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Figure 3.3. According to the Numerical Distribution of the Number of Years About Turkey With Master’s Theses
Made in Sustainability Education

In addition, master theses were classified according to their departments, as well as their numerical and
percentage distributions by years. Accordingly, the most master’s theses on sustainability in education had
been made in the Department of Primary Education (21). This sequence continues as the Department of

Mathematics and Science Education (10) and the Department of Educational Sciences (8) (See Figure 3.5.).
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Figure 3.5. According to the Department of Quantitative Distribution Master’s Theses Made About Sustainability in

Education in Turkey
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As can be understood from the departments given in Figure 3.5, it is seen that the master theses written on
sustainability in education are not limited to the departments within the Faculty of Education.

In addition, the percentage distribution of master theses according to departments is shown in Figure 3.6.

Okul Oncesi Egitimi
5%

Egitim Bilimleri
10%
Fen ve Matematik
Alanlari Egitimi
5%

Matematik ve Fen
Bilimleri Egitimi
13%
Ortadgretim Sosyal

Alanlar Egitimi
4%

ilkdgretim
26%

Figure 3.6. Percentage Distribution According to the Number of Master’s Theses Held in Turkey Related to
Sustainability in Education Department

3.1.2. Doctoral Dissertations

The distribution of the 34 doctoral dissertations determined by years was examined. These dissertations were
made in 2007,2008,2012,2013,2014,2015,2016,2017,2018,2019 and 2020. Accordingly, it has been observed
that the highest number of dissertations were made in 2019, and this number was 7, the least number of
dissertations was made in 2007, 2008, 2013 and 2015, and this number was 1. All dissertations are from high
to low, 2019 (7), 2016 (6), 2020 (5), 2014 (4), 2012 (3), 2017 (3), 2018 (2), 2007 (1), 2008 (1), 2013 (1) and 2015 (1).
In addition, looking at the years of the dissertations, it is possible to say that the first doctoral dissertation on
sustainability in education was made in 2007 in our country (See Figure 3.7).
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Figure 3.7. Numerical Distribution of Doctoral Dissertations by Years

In addition, the percentage distribution of doctoral dissertations by years is given in Figure 3.8.

2007
2020 3% 2008

15% 3%

2013
3%
2014
2019 12%
20%
2015

3%

2018
6%

2017 ZOiG
- 17%

Figure 3.8. According to the Percentage Distribution of the Number of Doctoral Dissertations Held in Turkey Related to
Sustainability in Education Year
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Doctoral dissertations were classified according to their departments, as well as their numerical and percentage
distributions by years. Accordingly, the most doctoral dissertations on sustainability in education were made in
the Department of Primary Education (8). This sequence continues as the Department of Educational Sciences
(6), and the Department of Computer Education and Instructional Technologies (4) (See Figure 4).

This is followed by the Department of Educational Sciences (6) and the Departments of BOTE (4) (See Figure

3.9).
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Figure 3.9. Numerical Distribution According to the Department of Education Made Doctoral Dissertations
About Sustainability in Turkey

In addition, the percentage distribution of doctoral dissertations according to departments is given in Figure
3.10.
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Figure 3.10. Percentage Distribution According to the Department of Education Made Doctoral Dissertation About
Sustainability in Education in Turkey

3.2.2. Books

Textbooks and supplementary books of all levels from national publishing houses and online book websites
serving in our country were examined and books related to the concept of sustainability in education were
determined. Accordingly, a total of 394 books on sustainability in education were identified, including 192
books from 14 national publishing houses and 202 books from 4 and online book websites houses. The relevant
percentage distribution is given in Figure 3.11.

Figure 3.11. Concepts and relations related to sustainability
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sustainability in education are listed in Table 3.2.

In addition, percentage distribution of national publishing houses and books on sustainability in education are

Table 3.2. The Number of National Publishing Houses on Sustainability in Education and the Number of Books on

Sustainability in Education

Number | National Publishing Houses Number of publications
(frequency)
1 Bovut Yayin Grubu 1
2 Palme YVaymeihk 1
3 Cizgi Kitapevi 1
4 Imaj Yaymnlan 1
5 Is Bankas: Yaymlan 1
6 Yakamoz Yayinlan 1
7 ABSAM Yayinlan 1
8 Bernkan Yayinlan 1
9 Egitim Yaymlar 1
10 Beta Kids 1
11 Bovyut Yayinevi 1
12 Dora Yayincihik 1
13 Adalet Yayinew 1
14 Monopol Yayinevi 1
15 Babil.com 3
16 Detay Yayimncilik 2
17 Tiirkmen Kitapevi 5
18 Nobel 5
19 Yeni Insan Yaymlan 7
20 Yem Kitabevi 4
21 Orion 4
22 Savag Kitabew1 ve Yaymnevi 10
23 Ekin Basin Yayim 15
24 Gazi Kitabevi 16
25 Imge Yaymlan 25
26 Siyasal Kitabevi & Phoenix Yaymnevi 22
27 Seckin Yavincilik 20
28 PEGEM 40
TOTAL 192

included in Figure 3.12.
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PEGEM; 40; 21%

/Savas Kitabevi ve

'Seckin Yayincilik; 20;
Yayinevi; 10; 5%

10%

“Ekin Basin Yayim; 15; 8%,

Siyasal Kitabevi &
Phoenix Yayinevi; 22;

Gazi Kitabevi; 16; 8%
11% ‘

imge Yayinlari; 25; 13%;

Figure 3.12. Percentage Distribution of National Publishing Houses and Books on Sustainability in Education

The number of books in online book websites that have sustainability books in education are listed in Table 3.3.
In addition, the percentage distribution of these numbers is given in Figure 3.13.

Table 3.3. The Number of Books in Online Book Websites that Have Sustainability Books in Education

1 https-//www dr com tr/ 13
2 https/www idefix com/ 13
3 hitps:/fwww kaitapyurdu.com/ 26
4 https-/www nadirkitap com/ 150
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D&R; 13; 7%
Idefix; 13; 6%

Kitap Yurdu; 26;
13%

Nadir Kitap ; 150;
74%

Figure 3.13. Percentage Dstribution of the Number of Books in Online Book Websites that Have Sustainability
Books in Education

3.2.3. Publications of National and International Organizations

The publications of national and international organizations related to sustainability and the sections on
sustainability in education included in these publications are given below.

+ T.C. Cumhurbagkanhdi Strateji ve Bitce Baskanhginin “Sirdirilebilir Kalkinma Amaclari Degerlendirme
Raporu-2019”

The 2030 Agenda identified 17 Sustainable Development Goals (SKAs) for sustainable development to happen
worldwide (See Table 3.4). These goals emphasize the importance of including every country and every person
in the development process in the period between 2015-2030 and not leaving it behind.

Table 3.4. Sustainable Development Goals Set within the Scope of the 2030 Agenda

Sustainable Development Goals

SKA 1: End Poverty

SKA 2: End Hunger

SKA 3: Health and Quality Life

SKA 4: Quality Education

SKA 5: Gender equality

SKA 6: Healthy Water and Sanitation

SKA 7: Affordable and Clean Energy

SKA 8: Decent Work and Economic Growth
SKA 9: Industry, Innovation and Infrastructure
SKA 10: Reducing Inequalities

SK.A 11: Sustainable Cities and Communities
SKA 12: Conscious Production and Consumption
SKA 13: Climate Action

SKA 14: Life on Water

SKA 15: Life on Land

SKA 16: Peace, Justice and Strong Institutions
SKA 17: Partnerships for Purposes
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A report by the Republic of Turkey and Budget Department of the Presidential Strategy “Current Situation
Analysis in the Context of Sustainable Development Goals in Turkey Project” outcomes were examined. For
the report, first the relevant stakeholders for each SKA were determined and then 6 SKA working groups were
formed together with the stakeholders (See Table 3.5).

Table 3.5. Distribution of SKAs According to the Working Groups Formed During the Preparation Process of
“Sustainable Development Goals Assessment Report-2019”

Working Sustainable Development Goals (SKA’lar)

Groups
1 SKA 1: End Poverty

SKA 2: Stop Hunger

SEA 5: Gender Equality

SKA 10: Reducing Inequalities

2 SKARB: Decent Work and Economic Growth

SEA9: Industry, Innovation and Infrastructure

SKA11: Sustamable Cities and Communities

SKA12: Conscious Production and Consumption

3 SEA3: Health and Quahty Life
SEA4: Quality Education
4 SEAG: Healthy Water and Samitation

SEAT: Accessible and Clean Energy
SKA13: Climate Action

5 SKA14: Life Below Water
SKA15: Life on Land
(] SKA16: Peace and Justice

SEA17: Partnerships for Purposes

In the report, “In order to increase social awareness and to include all stakeholders; Including the SKAs in the
education curriculum, organizing awareness-raising activities in schools, projects, competitions, etc. organizing
is deemed beneficial. In addition, it is important to include local governments such as municipalities and city
councils, to implement SKAs throughout the country, to raise awareness and to share information.” statement
is included (T.C. Presidency, 2019, p.p. 286).

« Large companies (Arcelik, Cimsa, ENKA, Coca Cola, etc.) prepared a calendar for sustainability and reports
based on the data obtained from this calendar. Some of these are given;

Arcelik-http://www.arcelikas.com/sayfa/204/Surdurulebilirlik_Raporu;
Cimsa-https://www.cimsa.com.tr/tr/surdurulebilirlik/surdurulebilirlik-raporlari/surdurulebilirlik-raporlari/i-24;
ENKA-https://www.enka.com/allfiles/pdf/ENKA_Surdurulebilirlik_Raporu_2019.pdf;
CocaCola-https://www.cci.com.tr/s%C3%BCrd%C3%BCr%C3%BClebilirlik/raporlama/s%C3%BCrd%C3%BCr%
C3%BClebilirlik-raporlar%C4%B1, etc.

3.3. Courses Taught Related to Sustainability in Education in Universities

As Tuncer (2008: 223) emphasized, as research and higher education institutions, they play an important role
in the development of technologies, strategies, citizens and leaders needed for a more sustainable future.

3


http://www.arcelikas.com/sayfa/204/Surdurulebilirlik_Raporu
https://www.cimsa.com.tr/tr/surdurulebilirlik/surdurulebilirlik-raporlari/surdurulebilirlik-raporlari/i-24
https://www.enka.com/allfiles/pdf/ENKA_Surdurulebilirlik_Raporu_2019.pdf
https://www.cci.com.tr/s%C3%BCrd%C3%BCr%C3%BClebilirlik/raporlama/s%20%C3%BCrd%C3%BCr%C3%BClebilirlik-raporlar%C4%B1
https://www.cci.com.tr/s%C3%BCrd%C3%BCr%C3%BClebilirlik/raporlama/s%20%C3%BCrd%C3%BCr%C3%BClebilirlik-raporlar%C4%B1

ITEAC'2020
(ONGRESS BOOK

Universities are also recognized as important tools in promoting sustainable behavior and contributing to the
agenda of sustainability approaches worldwide. Especially in the last 30 years, the subject of education has
become more remarkable in achieving sustainable practices. For this reason, sustainability is included in the
vision and missions of all universities.

Universities’ courses on sustainability are usually taught in engineering, architecture and agriculture faculties.
These courses are named differently according to the faculties:

sustainable environment; sustainability and ecology; sustainable agriculture; sustainable architecture; waste
management for a sustainable environment; sustainability and management; sustainable energy; sustainable
development; sustainable tourism; sustainable forest management; sustainable water management;
sustainable buildings; sustainable smart cities; social responsibility lesson; circular economy; sustainable design;
sustainable urbanism; sustainable development; sustainable development and education; environmental
education; environmental ethics; food security and sustainable agriculture etc.

4. Discussion, Conclusion and Suggestions

In this compilation study, the literature on sustainability-related master’s theses, doctoral dissertations, books
and the inclusion of sustainability as an elective course at the university, that is, the educational outcomes of
learning for sustainability, were examined.

« While the review process produced a number of positive results, it was found that there were a limited
number of studies focusing on books (such as education for sustainable development, global citizenship
and outdoor learning). In addition, in postgraduate studies on sustainable education, it has been determined
that the number of related master theses is more than twice the number of doctoral dissertations. In this
sense, it is recommended to give more importance to the subject in doctoral programs and to carry out
more relevant studies.

+ Ithasbeen determined that the academic studies on“sustainability in education”have increased significantly
in our country in recent years. When these studies are examined within the scope of the departments they
are made in, it has been revealed that there are many studies on sustainability in education in certain
departments. The same sensitivity should be demonstrated and expected by other related departments.

+ In our country, there is a need for studies on sustainability courses that have been added to the elective
course pool of universities and the students who take it.

« Thereisaneed to develop appropriate pedagogies to provide quality education on sustainability (UNESCO,
2019).

. Itis important to state that quality education is one of the United Nations Sustainable Development Goals
(SDG 4th Quality Education), which is in line with the philosophy, structure and purpose of the lifelong
sustainability implementation report, in terms of both global agreements and our country’s policy (T.C.
Presidency, 2019).

« Thereis a need for more studies on sustainability in education that will lead to improvement, innovation and
updating with the results to be obtained from the application.

« To determine the driving forces of quality education in our country, appropriate pedagogies should be
further researched.
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Distance Education Struggle in Covid-19 Process:
Determining the Opinions of Pre-Service Mathematics
Teachers about The Process

Covid-19 Siirecinde Uzaktan Egitim Miicadelesi: Matematik
Ogretmen Adaylarinin Siirece Yonelik Goriislerinin Belirlenmesi

Mevhibe KOBAK-DEMIR ', Hiilya GUR 2

Ozet

Bu calismada, matematik 6gretmen adaylarinin Covid-19 sirecinde uzaktan egitime yonelik gorislerinin
belirlenmesi amaclanmistir. Nitel arastirmanin  benimsendigi arastirmada durum calismasi deseni
kullanilmistir. Calismanin katihmcilar kolay ulasilabilir durum o6rneklemesi kullanilarak secilen Marmara
Bolgesindeki bir devlet tiniversitesinde 6grenim goéren 72 matematik 6gretmen adayidir. Calismanin verileri
arastirmacilar tarafindan olusturulan bir anket araciligiyla Google Forms Uzerinden elde edilmistir. Verilerin
analizinde betimsel ve icerik analizi yontemi kullaniimistir. Aragtirmanin sonuglari, katilimcilarin, alan egitimi
ve okul deneyimi dersleri ile teknolojik alt yapi eksiklikleri nedeniyle uzaktan egitim faaliyetlerini yetersiz
olarak degerlendirdikleri, internet baglantisi sorunu, édevlerin yogunlugu, sinav sirelerinin yetersizliginden
dolayi glicliik yasadiklarini gostermektedir. Yasanilan glicliiklerin giderilmesi ve Covid-19 siirecinde egitimin
niteliginin artirilmasi agisindan 6gretmen adaylarinin dnerilerinden internet ve bilgisayar erisimi icin teknolojik
destegin saglanmasi, sinav surelerinin artirlmasi ve sinavlarin édevlendirme seklinde yapilmasi sonucuna
ulagiimistir. Katihmcilar Covid-19 siirecinde senkron (es zamanli) uzaktan egitimi tercih etmektedirler.

Anahtar Kelimeler: Covid-19 siireci, uzaktan egitim, hizmet 6ncesi egitim, 6gretmen adayi, matematik.

Abstract

In this study, it was aimed to determine the opinions of pre-service mathematics teachers about distance
education in the Covid-19 process. The case study design was used in the study in which qualitative research
was adopted. Participants of the study were 72 pre-service mathematics teachers studying at a state university
in the Marmara Region, selected using convenience sampling method. The data of the study was obtained
from Google Forms through a questionnaire developed by the researchers. Descriptive and content analysis
methods were used in analyzing the data. The results of the study show that the participants evaluated
insufficient due to field education, school experience courses and technological infrastructure deficiencies
and also had difficulties in distance education activities because of the internet connection problem, intensity
of homework and insufficient duration of exams. In terms of eliminating the difficulties encountered and
increasing the quality of education in the Covid-19 process, it was concluded from the suggestions of the pre-
service teachers that technological support for internet and computer access was provided, the duration of

1 Prof. Dr,, Balikesir Universitesi, Necatibey Egitim Fakiiltesi, Matematik ve Fen Bilimleri Egitimi B&lim(i, Tiirkiye, hgur@balikesir.edu.tr
2 Ars. Gor, Balikesir Universitesi, Necatibey Egitim Fakiiltesi, Matematik ve Fen Bilimleri Egitimi B6limd, Tiirkiye, mevhibekobak@balikesir.edu.tr
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the exams was increased, and the exams were made in the form of homework. Participants prefer synchronous
(simultaneous) distance education in the Covid-19 process.

Keywords: Covid-19 process, distance education, pre-service education, pre-service teachers, mathematics.

Introduction

The global Covid-19 Pandemic affected the educational processes everywhere in the world. It is obvious that we
are in need of new requirements to develop the sustainability and continuity of education in the world. UNESCO's
(2020) reported which was announced in March 16, 2020 asserted that, in 109 countries and in all the educational
cycles, education of 43,5% of all the students (which is 1,362,289,729 students in total) are interrupted.

In the pandemic, the only solution for countries to continue their education is that distance education is a
‘compulsory choice’ For this reason, Ministry of National Education (MoNE) and Higher Education Council
(YOK) took emergency measures in our country. This distance education process in institutions affiliated to the
MoNE is to provide and manage educational e-content within the scope of FATIH (Increasing Opportunities
and Improving Technology Project), which was initiated in 2012 in order to increase the quality of education
and provide equal opportunities, to provide services independent from any place, time and tools Education
Information Network (EBA) platform (URL 1; Bal & Boz, 2017) developed within Innovation and Educational
Technologies (YEGITEK). During the Covid-19 process, the EBA platform has started to be used intensively
through the internet and EBA TV with Turkey Radio Television Corporation (TRT) infrastructure to avoid
interruption of education health while protecting the public health. With EBA, a kind of school environment
has been brought to home environments, one of the goals of the project, which is to ensure that education
reaches individuals regardless of time and means, anytime and anywhere. Internet support was provided by
all operators (URL 2) and EBA support points (URL 3) were established for students to enter the system. Finally,
with the support of tablets (URL 4), technological infrastructure, content and efforts are made to minimize any
obstacles to access. So, MoNE has supplied the educational services via distance education through the digital
platform EBA and television broadcasting. YOK stated that the distance education systems of 123 universities
are sufficient to complete the education period. Universities with deficiencies in distance education systems
were supported with the support of TRT and the open education system of Istanbul University, Anadolu
University and Atattirk University in cooperation with other universities (YOK, 2020a). In addition, in the letter
sent to universities by YOK, it was stated that the process should be continued in accordance with the academic
calendars of the universities and assessment and evaluation procedures should be carried out at the end of the
process.

In the 2020 Spring semester, 99.2% of the universities’ theoretical courses and 89% of the applied courses
were given by distance education. Live courses were carried out in 22% of the distance education courses
(YOK, 2020b). In the 2020 autumn semester, most of universities use Microsoft Teams to carry out of the live
courses. It is important in terms of determining the problems experienced in order to get used to the new
education process during the epidemic period and to continue education uninterruptedly and accordingly
to revise the contents and assessment processes in the existing distance education process. Determining the
field-specific experiences of pre-service teachers, who will train future generations, regarding the education
processes carried out with online education at all levels from kindergarten to higher education and obtaining
future suggestions for them to gain the competencies required by the teaching profession in distance
education, is required for increasing the quality of pre-service training provided in education faculties. Thus,
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this study aimed to determine the opinions of pre-service mathematics teachers about distance education in
the Covid-19 process.

Method

The case study design was used in this study, in which qualitative research methods were adopted. Case
study is an in-depth description and analysis a person, organization, behavioral conditions, event or other
social phenomenon with an information collected in detail through multiple sources (Yin, 2017; Creswell,
2016; Merriam, 2018). In this study, in order to determine the opinions of pre-service mathematics teachers
in a university, which has a single unit of analysis, on distance education, it was structured with a holistic
single-case design, as it examined a situation as a whole (Saban & Ersoy, 2017). Participants of the study were
72 pre-service mathematics teachers studying at a state university in the Marmara Region, selected using
convenience sampling of purposeful sampling methods due to its advantages such as practicality and speed
to the researcher, easy accessibility and relatively low cost (Yildinm & Simsek, 2008). Demographic information
of the participants is presented in Table 1:

Table 1. Demographic Information of the Participants

Variable f
Gender Female 53
Male 19

Grade Level 3t Jevel 51
4t evel 21

Working Status  No 59
Yes | started working on the Covid-19 process 5

I was working before the Covid-19 process 8

Access Own computer and internet access 59

tunit
opportunity Telephone 13

The data of the study was obtained from Google Forms through a questionnaire developed by the researchers.
The questions in the data collection tool were first developed by the researchers based on the literature
under the themes determined as a result of preliminary interviews with students who continue their distance
education. There are questions including that demographic information (gender, grade level, working status,
access opportunity), evaluation of the distance education process (evaluation of the effectiveness of the
activities carried out in distance education, difficulties, being a pre-service teacher in the Covid-19 process),
suggestions for an effective distance education process and distance education preferences in the Covid-19
process. The questionnaire form, except of the questions for identifying demographic information; consists
of unstructured (open-ended) questions that include explanation, interpretation and getting information
(Arikan, 2018). Questions are interpretation questions that aim to collect more unbiased and detailed answers
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on a particular subject, depending on the way they answer (Bliytikoztirk, 2005). The form, which was corrected
by taking the opinions of field experts, was finalized after the pilot applications with four pre-service teachers.
Qualitative data are mainly provided from open-ended questions (Johnson & Christensen, 2014). For this
reason, after the data obtained were analyzed with descriptive analysis under predetermined themes, content
analysis method was used to determine the unpredictable themes. Themes and sub-themes were expressed in
terms of frequencies, and direct quotations from the opinions of the participants were also included for clarity.
Participants were presented by coding as K-1, (it is an abbreviation of participant: Kand number:1) considering
ethical principles (Sahinoglu & Bebek, 2018).

Findings

The findings of this study, which aimed to determine the opinions of pre-service mathematics teachers on
distance education in the Covid-19 process; are presented under the titles that evaluation of the distance
education process and recommendations for an effective distance education process.

Evaluation of the Distance Education Process

The opinions of the pre-service teachers about the competence of the distance education activities applied in
our country are presented in Table 2:

Table 2. Opinions of the Pre-Service Teachers on the Competence of Distance Education Activities Applied in our Country

Theme: Competencies of distance education activities in the Covid-19 process f Total f
Sub-theme Codes
Repeat

Instructor effort

Sufficient

Enriching with activities 20

N|jw]|O |

Gaining distance education competence
Instant feedback

Field education courses

_

School experience lessons

— Technological infrastructure deficiencies
Insufficient

Lack of experience 29

N |O|IN |

Lack of interaction

Home conditions 1

—_

Access to Resources

Compared to face-to-face training 15

Partially Health 4 20
Compared to asynchronous lessons 1

General total 69
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As can be seen fromTable 2, the opinions of the pre-service mathematics teachers regarding their competencies
in terms of their education in the distance education activities applied in our country are gathered under three
sub-themes: adequate, inadequate and partially. While the majority of the participants (f =29) emphasized
that distance education activities were inadequate, the reasons for their opinions are; inability to practice
especially in field education lessons (f=8), limited observations in school experience lessons (f=7), technological
infrastructure deficiencies (f=6), lack of experience (f=4), inadequate interaction (f=2) the conditions of the
housing house (f=1) and the lack of access to resources (f=1). The pre-service teachers (f=20) described that
the distance education activities carried out in our country is sufficient for their possibilities of repeating the
distance education (f=8), the effort of the instructors (f=6), enriched activities (f=3), gaining the distance
education competence (f=2) and feedback (f=1). The preservice teachers who thought that it was not as
effective as face-to-face education, evaluated it as partially sufficient. Examples opinions of the participants
about competence of the distance education activities applied in our country are presented below: (K-49, K-17,
K-51: insufficient/ K-59, K-32: sufficient/ K-28:partially)

“No, | do not find that it is a sufficient because there are many lessons that require practice in my department. As a
pre-service teacher, | know it is important to learn by living. It is not enough in terms of field education lessons that
we need to practice in the classroom environment where we need to gain teaching skills.” K-49

“Idon’t think it is very effective in lessons like school experience. Since the participation of students in the lessons we
attend is very low, it is limited in terms of observing the relationship between student and teacher. | have a hard time
feeling that we are entering the school environment. “K-17

“I don’t have a computer. I'm trying to connect to the lectures on the phone. In some classes, | have to open different
applications and download programs, but it is not possible on the phone.” K-51

“I can say that it is a sufficient and even effective application in terms of theoretical lessons. | can understand what
is explained in the field lessons. | can repeat the course recordings as it is also possible to watch them again. “ K-59

“Some lessons are really productive. It cannot be ignored that the reason behind the efficient course of these lessons
is the effort of the teacher. With our teachers who use technology correctly, distance education is sufficient, but if the
use is not done correctly, it becomes inadequate.” K-32

“Our faculty and professors are very helpful, but nothing beats face-to-face education.” K-28

The opinions of the pre-service teachers about the difficulties encountered in the distance education process
are presented in Table 3:
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Table 3. The opinions of Pre-Service Teachers about theDifficulties Encountered in the Distance Education Process

Theme: Difficulties Encountered in the Distance Education Process f Total f
Sub-theme Codes
Technological infrastructure  Internet connection problem 18

Spending too much time in front of the screen 4

Power cut 3

31

Computer access 2

Access to lessons 2

Problems related to system 2
Educational activities Homeworks 11

Insufficient exam times 10

Taking note 2 25

Intensity course content 1

Inability to ask questions 1
Instructor Different technological software applications 1

used 2

Not sharing notes 1
Originating from the student Difficulty in focusing 1

Lack of motivation 1

Increased responsibility 1

Time management 1 7

Socializing 1

Learning style 1

Home conditions 1
Non difficulties 4 4
General Total 69

As can be seen from Table 3, the three sub-themes, technological infrastructure (f=31), educational activities
(f =25), instructor (f = 2) and originating from the student (f =7), have been reached from the opinions of
pre-service mathematics teachers about the difficulties they experienced in the distance education process.
In addition, four pre-service mathematics teachers stated that they did not have any difficulties. While the
participants mostly emphasized the problems arising from technological infrastructure, it is seen that this
difficulty is mostly related to the internet connection problem (f =18), followed by spending too much time in
front of the screen (f=4), power cut (f=3), computer access (f =2), access to lessons (f =2) and problems arising
from the system (f=2). While participants focused on homework (f=11) and insufficient exam times (f=10)
regarding the difficulties encountered in educational activities; these themes are followed by taking note
(f=2), intensity course content (f=2) and inability to ask questions (f=1). The problems that pre-service teachers
had in distance education arising from themselves are difficulty in focusing, lack of motivation, increased
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responsibility, time management, socializing, learning style and home conditions. Examples opinions of the
pre-service teachers about the difficulties encountered in the distance education process are presented below:
(K-34: technological infrastructure/ K-21, K-55: educational activities/ K-1: instructor/ K-54: originating from the
student)

“I have internet problems and there is a disconnection in the lessons...” K-34
“When the homework is too much, there is no time to study.” K-21

“We had a problem of not being able to train in the midterm or final exams of the numerical courses because it takes
a long time to take a photo of the paper we wrote and upload it to the System.” K-55

“The teacher does not share the course materials with us and constantly trying to take notes makes it difficult for me
to listen” K-1

“..Ithink the distance education process does not fit my learning style. | think | learned a lot not only through teacher
interaction but also through my classmates and unfortunately it is not possible in this process. ” K-54

The opinions of the participants about being a pre-service teacher in the Covid-19 process are presented in
Table 4:

Table 4. The participants’ Opinions about Being a Pre-Service Teacher in the Covid-19 Process

Theme: Thoughts on being a pre-service teacher in the Covid-19 process f Total f

Sub-Theme Codes

Positive Preparation for the KPSS exam 8
Decreased responsibilities 5
Increasing technological competencies 3
Gaining experience 3 2
Professional awareness 3
Understanding the value of the profession of teacher 2

Negative Psychological reasons 19
Feeling of inadequacy 1
Lack of experience 7 2
Lack of interaction 5

General total 66

As can be seen from Table 4, the majority of the participants have a negative (f = 42) perspective towards
being a pre-service teacher in the Covid-19 process. It is among the findings obtained that their psychology
particularly affected in the process (f = 19), they feel inadequate about teacher competencies (f = 11), the lack
of experience (f = 7) and interaction (f = 5). Participants who have a positive view of being a pre-service teacher
in the Covid-19 process state that an advantage in terms of preparation for the KPSS exam (f = 8) and reducing
their responsibilities (f = 5), increasing technological competencies (f = 3), gaining experience in terms of the
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distance education process (f = 3). In addition, it is among the findings that there are pre-service teachers
who stated that being a pre-service teacher with professional awareness (f = 3) is not related to being in the
pandemic process, as well as participants who think that the value of the profession of teachers is understood
(f = 2) in this process. Examples opinions of the participants about being a pre-service teacher in the Covid-19
process are presented below: (K-22, K-9:Negative/ K-67,K-69: Positive)

“I feel more responsible and alone with the skills | need to acquire. | try harder than usual to keep up with my normal
performance, and | feel hectic and pessimistic during this process ..." K-22

“I feel incomplete. | have concerns about the future. | feel sad when I think | haven't developed enough, but I'm trying,
I'm very afraid of not being a good teacher. “K-9

“We are also advantageous in terms of working with KPSS. Because we do not go to school, we access lessons from
our home, and we do not waste time outside of class. These days, when there is a curfew, we have no other option
but to study at home. | think that the only advantages are those who are preparing for KPSS. “ K-67

“It was a different experience, if the process continues in this way, | can say that we have gotten used to distance
education a bit and learned.” K-69

Recommendations for an Effective Distance Education Process

The recommendations of the pre-service teachers about the more effective implementation of the distance
education process are presented in Table 5:
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Table 5. Pre-Service Teachers’ Recommendations for an Effective Distance Education Process

Theme: Recommendations for an effective distance education process f Total f
Sub-Theme Codes
Technological infrastructure  Providing technological support 8
problems Course video recordings are accessible 2
Inclusion of watching course video recordings in attendance 2 "
No obligation to continue 1
Measurement and Extension of exam periods 9
evaluation Exams to be in a form of homework 6
Multiple choice exams 2 '8
Extension of the exam week 1
Teaching Increasing discussion platforms related to the course 2
Decreasing the duration of course 2
Decreasing the course content intensity 1
Theoretical lessons 1 8
Using the question-answer technique 1
Taking the school experience course in the city of residence 1
Instructor Decency 3
Increasing the competencies regarding the system 1 5
Do the lesson interesting 1
Education Model Face to face education 4
Asynchronous education and face-to-face exams 2 8
Adding Guidance / Counseling courses 2
Non recommendations 15 15
General Total 67

In order to effectively conduct distance education in the Covid-19 process, the findings obtained from the
opinions of pre-service mathematics teachers show that the recommendations are based on assessment-
evaluation (f =18), technological infrastructure problems (f =13), teaching (f = 8), education model (f =8) and
instructor (f=5). In order to carry out the measurement and evaluation process more effectively, the suggestions
of the participants are extension of the exam (f =9), the exams to be in the form of homework (f =6), multiple
choice exams (f =2), and the extension of the exam week (f =1). Suggestions for overcoming the difficulties
arising from technological infrastructure are that providing technology support (f=8), making the course video
recordings accessible (f =2), including viewing the course video recordings in the attendance (f=2) and no
attendance requirement (f =1). To eliminate the difficulties faced in teaching the courses taken at the university
and managing the process effectively, the recommendations obtained from the pre-service teachers’ opinions
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is that increasing discussion environments (f =2), decreasing the duration of lessons (f = 2), decreasing the
course content intensity (f =1), being theoretical lessons (f =1), using the question-answer technique (f=1) and
taking the school experience course in the city of residence (f =1). Participants expect their instructor to be
decency (f =3). The preservice teachers stated that the deficiencies could not be overcome unless face-to-face
education (f =4) and they suggested that asynchronous education-face-to-face exams (f =2) and guidance /
counseling courses should be added (f = 2). Examples opinions of the participants about the recommendations
for an effective distance education process are presented below: (K-27,K-24:assessment-evaluation/ K-69:
technological infrastructure problems/ K-58:teaching/ K-12:instructor/ K-9: educational model)

“In online exams, shorter time due to problems such as the internet creates more difficulties for us... “K-27
“Homework should be the majority. The online exam makes us nervous and scared. “ K-24

“When more than one person has a lesson at the same time, the internet can be inadequate. Internet infrastructure
can be developed at least for applications used in education, or internet and tablet support can be provided. “ K-69

“It will be more productive for everyone to maintain a real discussion environment instead of passing some lessons
by reading slides in order to be conducted more effectively.” K-58

“We want lecturers convenience and understanding for us to facilitate the distance education process so that it can
be carried out more effectively.” K-12

“. There may be a counseling lesson for our mental and mental health, once a month or once a week.” K-9
Findings regarding the educational preferences of pre-service teachers in the Covid-19 process are presented

in Figure 1:

Educational preferences in Covid-19 process

B synchronous
W a5y nchronous

B faetoface

Figure 1. Educational Preference of Pre-Service Teachers in the Covid-19 Process

Although the findings (Figure 1) show that the difficulties encountered in distance education and the distance
education process cannot replace the face-to-face education process, the majority of the pre-service teachers
(61%) show that their educational preferences are simultaneously interacting in the Covid-19 process, in other
words, synchronous distance education.
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Results and Recommendations

The results obtained in this study, which was carried out to determine the opinions of pre-service mathematics
teachers about distance education, are presented below:

It was concluded that the majority of pre-service mathematics teachers evaluated the distance education
activities applied in our country as inadequate because they could not do enough applications in the field
education courses, observations were inefficient in their school experience lessons, lack of technological
infrastructure, lack of experience and interaction, home conditions were not appropriate, and they could not
access resources. In addition, it is also among the results reached that there are participants evaluated the
distance education is adequate because they can repeat with the accessible video recordings of the courses,
the lecturers make great efforts, reach enriched activities in distance education, gain competence in distance
education and have instant feedback opportunities. The preservice teachers who thought that it was not as
effective as face-to-face education, evaluated it as partially sufficient.

It is among the results of this study that the participants have the most difficulties with internet connection
during the distance education process, and also the intensity of homework and the shortage of time given in
exams create problems for pre-service teachers. In order to overcome their difficulties and increase the quality
of education in the Covid-19 process, participants made recommendations to provide technological support
for internet and computer access, increase exam times, and assign exams in the form of homework.

The results obtained in the study show that the participants have a negative view of being a pre-service
teacher in the Covid-19 process. This situation is generally due to the negative effects of the psychology of
the pre-service teachers by the process and the feeling of inadequate teacher competencies. The pre-service
teachers who have a positive perspective described that this situation is an advantage in terms of preparation
for KPSS exams.

Finally, although they stated that the difficulties, they experienced in distance education and that no education
model would replace face-to-face education, it was concluded that the pre-service teachers wanted to continue
education with synchronous (simultaneous) distance education in the Covid-19 process.

This study is aimed at determining the opinions of pre-service mathematics teachers on the evaluation of the
distance education process in education faculties. More in-depth information about the management of the
process and the problems encountered can be obtained with studies to be carried out in other departments.
Since this study is a qualitative study, it was conducted with a limited number of participants. With a
questionnaire consisting of closed-ended questions, data can be obtained from a larger sample.
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Reflection of Inclusive Early Childhood Education Quality
Components on Preschool Institution Standards

Kapsayici Erken Cocukluk Egitimi Kalite Bilesenlerinin
Okul Oncesi Kurum Standartlarina Yansimasi

Betiil YILMAZ'

Ozet

Bu arastirmanin amaci kapsayici erken cocukluk egitimi kalite bilesenlerinin okul dncesi kurum standartlarinda
nasil ele alindigini ortaya koymaktir. Bu amacla Turrkiye'de Milli Egitim Bakanligi Temel Egitim Genel MidurlGgu
tarafindan 2015 yilinda ortaya konulan; okul 6ncesi kurumlarin sundugu hizmet kalitesini, okulun giglii ve zayif
yonlerini ve okulun hangi acilardan gelistirilmesi gerektigini belirlemek tizere olusturulan “Okul Oncesi Egitim
ve [lkogretim Kurum Standartlari” kapsayici erken ¢ocukluk egitimi kalite bilesenleri agisindan incelenmistir.
Temel yorumlayici nitel desen kullanilarak yapilan bu arastirmada, kapsayici erken ¢ocukluk egitimi kalite
bilesenlerine yonelik géstergeler alanyazin cercevesinde ortaya konulmus ve bu gdstergelerin “Okul Oncesi
Egitim ve llkdgretim Kurum Standartlari” dokiimaninda yer alis sekli ve 6zellikleri analiz edilmistir. Okul 6ncesi
kurum standartlarn kapsaminda kaliteli kapsayici erken cocukluk egitimi bilesenlerinden “erisim” ve “destekler”e
egitim yonetimi, 6grenme-6gretme surecleri ve destek hizmetler standart alanlarinda, “katilim”a ise egitim
yonetimi ve 6grenme-6gretme siirecleri standart alanlarinda deginildigi goriilmustir. Bu standartlara ait alt
standartlarda bilesenlere nasil yer verildigi ortaya konulmus, bulgular tartisilarak cesitli dnerilere yer verilmistir.

Anahtar Kelimeler: kapsayici egitim, erken cocukluk, kalite

Abstract

The aim of this research is to reveal how the quality components of inclusive early childhood education
are handled in preschool institution standards. For this purpose, the Ministry of Education in Turkey by the
General Directorate of Basic Education set out in the 2015 “Preschool and Primary Education Standards” were
examined in terms of quality early childhood education components. In this study, which was carried out using
a basic interpretative qualitative design, the indicators for the quality components of inclusive early childhood
education were presented within the framework of the literature and the way these indicators were included in
the “Preschool Education and Primary Education Institutional Standards” document was analyzed. Within the
scope of preschool institution standards, it was seen that from the quality inclusive early childhood education
components“access”and“supports”were mentioned in the standard areas of education management; learning-
teaching processes and support services, and “participation” in the standard areas of education management
and learning-teaching processes. It was revealed how the components were included in the sub-standards of
these standards, the findings were discussed and various suggestions were made.

Keywords: inclusive education, early childhood, quality
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Genis Ozet

Tum c¢ocuklarin kendi gelisimsel ve 6grenme 6zellikleri, ilgi ve gereksinimleri dogrultusunda egitim almalari
anlayisina dayanan kapsayici egitim tlkemizde son yillarda daha sik ele alinan kavramlardan biridir. Erken
cocukluk déneminde kapsayici egitimin nasil daha kaliteli hale gelebilecegdi ve sunulan hizmetlerin 6zellikleri
de alanyazindaki 6nemli tartisma konulari arasindadir. Kapsayici egitimin kalitesinin degerlendirilmesi,
standartlarinin ortaya konulmasi ve sunulan hizmetlerin gelistirilmesi agisindan 6nemlidir (Lero, 2010).

Kapsayici egitimin kalitesi yapisal kalite, stire¢ kalitesi ve her iki boyutun bir arada ele alinmasiyla olusan genel
kalite boyutlarinda ele alinmaktadir. Yapisal kalite, sinifta bulunan ogretmen-cocuk orani, grup buyuklugu,
ogretmenin egitim durumu, aldigi Ucret gibi degdiskenlerden; surec, kalitesi ogretmen-cocuk etkilesimi ve
iliskileri, cocuklarin deneyimlerine dogrudan etki eden 6grenme etkinliklerinden; genel kalite ise iki boyutun
birlesiminden olusan degiskenlerden olusturmaktadir (Hestenes, Cassidy, Hedge ve Lower, 2007; Hestenes,
Cassidy, Shim ve Hedge, 2008; Phillipsen, Burchinal, Hower ve Cryer, 1997; Yilmaz ve Karasu, 2018).

2009 yilinda “The Division for Early Childhood of the Council for Exceptional Children (DEC)” ve “The National
Association for the Education of Young Children (NAEYC)” kurumlarinin ortaklasa yayimladiklari pozisyon
belgesinde kapsayici egitimin dnemi ve cercevesi vurgulanarak, genel kaliteye yonelik erisjm, katihm ve destek
boyutlarindaki bilesenlerin degerlendirilebilecedi belirtilmistir (DEC ve NAEYC, 2009). Erisim, okul 6ncesi
siniflarda uygulanan genel mifredat kapsaminda siniftaki her bir cocugun gelisme ve 6grenmesine yonelik cok
cesjtli etkinlikler, ortamlar, firsatlar sunarak yapisal ve fiziksel engelleri ortadan kaldirmak olarak tanimlanmistir.
Evrensel tasarim ilkelerine hem fiziksel ortamda, hem de 6gretim ortaminda yer verilerek ilkelerin uygulamaya
aktarilmasi da erisjm boyutunda yer almaktadir (Barton ve Smith, 2015). Katim, ¢ocuklara sunulan amach
ogretimseluygulamalarile onlarin etkinliklerle mesgul olmasini desteklemek, katilimlarini saglamak olarakiifade
edilmistir (DEC ve NAEYC, 2009). Destek ise, yliksek kaliteli kaynastirma uygulamalari icin sistem dizeyindeki
altyapiyi ifade etmekte; personelin mesleki gelisjmi, organizasyon yapilari ve kapsayici egitimi destekleyen veri
sistemleri ile is, birligini kapsamaktadir (DEC ve NAEYC, 2009; Winton, 2016). Ogretmenlerin kaliteli kapsayici
egitim uygulamalari konusunda mesleki gelisimlerine yonelik sunulan destek bu kapsamda yer almaktadir. Bu
bilesenler kaliteli kapsayici erken ¢ocukluk egitiminin kalite standartlarinin temel noktalarina yonelik de bakis
acisi saglamaktadir.

Turkiye'de Milli Egitim Bakanhgi (MEB) Temel Egitim Genel Midurligu tarafindan 2015 yilinda okul 6ncesi ve
ilkogretim kurumlarin sundugu hizmet kalitesini, okulun gliclii ve zayif yonlerini ve okulun hangi acilardan
gelistiriimesi gerektigini ortaya cikarmak tizere “Okul Oncesi Egitim ve llkégretim Kurum Standartlari Sistemi”
olusturulmustur. Bu sistem ile cocuklarin, velilerin, dgretmenlerin, okul ve kurum yoneticilerinin katihmlari ile
kurumsal bir degerlendirme yapilmaktadir. Verilen egitim hizmetlerinin niteligini ortaya koymayr amaclayan
kurum standartlari yer aldigi bu sistemde okullardan MEBBIS araciligi ile belli periyotlarda bu sistemdeki
bilgilerin doldurulmasi talep edilmektedir. Kurum Standartlari “Egitim Yonetimi’, “Ogrenme Ogretim Siirecleri”
ve “Destek Hizmetler” olmak tizere li¢ standart alanda dokuz standart ve 38 alt standarttan olusmaktadir.

Okul 6ncesi kurumlarda bu standartlarin mevcut durumunun degerlendirilmesi ve izlenmesi, ayni zamanda
kurumlarin 6zelliklerine yonelik 6z degerlendirme yapilarak ihtiyaclarin karsilanmasina yonelik bir cerceve
sunmaktadir. Bununla birlikte, Tirkiye'de her okul dncesi ve ilkdgretim diizeyindeki okullardan alinan verilerle
isleyen bu sistemin kapsayici egitim anlayisini yansitmasinin, okullarin kapsayici egitim uygulamalarina yénelik
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gelismeleri bakimindan 6nemli oldugu disinitlmektedir. Bu arastirmada kapsayici erken cocukluk egitimi
kalite bilesenlerinin okul dncesi kurum standartlarina yansimasinin nasil oldugu sorusuna yanit aranmistir.

Yontem

Arastirmacinin bir durumu, bakis acisini arastirmaya yonelik; var olan durumu ortaya koymak tizere
gerceklestirdigi, toplanan verilerin dokiiman analizi ile incelendigi nitel bir yontem olan temel yorumlayici
nitel desen (Merriam, 2002) kullanilarak bu arastirma yapilmistir. Kapsayici erken ¢ocukluk egitimi kalite
bilesenlerine yonelik géstergeler alanyazin cercevesinde ortaya konulmus ve bu géstergelerin “Okul Oncesi
Egitim ve llkdgretim Kurum Standartlari Sistemi” dokiimaninda yer alis sekli ve 6zellikleri iceriksel olarak analiz
edilmistir.

Veri Toplama Araci: Arastirmaci tarafindan erisim, katilim ve destek bilesenlerinin standartlarda ele alinma
bicimini ve sikhgini ortaya koyan bir rubrik hazirlanmistir. Bu rubrikte standart alanlari ve alt standartlari ile
erisim, katihm ve destek bilesenlerinin tanimi caprazlama olarak yer almistir.

Veri Toplama Siireci: MEB Temel Egitim Genel Midiirliigii web sitesinden “Okul Oncesi Egitim ve llkégtetim
Kurum Standartlar KilavuzKitabi”2na erisilerek kilavuz kitapta yer alan okul 6ncesi kurumlarinailiskin standartlar,
alt standartlar ve mevcut durum gostergelerinden olusan ayri bir calisma dokiimani olusturulmustur. Daha
sonra bu dokiiman Uzerinden analizler yapilmistir. Kalite bilesenlerinin gostergelerinin yer aldigini ifadelerine
gore degerlendirme yapilmistir.

Verilerin Analizi: Okul Oncesi Kurum Standartlarinin yer aldigi dokiiman standart inceleme rubrigi kullanilarak
her bir standardin hangi kalite bilesenine dedindigi rubrik lizerinde isaretlenmistir. Standartlarin nasil ele
alindiginaiiliskin rubrik Gzerine aciklama notlari disilmustir. Boylece kalite bilesenleri kapsaminda ele alinacak
standartlarin hem sayisi hem de icerigine iligkin bilgi elde edilmistir. Alt standartlarin icerikleri kalite bilesenleri
cercevesinde bir araya getirilerek, kategorize edilerek yorumlanmistir. Veri analizi sonrasinda yapilan analize
iliskin kapsayici egitim alaninda ¢alisan bir uzmandan gorisleri alinmistir.

Bulgular

Kapsayici erken ¢ocukluk egitimi kalite bilesenlerinin okul 6ncesi kurum standartlarinda ele alinis bigiminin
incelendigi bu arastirmada; kurum standartlarinda erisim, katilim ve destek bilesenlerine nasil yer verildigi
konusunda cesitli bulgulara ulasiimistir. Okul 6ncesi kurum standartlarinda yer alan 38 alt standardin 23'linde
kapsayici erken ¢ocukluk egitimi kalite bilesenlerine deginildigi gérilmustir. Kapsayici erken ¢cocukluk egitimi
kalite bilesenlerinin okul 6ncesi kurum standartlarinda yer alma bicimi standart alanlara gére incelendiginde,
erisim alaninda daha cok egitim yonetimi ve 6grenme 6gretim siirecleri alanindan standartlarin yer aldig
gorulmektedir. Egitim ydnetimialaninda cocuklarin kayit edilmesi, devamliliklarinin saglanmasi gibi hizmetlerin
yer aldigi standartlar erisim bileseninde yer almistir. Ogrenme ve dgretim siirecleri alaninda, mekanlarin
fiziksel ortami ve materyallere iliskin durumlarin yer aldigi standartlara erisim bileseninde deginilmistir. Destek
hizmetler alaninda ise okullarin fiziki giivenliginin saglanmasinda engelli cocuklara yénelik yapilmasi gereken
diizenlemelerin yer aldigi bir standardin erisim bileseninde oldugu dikkati ¢cekmistir.

2 http://tegm.meb.gov.tr/meb_iys_dosyalar/2016_08/12103838_kilavuz_kitap_12_08_2016.pdf
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Okul 6ncesi kurum standartlan sisteminde yer alan ve kapsayici erken ¢ocukluk egitimi kalite bilesenlerine
deginilen bircok standardin ayni zamanda farkl baslklardaki 6rtlik standartlarda da yer aldigi dikkati cekmistir.
“Demokratik okul iklimi”, “toplumsal cinsiyete duyarlhk’, “dezavantajli cocuklarin egitimi” gibi baslklarda yer
alan standartlarda erisim, katilim ve destek bilesenlerinin 6zelliklerinin yer aldigi gérilmustdr.

Tartisma, Sonug ve Oneriler

Gelistirilme sureci, dayandig ilkeler, icerigi ve kullanim amaglan butlncul olarak ele alindiginda MEB Okul
Oncesi Egitim ve llkogretim Kurum Standartlarinin okul dncesi ve ilkdgretim okullarinin hizmetlerinin kalitesinin
arttinlmasina yonelik dnemli bir politika belgesi oldugu distiniilmektedir. Bu dogrultuda, gelisimsel 6zellikleri
ve dezavantajlarina bakilmaksizin tim ¢ocuklara egitim hizmetlerinin saglanmasinda, kapsayici egitim kalite
ozelliklerinin bu standartlarda yer almasinin dnemi ortaya ¢ikmaktadir. Kurum standartlarinin dayandidi ilkeler,
¢ocuk haklarinin 6n planda tutmasi ve ¢cocuklarin yiiksek yarari odagindaki hizmetleri temel almasi bakimindan
kapsayici anlayisi temel aldigi sdylenebilmektedir. Standartlarda yer alan “dezavantajli cocuklar” tanimi ile
engelli, calisan, sokakta calisan ve/veya yasayan, yoksul, sosyal ve/veya ruhsal sorunlari olan, okula devam
etmede guicjuk yasayan, cinsiyet ayrimcilidi riski altindaki kiz cocuklari, kanunla iliskili cocuklar, muilteci, ilticaci,
siginmaci cocuklar, cesjtli nedenlerle resmi koruma altina alinma ihtiyaci icinde olan cocuklarin kast edildigi ve
dezavantajli cocuklari dikkate alan standartlarin da kurum standart sisteminde yer aldigi gérilmektedir.

Kapsayici erken cocukluk egitimi kalite bilesenlerinin yer almasi bakimindan kurum standartlari incelendiginde
erisim, katihm ve destek bilesenlerine iliskin cesitli durumlar ortaya ciktigr goriilmustir. Tum bulgular bir arada
degerlendirildiginde, okul 6ncesi kurum standartlarinin kaliteli kapsayici erken cocukluk egitimi bilesenleri
bakimindan belli 6zellikler barindigi gorilmektedir. Cesitli 6grenme ve gelisim 6zelliklerine sahip cocuklar
“dezavantajli cocuklar” olarak ifade edilerek tiim ¢ocuklara yonelik sunulan hizmetlerin standartlarinin egitim
yOnetimi, 6grenme ve 6gretmen siirecleri ile destek hizmetler boyutlarinda yapilandirldigini da ortaya
ctkmaktadir. Bununla birlikte, kaliteli kapsayici erken cocukluk egitimini isler hale getiren uygulamalarin
kullanimina yonelik standartlarin bu sistemde yer almasinin da 6nemli oldugu dustinilmektedir. Standartlarin
uygulamalar kaliteli hale getirmesinin ancak verileri isler hale getirme, degerlendirme ve izleme siiregleri ile
muimbkun oldugu 6nemli goriilmektedir. Daha sonraki arastirmalarda standartlarin okullarda nasil yer aldigina
iliskin veriler Uizerinden ¢alismalar yapilabilir.

Introduction

Inclusive education, which is based on the understanding that all children receive education in line with their
own developmental and learning characteristics, interests and needs, is one of the concepts that has been
discussed more frequently in Turkey in recent years. How to improve the quality of inclusive education in early
childhood and the features of the services provided are also among the important discussion topics in the
literature. It is important to evaluate the quality of inclusive education, to set its standards and to improve the
services provided (Lero, 2010).

The quality of inclusive education is considered in the dimensions of structural quality, process quality and
overall/global quality formed by considering both dimensions together. From variables such as structural
quality, teacher-child ratio in the classroom, group size, education level of the teacher, wages; process quality,
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teacher-child interaction and relationships, learning activities that directly affect children’s experiences; the
overall/global quality consists of variables that are a combination of two dimensions (Hestenes, Cassidy, Hedge
ve Lower, 2007; Hestenes, Cassidy, Shim ve Hedge, 2008; Phillipsen, Burchinal, Hower ve Cryer, 1997; Yilmaz ve
Karasu, 2018).

In the document published jointly by The Division for Early Childhood of the Council for Exceptional Children
(DEC) and The National Association for the Education of Young Children (NAEYC) in 2009, the importance and
framework of inclusive education were emphasized, and it was stated that components in the dimensions
of access, participation and support for overall quality could be evaluated (DEC & NAEYC, 2009). Access is
defined as removing structural and physical barriers by providing a wide variety of activities, environments and
opportunities for the development and learning of each child in the classroom within the scope of the general
curriculum applied in preschool classrooms. Making the principles functional by including universal design
principles both in the physical environment and in the learning environment is also in the dimension of access
(Barton & Smith, 2015). Participation has been explained as the purposeful educational practices offered to
children, supporting them to engage in activities and ensuring their participation (DEC & NAEYC, 2009). Support
refers to system-level infrastructure for high-quality inclusion practices, and the professional development of
staff includes collaboration with organizational structures and data systems that support inclusive education
(DEC & NAEYC, 2009; Winton, 2016). The support provided for the professional development of teachers for
quality inclusion practices is included in this scope. These components also provide insight into key points of
quality standards of quality inclusive early childhood education.

“Preschool Education and Primary Education Institutions Standards System (PEISS)” has been created by the
Ministry of Education in Turkey (MoNE) Basic Education General Directorate in 2015 to reveal the quality of
the services offered by preschool institutions. With this system, an institutional evaluation is made with the
participation of children, parents, teachers, school and institution administrators. Also in this system, which
includes institutional standards aiming to reveal the quality of the education services provided, schools are
requested tofillin the information at certain periods through Ministry of Education Information Communication
System (MEICS). The Institution Standards consist of nine standards and 38 sub-standards in three standard
areas: “Educational Management’, “Learning and Teaching Processes” and “Support Services” These standards,
which are included in the MoNE Preschool Education and Primary Education Institution Standards, are the
criteria determined to evaluate the conformity of the elements that make up each of the fields of education
management, learning and teaching processes and support services in preschool education and primary
education institutions to evaluate the compliance of MoNE policies, children’s rights and the best interests of
the child.

It is stated in the content of PEISS that it is prepared for institutions to evaluate themselves about whether
or not educational services are provided with a certain quality. It was stated that with the introduction of
these standards, the findings to be revealed as a result of the continuous monitoring and self-evaluation to
be carried out at routine intervals regarding the education and training process in institutions are expected to
guide the development and improvement studies to be carried out at school, district, province and country
scale. In this aspect, the Institutional Standards System has been designed as a tool that will allow continuous
improvement and development with self-assessment at school scale and will provide evidence base for MEB's
efforts in this direction within the scope of preschool education and primary schools.
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Standards in the field of educational management include the development of the school and effective
strategic planning for it, the professional development of school staff; increasing the compliance, commitment
and motivation of teachers, children and parents through participation in school management. It is based on
the effective management of children’s academic development, the effective use of the e-school system as a
management tool, and ensuring the access and attendance of all children in the enrollment area of the school.

Standards in the field of learning and teaching processes are aimed at the characteristics evaluated within the
scope of the classroom, school and school environment. These standards include standards for characteristics
such as determining children’s development and learning needs, learning activities and materials, assessment
and evaluation practices, the use of information communication technologies and inclusive education practices
at the classroom level. At the school level, there are standards for social, artistic and sports activities, vocational
guidance and orientation practices, educational venues and the learning opportunities they provide. For the
immediate environment of school, the standards for the use of environmental opportunities in education and
the use of school facilities by the environment are discussed.

In the standard field of support services, based on safety, health, nutrition and cleaning practices, the physical
conditions of preschool and primary schools, preparatory measures for emergency and risky situations,
security measures, nutrition practices in school hostels, and standards for the evaluation of cleaning and
care conditions in places are included. Apart from these standards, implicit standards obtained by cross
grouping are also specified in the institution’s standards system. Not directly expressed in standard fields, but
thematically associated with each other through new groupings to be made with sub-standards, related to
issues such as democratic environment and gender are considered within the scope of implicit standards. It is
stated that this situation gives schools the opportunity to control both the more comprehensive content and
the data regarding visible standards in self-assessment. The topics of democratic school climate, guidance and
counseling services, gender sensitivity and the education of disadvantaged children are expressed as implicit
standards, and related sub-standards in other standard categories are also included in these implicit standards.

Evaluating and monitoring the current status of these standards in preschool institutions also provides a
framework for meeting the needs by making self-evaluation of the characteristics of the institutions. In
addition, the functioning of this system with the data received from schools in Turkey at primary level, in terms
of application development for inclusive education in school is considered to be important. In this study, an
answer was sought to the question of how the quality components of inclusive early childhood education
reflect on pre-school institution standards.

Method

This research has been carried out using the basic interpretative qualitative design (Merriam, 2002), which is
a qualitative method in which the collected data is analyzed by document analysis, which the researcher has
performed to reveal the existing situation, to investigate a situation and perspective. Indicators for the quality
components of inclusive early childhood education were presented within the framework of the literature and
the way these indicators had been included in the PEISS document and their features are analyzed contextually.

163



ITEAC'2020
(ONGRESS BOOK

Data Collection Tool: A rubric was prepared by the researcher to reveal the manner and frequency of the
standards of access, participation and support components. In this rubric, the standard fields and sub-standards
and the definition of access, participation and support components are crossed.

Data Collection Process: The PEISS Guide Book was accessed from the website of the MoNE General
Directorate of Basic Education and a separate working document consisting of standards, sub-standards and
current status indicators for preschool institutions included in the guide book was created. Later, analyzes were
made on this document. The evaluation was made according to their statements that the indicators of the
quality components were included.

Data Analysis: Using the document standard review rubric including the Preschool Institution Standards, the
quality component each standard refers to was marked on the rubric. Explanatory notes were written on the
rubric on how the standards were handled. Thus, information was obtained regarding both the number and
content of the standards to be addressed within the scope of quality components. The contents of the sub-
standards are brought together within the framework of quality components, categorized and interpreted.

Access includes children’s access to school, physical environment and materials by removing physical and
structural barriers. Registration processes in the context of access to school, materials in access to the physical
environment and standards within the scope of space features are handled in this dimension. Participation,
children’s participation in games and learning processes; materials include engaging with peers and teachers,
developing belonging to the school and friends, and establishing social relations. Ensuring the adaptation of
children to school and supporting their participation in social activities are handled in the planning of teaching
processes according to their needs. Support, professional development of teachers, participation in school
management, parent-teacher communication and cooperation; refers to system-level supports to improve the
infrastructure features of inclusive education. Monitoring and evaluation activities and counseling processes
for supporting children are handled in this context. In addition, the professional development of teachers and
support personnel, and trainings to prevent risk factors have been examined in this dimension.

Findings

In this study, which examines the way in which the quality components of inclusive early childhood
education are handled in pre-school institution standards, various findings have been reached on how access,
participation and support components are included in institutional standards. It was observed that 23 of the 38
sub-standards included in the preschool institution standards touched on the quality components of inclusive
early childhood education. Table 1 includes the frequency and percentage of components according to their
standard fields.
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Table 1. Frequency Table of Quality Components Mentioned in Pre-School Institution Standards

Preschool Institution Standard Fields Frequency (f) Percent (%)
Education Management 10 435
Learning and Teaching Process 9 39.1
Support Services 4 17.4
Total 23 100

When Table 1 is examined, it is striking that the quality components of inclusive early childhood education are
mostly mentioned in the standards in the fields of education management and learning-teaching processes.
In the field of support services, it is seen that quality components are mentioned in a smaller number of sub-
standards than in other fields. The situation of including quality components in different standard areas is
given in Figure 1.

= Education Managem ent

8 Learning 2nd Teaching Process

Support Services

Argem Barticipation Supports
Inciusve Early Chidhood Education Quality Companents

Figure 1. Status of Standards in Quality Components

When the status of inclusive early childhood education quality components in preschool institution standards
is analyzed according to the standard fields, it is seen that there are more standards in the field of education
management and learning and teaching processes. Standards including services such as enrolling children and
ensuring their attendance in the field of educational administration are included in the access component. In
the field of learning and teaching processes, the physical environment of the spaces and the situations related
to the materials are mentioned in the component of access to standards. In the field of support services, it
was noted that a standard that includes regulations that should be made for disabled children in ensuring the
physical security of schools is in the access component.

Participation component has been mentioned in the standards of learning and teaching processes and
educational management. The special education practices standard included in classroom learning activities,
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the use of educational materials in a way to support the participation of children, and the participation of
children in social activities are included in the participation component. In the field of education management,
it has been observed that organizing orientation activities for children’s adaptation to school and standards
regarding children’s participation in school management are included in the participation component.

It was noteworthy that the supports component was mentioned in all three standard areas included in the
preschool institution standards. In the field of educational management, the support component is included
in the standards for professional development activities organized for teachers and other employees of the
institution, parents’ participation in school management and cooperation efforts. It was seen that the support
component was mentioned in the standards for the monitoring and evaluation of the development of children
and guidance activities for learning and teaching processes. In the standard field of support services, it has
been revealed that personal guidance and psychosocial support activities, studies aimed at preventing risk
factors in the school environment and services for the protection and support of children’s health are included
in the support component.

Ithasbeen observedthatmanystandardsincludedinthe preschoolinstitution standards systemand mentioning
the quality components of inclusive early childhood education are also included in the implicit standards in
different titles. It is noteworthy that there are features of access, participation and support components in the

" "o

standards such as “democratic school climate’, “sensitivity to gender”, “education of disadvantaged children.”

Discussion, Results and Implications

Considering the development process, the principles it is based on, its content and the purposes of use, it
is thought that the MoNE PEISS an important policy document for increasing the quality of the services of
pre-school and primary schools. In this direction, the importance of inclusive education quality features in
these standards becomes evident in the provision of educational services to all children regardless of their
developmental characteristics and disadvantages.

It can be said that the principles on which the institutional standards are based are based on an inclusive
understanding in terms of prioritizing children’s rights and taking services with a focus on the best interests
of children. The “disadvantaged children” included in the standards are children with disabilities, working,
working and / or living on the street, poor, social and / or mental problems, difficulties in attending school,
girls at risk of gender discrimination, children associated with the law, refugees, and children in need of official
protection for various reasons. It is seen that disadvantaged children are defined and included in the standards
of the preschool institution.

When the institutional standards are examined in terms of including the quality components of inclusive
early childhood education, it is seen that various situations arise regarding access, participation and support
components. In the context of access to school for the access component, it has been revealed that there
are standards within the scope of registration processes, materials in access to physical environment and
space features. It is also noteworthy that there are no sub-standards referring to universal design principles,
differentiated instruction features and the use of assistive technologies for the learning and teaching processes
of children with various developmental and learning characteristics.

It has been seen that the participation component is addressed in standards such as ensuring children’s
adaptation to school, supporting their participation in social activities, and planning teaching processes
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according to their needs. It was pointed out that teachers’ use of different teaching methods and techniques to
support participation, student-teacher relationship and the elements that shape the participation process to
support the learning process are not included in the standards.

Regarding the support component, it was observed that this component was addressed in the standards for
monitoring and evaluation activities to support children and guidance processes. In addition, it was determined
that the professional development of teachers and support personnel and trainings for preventing risk factors
are also included in the support component. It was also noted that there are no systematic models for parent-
teacher cooperation, systematic activities to support the professional development of teachers or a limited
approach to the development of infrastructure systems.

When all findings are considered together, itis thought that the standards of preschool institutions have certain
features in terms of quality inclusive early childhood education components. It is revealed that children with
various learning and development characteristics are specified as “disadvantaged children”and the standards
of the services provided for all children are considered in the dimensions of education management, learning
and teacher processes and support services. In addition, it is considered that standards for the use of practices
that make quality inclusive early childhood education work should be included in this system. For instance,
developmentally appropriate practices and suggested practices can be included in standards for ensuring the
participation of children, examples of quality environment characteristics can be presented. It should not be
forgotten that the quality of the standards is only possible with the processes of implementation, evaluation
and monitoring. In further research, studies can be conducted on the data on how the standards are included
in schools.
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World'’s First Online Laboratory School:
MEF University’s Teacher Education Model
During COVID-19 Pandemic

Diinya’nin ilk Online Laboratuvar Okulu:
Kovid-19 Pandemi Siirecinde
MEF Universitesi’nin Ogretmen Egitim Modeli

Zelha TUNG PEKKAN ', R. Didem TAYLAN 2, Mustafa OZCAN 3

Ozet

Diinyanin ilk Gniversite destekli Online Laboratuvar Okulu MEF Universitesinde Bahar 2020 déneminde
kuruldui. Tirkiye'nin her bolgesinden ebeveynlerin online basvuru formu doldurdugu ve matematik
O0gretimi programina katilmasina izin verdigi 130 ortaokul 6grencisi okula kayit oldu ve Ucretsiz yararlandi.
Alt1 hafta boyunca devam eden projede 25 6gretmen adayi ve 7 Universite 0gretim Uyesi ve 6gretim elemani
(stipervizorler) gorev aldi. Bu okulda 6gretmen adaylari siipervizérlerin gozetiminde 6gretmenlik staji yaptilar
ve cevrimici 6gretim deneyimi kazandilar. Okulu degerlendirmek icin arastirmacilar tarafindan Likert tipi
sorularin yani sira agik uclu sorular da iceren anketler hazirlanmis; 6grenciler, veliler, 6gretmen adaylar ve
Universite sUpervizorlerine anketler ayri ayr uygulanmistir. Anketlerin sonuclari bitiin paydaslarin Online
Okulda’ki deneyimden olumlu yararlandigini gostermis ve 6gretmen adaylarinin, butiin paydaslar arasinda
bu deneyimden en ¢ok yararlandigi gézlemlenmistir. Online Laboratuvar Okulunun, bazen engel gibi g6ziiken
kosullarin herkes icin nasil avantaja donustirilebilecegdine basarili bir 6rnek oldugu tespit edilmistir.

Anahtar Kelimeler: Ogretmen egitimi, online laboratuvar okulu, Kovid-19 pandemi.

Abstract

The world’s first university-supported Online Laboratory School was established at MEF University in Spring
2020. Parents all over Turkey filled online registration forms and 130 middle school students were admitted.
Mathematics teaching program was free for the participants and lasted for 6 weeks. There were 25 teacher
candidates and 7 university lecturers and instructors (supervisors) who took part in the project. At this school,
teacher candidates did internships under the supervision of instructors and experienced in online teaching. In
order to evaluate the school, questionnaires including Likert-type questions as well as open-ended questions
were prepared by the researchers: questionnaires were administered separately to students, parents, teacher
candidates and university supervisors. The results of the questionnaires are very positive, and it was observed
that the pre-service teachers benefited mostly from this experience among all stakeholders. The Online
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Laboratory School is an example of how conditions that sometimes seem like barriers can be turned into an
advantage for all.

Keywords: Teacher education, online laboratory school, Covid-19 pandemic.
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Genis Ozet

MEF Universitesi Egitim Fakiltesi olarak Okulda Universite adini verdigimiz, is yerinde deneyime dayali,
uygulamasi yogun bir 6gretmen ve psikolojik danisman egitimi programi uyguluyoruz. Stajlar Gglinci sinifta
K-12 takvimine gore bir yil ve haftada iki tam glindiir. Dérdlinci sinifta ise yine bir yil ve haftada tic tam gtinddir.
Bahar 2020 doneminde pandemi baslayinca isbirligi yaptigimiz 40'tan fazla okul fiziksel olarak kapandi. Bunu
Uzerine 6grencilerimize deneyim kazandirmak icin bir Online Laboratuvar Okulunu actik. Literatliirde daha
once boyle bir uygulama yapildigina dair bir bilgiye rastlamadik. A¢tigimiz uygulama okulunda bir toplum
hizmeti olarak verdigimiz Matematik ve ingilizce Dersleri ile Psikolojik Danismanlik hizmetlerinden yararlanmak
icin 514 ortaokul égrencisi kayit yaptirdi. Bu bildiride bunlardan sadece ilkégretim Matematik Ogretmenligi
lisans programi'nda okuyan 6gretmen adaylarinin Online Laboratuvar Okulunu deneyimi ve bu uygulamanin
degerlendirme sonuclar anlatilacaktir.

Turkiye'nin her bolgesinden ebeveynlerin online basvuru formu doldurmalari ile matematik 6gretimi
programina 130 ortaokul 6grencisi kayit oldu ve 6 hafta boyunca okula devam etti. Projede 25 6gretmen adayi
ve 7 Universite 6gretim Uyesi ve elamani (stipervizorler) gorev aldi. Bu okulda 6gretmen adaylari stipervizérlerin
go6zetiminde 6gretmenlik staji yaptilar ve cevrimici 6gretim deneyimi kazandilar.

Online Laboratuvar Okulu'nda, 12 ¢evrimici sinifta ilk haftasi tanisma olmak Uzere 6 haftalik bir programda
toplamda 60 matematik dersi yapildi. Her sinifta 10-12 6grencinin oldugu, bir 6gretmen ve bir yardimci
O0gretmen, bir de yedek 6gretmen olmak lizere G¢ 6gretmen adayinin gorev aldigi ve bu dersi arka planda
go6zlemleyen, gerektiginde yonlendiren 6gretmen egitimcisi ile olusturulmus bir sistem kuruldu. Stipervizorler
olarak hem kendi deneyimlerimiz hem de alanyazini bilgilerini kullanarak, bunlarin tzerine yapilandirilan
bir matematik 6gretimi program tasarlandi. Genel programi 6grenen 6gretmen adaylari ders planlarini
stpervizorlerle yogun ve nitelikli etkilesimde bulunarak hazirladi. Her 6gretmen adayinin ders plani genellikle
iki sipervizor tarafindan incelendi ve 3-4 defa revize edildikten sonra daha buyiik bir 6gretmen adayi grubu ile
paylasildi, gelen doniitlerle yine revize edildi. Ders planlama siireci genel olarak 1 ders hazirhi icin 2 haftalik
bir zaman aldi. Online Laboratuvar Okulunda ‘ders planlama’ siireci ile 6gretmen adaylari icin amacgladigimiz
‘6grenme deneyiminin’ dnemli bir kismi gerceklesti.

Degerlendirme Yéntemleri ve Sonuglar

Okulu degerlendirmek icin arastirmacilar tarafindan Likert tipi sorularin yani sira acik uclu sorulari da iceren
anketler hazirlanarak; 6grenciler, veliler, 6gretmen adaylari ve Universite stipervizorleri icin anketler ayri ayri
uygulandi.
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Ogrencilerin % 99'u (110 6grenci), gelecekte acilirsa Online Laboratuvar Okulu’'na tekrar katilmak istediklerini
bildirdi. Ebeveynlerin tamami (80 ebeveyn) siire¢ten memnun oldugunu belirtti ve Online Laboratuvar
Okulu’'nun faaliyetlerine devam etmesini istedi.

Anketi cevaplayan 25 6gretmen adayi bu okul kapsaminda ders planlamasi ve teknoloji kullaniminin ¢evrimici
uygulamasi hakkinda bilgilerini derinlestirdiklerini (%80), isbirligi icinde calisma becerilerinde (% 72) ve
planlama (% 60) konularinda bilgilerinin arttigini, stipervizor ve akranlarin dondtlerini alma ve uygulama
konusunda gelistiklerini (% 60) ve 6grencilerle iletisim becerilerinin arttigini (% 60) belirtmislerdir.

Universite siipervizorleri de 6gretmen adaylarina geribildirim verme konusunda kendilerini gelistirdiklerini,
ayni planin tg farkh uygulanisinin kendilerine ve 6gretmen adaylarina neler kattiginin farkina vardiklarini
belirtmislerdir.

Online Laboratuvar Okulu, bazen engel gibi gdziiken kosullarin herkes icin nasil avantaja donisttiriilebilecegine
bir 6rnektir. Sehirici trafik ve planlama gibi konulardan dolay: stajda ders gézlemlemek istanbul gibi biyiik
sehirlerde zor bir durum oldugu fark edilmektedir. Ayni dersi beraber izleyip Gzerine yorum yapmalari olagan
sartlarda zor olan 6gretmen adaylari ve 6gretmen egitimcileri Online Laboratuvar Okulu’'nda bir araya gelme
firsati bulmustur ve bu sekilde cevrimici bir 6grenme toplulugu da kurulabilmistir. Bu sayede 6gretmen
adaylari ve 6gretmen egitimcileri birlikte calisarak ders planlama, planin uygulanmasi, ve sonrasinda yaptiklari
derinlemesine matematiksel ve pedagojik tartismalar ile birbirlerinin mesleki gelisimine katkida bulunmustur.
Bu deneyim sayesinde ¢evrimici sureclerin dikkatli planlama ve yonetim ile tim paydaslarin gelisimlerini
destekleyebilecegine dair nemli kanitlar elde edilmistir.

Introduction

Everyone is at home now! Education is carried out from home, children and young people are in front of the
screens, and parents have now assumed the role of facilitators of education.

So what is it like to learn to be a teacher in this process?

With the COVID-19 pandemic, uncertainties in education have increased since March 17, 2020. Schools and
universities that were closed drove both students and families into despair. The situation was even more
difficult for students of education faculties who needed to do internships in schools to complete their teacher
education. We implemented University within School model at our university. Within the scope of the University
within School Model (Ozcan, 2013) teacher candidates normally gain about 1500-2000 hours of internship
experience (Tung-Pekkan et al., 2018). This experience helped them to step into the teaching profession
more easily. During the COVID period, internship experience could not be physically allowed in primary and
secondary schools since they were closed. In order to solve this problem and to provide teacher candidates
with “teaching” experience during the pandemic period, we, as teacher educators, started to work. For solving
this problem, our Faculty internship coordinator (first author) suggested to establish an Online Laboratory
School.

This idea was welcomed with enthusiasm by our Dean, Prof. Mustafa Ozcan (also third author), who developed
the University within School Teacher Education Model (Ozcan, 2013), and our Rector Prof. Muhammed
Sahin (Sahin & Fell-Kurban, 2019), who pioneered the approach that centered active learning and teaching
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experiences in university education with Flipped Learning (Flipped Learning). In addition to the mathematics
teaching program, faculty members from the department of English Language Teaching and Psychological
Counseling and Guidance also made their own planning (MEF University Web Site 1). We have established
Turkey'’s first university-based Online Laboratory School and we declared that we will admit students for free
after their parental consent. The fact that this school was not physically involved but online and was free from
the problems encountered in the regular public/private schools (Cucchiara, 2020) had particularly motivated
us to implement such a project.

Laboratory Schools and Our Online Laboratory School

Laboratory schools are the schools established under the umbrella of the University. These schools are special
that they give great importance to research on ‘teaching’ as well as practicing in the classroom. These are
especially designed for the teacher candidates’ education (Cucchiara, 2020; The Conversation, 2017). The
concept of Uygulama Okullari in Turkey appears to be the closest examples, but laboratory schools are
different. In Laboratory Schools, it is especially important for classroom teachers to be good teacher educators
as well as being good teachers. Laboratory schools are the schools where the teacher candidates’ pedagogical
and field knowledge are supported, classroom management skills are strengthened or applied to the practice.
Research projects are expected. These projects might focus on different learning and teaching practices such
as‘children’s learning’ paths. Since these schools are connected to Universities, they differ from regular school
operations, especially in terms of management and the role of teachers. They are in an advantageous position
as places where teacher education is less challenging compared to normal school conditions.

As a matter of fact, the aim of our Online Laboratory school was to increase teacher candidates’ knowledge,
skills and dispositions on different areas such as lesson planning, implementation (teaching) and reflections
and evaluations on their teaching. In other words, the Laboratory school was the creation of an environment
in which we devoted less time to managerial issues, but where we, teacher educators, could directly support
our teacher candidates. We had chances to observe how theoretical knowledge about teacher education is
applied in practice. For example, whether teacher candidates ask the right questions in the right place, use
their mathematical knowledge efficiently, treat equally for every student, give value and support for students’
participation, keeping students’interests and motivations in high levels, as well as enriching their mathematical
thinking.

The Online Laboratory School is established for these purposes. In this virtual school, we had a system with
10-12 students in each class. There were three pre-service teachers: a main teacher, one assistant teacher and
one substitute teacher. There was also a teacher educator who observed this lesson in the background and
guided when necessary. There was a total of 12 laboratory classes and 60 mathematics lessons were recorded
in a 6-week program, the first week of which was the introduction to the school and the program. Mathematics
topics in these courses were decided by our 4 instructors (experienced, English speaking and master’s
degree teachers) and 3 faculty members (academicians with a doctorate degree in mathematics education,
with teaching experience). In this sense, a different program came out compared to the Ministry of National
Education [MEB/MoNE] program: for example, what do children need to know for 5" grade mathematics?
what are the most important issues? which subjects have the most difficulties and why? Using both our own
experiences and the literature in the field, we created a program with the general lines (MEF University Web
Site (2)). After the teacher candidates were informed about this general program, lesson plans were made with
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tremendous interaction with supervisors. The lesson plan that each teacher candidate prepared was generally
examined by two supervisors. After 3-4 revisions, it was shared with a larger group of pre-service teachers
and revised again with the feedback. Each time we were motivated to learn how to make lesson plans better:
this process usually took 2 weeks for 1 lesson preparation. With the “lesson planning” process in the Online
Laboratory School, the “learning experience” we aimed for teacher candidates was realized.

Methods
Background

In the Online Laboratory School, a total of 60 mathematics lessons were held in a 6-week program. All these
lessons were video recorded as part of a bigger research project. For this paper, we want to report the results
of each stakeholders’ evaluation of the experience.

During the lessons, the teacher candidates did their lessons with the supervision of us and support of their
friends. After the lesson, a short evaluation meeting was held with the supervisors (sometimes 2 supervisors)
and other prospective teachers. At the end of the day, all prospective teachers and supervisors came together
and held meetings for about 2 hours each week. In these meetings, we were able to exchange information,
where we evaluated all levels and lessons taught. In fact, this was the environment where we formed learning
communities (Lave & Wenger, 1991). All of this went online, and ethics committee permissions were obtained,
giving the participants a tremendous opportunity to gather information to be reviewed at that time or later.

Participants

Parents from different regions in Turkey were required to submit an online application form for the program.
130 students were registered for the program. Permission was obtained from the parents to protect the image
and rights of the participating children, teacher candidates and supervisors, but to use the data for research
when necessary. Parents’ support was requested especially for attendance and class readiness. Our sensitivity
to attendance was also stated as a condition for admission to the school. 130 students attended school for 6
weeks. 25 teacher candidates and seven faculty members and staff (supervisors) took part in the project and
made the evaluations.

Data Collection Tools

In order to evaluate the school, questionnaires consisting of Likert-type questions and open-ended questions
was prepared by the researchers: separate questionnaires were administered for students, parents, teacher
candidates, and university supervisors.

Data Collection Process

Students, parents, teacher candidates, and parents completed the surveys sent to them within one week after
the six-week program was completed. It took about 20 minutes to complete survey questions. Participants’
responses were recorded anonymously.
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Data Analysis

While Likert type questions were analyzed by determining their frequencies in a descriptive manner, the
answers given to open-ended questions were analyzed qualitatively by the researchers using the content
analysis method to determine the themes.

Results

In the Online Lab School, all stakeholders can be claimed to benefit, and it is difficult to compare who has
benefited most from this experience. The analysis of the surveys revealed that the students and parents were
very pleased with the experience. For example, students have often expressed their wishes to continue the
Online Lab School.They reported that they loved to participate in online learning activities and were grateful for
the opportunity to actively participate in learning activities. In addition to these, students were also attracted
by our fundamentally important and challenging mathematical subjects (e.g., fractions, ratios, etc.) which were
embedded in their curriculum. With this curriculum, they were able to concentrate on learning conceptually.
Ninety-nine percent of the students (110 students completed the survey) reported that they would like to go
back to the Online Lab School if it is opened in the future. All of the parents (80 parents completed the survey)
were satisfied and asked the Online Laboratory School to continue its activities. One parent conveyed his son’s
comments as follows (with his son’s permission):

I am writing my son’s answer to this question; “Everything was very good from the beginning to the end”. My son
attended the classes alone, he only called us to support him when he had problems with technology / internet,
so | made the evaluation of the form completely through his eyes. We made observations, and although this was
our son’s first online class experience, it was an experience he enjoyed every lesson and looked forward to the next
lesson. Before leaving the last lesson, he called me and said “Mom, | can’t take it any longer’; and said goodbye to his
teachers, closed the computer and hugged me and cried for minutes. He said: “I learned that there are teachers who
can teach lessons in a way that | can understand in this life, mother, | wish these lessons never ended, thanks to these
teachers, | love mathematics more,” he said. For the first time, we witnessed our son crying because he left a teacher
because a lesson was over, and we were very surprised and | think we were equally happy ... Thank you, may your
enthusiasm and love to teach grow exponentially, and your path may always be clear ... (Parent A)

Considering all the stakeholders, it can be seen that pre-service teachers are probably the stakeholders who
benefit most from this experience. Twenty-five pre-service teachers who answered the questionnaire stated
that they deepened their knowledge about lesson planning and online implementation of technology use
within the context of this school (over 80%), their knowledge about cooperative working skills (72%) and
planning skills (60%) increased. Pre-service teachers stated that they improved in practice by receiving
feedback from supervisors and peers (60%) and their communication skills with students increased (60%).
When the responses of pre-service teachers to open-ended questions were examined, common themes
were for pre-service teachers to improve themselves in active teaching, to develop themselves in managing
student answers and questions during the lesson, time management, and generally developing themselves
professionally with detailed feedback from supervisors. The following statements from the open-ended
questions provide detailed information about the experience of pre-service teachers in the Online Laboratory
School:

We tried to work on different aspects that needed to be improved in our practice every week. This was a very good
opportunity. For example, | made progress in how to manage students. | tried to implement strategies each week
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by getting feedback on how | could make each student more active. Trying to make a promise to the non-speaking
students, to create a conversation environment in a way that shows that the students are also included in the lesson
rather than the teacher constantly speaking, to create important discussion opportunities and to be able to discuss
them without confusion... (Teacher Candidate A).

In the first weeks of practice school, | was not very successful in making sudden decisions about how to guide the
student during my teaching, | could not get used to it yet. As we come towards the last weeks, | think more quickly
the answers | will give to the students’ approaches with the help of supervisor during my teaching and the feedback |
got at the end of the teaching, and | think that | give more successful answers and ask questions. In short, | think that
participating in the school improves me in the field of questions and answers to the thoughts and answers of the
students. The online school has also been very useful in time control. In recent weeks, | have understood better how
much time | should devote to which section in the plan or how many students | should listen to in a section. Since all
classes are involved in this process, being able to watch the recorded lectures is a great chance to improve ourselves.
Itis very useful to watch the videos of the 4th graders and to see their management and the feedback they give to the
student. It was very important for our development to be able to communicate with our teachers (supervisors) who
will help in planning, and to share their knowledge with us. The fact that our teachers shared their resources with
us and gave detailed feedback to our plans enabled us to look at the plans we prepared from a different perspective
and we improved ourselves greatly. (Teacher Candidate B).

University supervisors have also stated that they have improved themselves in giving feedback. The opportunity
for observing implementations of the same plan also helped them in their noticing skills. The examples given
below include the themes that emerge in supervisors’ surveys:

I think it has improved me and the feedback | give. In the process, we understood better how teacher candidates
think, their weaknesses and strengths, and this improved me. | have mentioned in other answers: there were times
when | was giving feedback between giving very detailed and direct feedback and making them think, and | think
I have finally moved forward in giving more constructive and efficient feedback. This came after getting to know
them and the process better (Supervisor A).

With the application of the same lesson plan in 3 classes, we realized that there were differences in terms of
implementation. In a lesson where | supported managing the discussion, the task was finished just on time. In other
lessons, for example, it was observed that the task was finished very quickly, and extra questions were needed, etc. It
turned out that both the pre-service teacher and the supervisor should be alert about what and how much time to
spend and how to ask questions... | was always thinking about it, but it had never occurred to me before in this way
(Supervisor B).

As can be seen from the response of Supervisor B, supervisors’ online and spontaneous support for teacher
candidates also changed the quality of classroom teaching. This feature of the Online Lab School has brought
a different dimension to the feedback given to pre-service teachers in online education.

Discussion, Conclusion and Suggestions

It is a necessity for teacher education to keep up with today’s world, where it is spoken that education in
schools will evolve into online environments over time. As teacher educators, our experience about the Online
Laboratory School during the Covid-19 pandemic process and the opinions of the stakeholders give us hope
for the upcoming periods regarding online internship and teacher education. The Online Laboratory School
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also shows how conditions that sometimes seem like obstacles can be turned into an advantage for everyone.
Thanks to this school, university-school (theory-practice relationship) partnership in teacher education has
also become easier.

In addition, observing internship lessons is a difficult situation in big cities such as Istanbul, due to issues such
as traffic and planning. In the Online Laboratory School, it was possible for many people to observe the lesson
without disturbing students or lesson flow. Moreover, supervisors were able to observe different classes one
after another and also provided spontaneous online support to the pre-service teacher from the moderator
chat screen in the online learning management system. These are great opportunities which have been
created with the Online Lab school. Very few educators were able to observe a course in the internship routine
normally carried out in the school environment. In the face-to-face internship, teacher candidates and teacher
educators who had a difficulty to watch the same lesson together and comment on it had the opportunity to
come together at the Online Laboratory School. An online learning community was established through these
experiences. In this way, teacher candidates and teacher educators fed each other through the lesson planning
process, the implementation process of the plan and the in-depth mathematical and pedagogical discussions
they made afterwards and contributed to each other’s professional development. Teacher candidates can gain
very rich and different experiences during the face-to-face internship process. However, we have obtained
important evidence that online processes such as the Online Lab school can support the development of all
stakeholders through careful planning and management. Further studies are needed in order to understand
lasting effects of similar experiences in teacher education and compare strengths and weaknesses of virtual
field experiences vs face to face in other contexts and in teaching of other subjects.
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